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1. Introduction

Death is omnipresent. No matter where we are arat wk do, it always finds a way
to get our attention. The Internet, television,joaétc. broadcast news about death across the
globe. Deaths of the human kind are, unfortunatbky,most common news nowadays. Such
news makes people always feel empathetic. Wardespcs, natural catastrophes, etc. are
responsible for millions of deaths across the woRdising public awareness on the matter
and helping the people in need is the first thirgmust do in such situations. Fortunately,
there are plenty of organizations and individuadtpimg people in their hour of need. The
amount of help invested, however, is not alway$igaht. Helping people in need is the top
priority — secured shelter, food and medical aslamust do. As time goes by, other matters
like language often get left behind. People arepfinmot aware of how much a language
influences its speakers and how important it istfi@ir survival. Without a language a major
part of the people’s culture and their identity goeissing, and without culture there are also
no people. That is precisely the reason why | cHasguage death and revival for my

master’s thesis.

Language death is also omnipresent — it just lgekdic attention. The goal of this
thesis is to show people how important a languagderi the future of its people. Language
and language death are often taken for grantecol®daink it is not a big deal to lose their
language, but they are not aware of how much tbheg Wwith it. They do not realize how
interconnected their lives and their languagesléreis not their language that is in danger of
disappearing, the amount of attention given is eseraller or does not exist at all. It is,
therefore, time for something to be done on thetenabecause if we do not start doing
something right now, there is a strong possibiligt there will not be enough time to do turn
things over in the future. Languages are dying ereakly basis; their speakers end up either
dead or assimilated into big communities. The Inystd these speakers and their ways of life
die together with their languages. In order to stois, we must raise awareness about
language death across the globe. It is not a pmolaecting countries and cultures miles
away from ours; it is a problem we can find in own backyard, best example being Celtic
languages — languages which once covered a vasbateurope, but languages in danger of

disappearing today.



2. Language death and revival
2.1 Language death

2.1.1 Language endangerment

It is difficult to give a precise number of langeagin the world, due to their many
varieties and dialects. Some of the world’'s langgsagave no special names at all; others
have a few different names. Sometimes, the same aused for two completely different
languages (Nettle and Romaine 2000: 27). Theralacemany undescribed and not officially
recognized languages. New languages are beingwveiss too. It is, therefore, also very
difficult to give a precise number of endangeratyleages in the world. According to Austin
and Sallabank (2011: 1), a language is classifiedralangered if it is not being learned by
children as a first language. As a result, domaind functions of use and the number of

speakers of an endangered language decrease.

Estimates on the number of languages in the watgl and none of these are globally
agreed upon. Some estimates go up to 10,000; nomgers/ative ones mention some 6000-
7000 languages. According to thé"&lition ofEthnologué, there are 7,102 languages in the

world (www.ethnologue.coin Nine of these have more than 100 million spesk€hinese,

Spanish, English, Hindi, Arabic, Portuguese, Behdalissian and Japanese. On the other
hand c. 500 languages have less than 100 spe&isos.|languages are unevenly distributed
across the world, with c. 3% spoken in Europe,5861n the Americas, c. 30% in Africa, c.
19% in the Pacific and c. 33% in Asia (Austin arall&ank 2011: 5). Asia and Africa are

continents with the highest number of indigenougjimges.

Half the known languages on earth have died duthiedast five hundred years (Nettle
and Romaine 2000: 2). There are some estimatelseonumber of languages which will die
out due to current rate of disappearance, whichweker, varies from community to
community. Some communities abandon their languapesker than others. Therefore,
Krauss claims that 90% of the world’s languaged digappear in the course of the®21
century. Others estimate this number to be aro@dd, which is nevertheless a troublesome
fact, meaning that some 3,500 languages will vafrigim the face of the earth during this

! Ethnologue is a comprehensive publication by SHermational. It came out in 1951 and gathers sthea
information about all of the world's known livingriguages, such as the number of speakers, locdtaacts
etc.



century. One of the main reasons for such estimatéise fact that the world’s population
continues to grow constantly and thereby intersifibe process of globalization. This,
however, heavily influences communication and tpanis technologies, and as a result
increases language contact. A handful of the wsrldhguages can thereby influence the
whole world, English being the best example. Mityofanguages are marginalized in the
process and put into a situation in favour of laaggi shift, which causes endangerment and
eventually death (Crystal 2003: 70).

2.1.1.1 Level of language endangerment

The level of endangerment across languages dependarious factors. According to
Grenoble (2011: 38), these factors can be divided three categories: 1) nature of the
speaker base, i.e. number of speakers, generatimtiabution of speakers and the proportion
of speakers within the entire population; 2) doreaaf use, i.e. whether a language has
official status, whether it is stable and used ihdomains, or restricted to home and
ceremonial use; 3) internal and external suppartofopressure against language use, i.e.
attitudes towards a language coming both from withi target community and a wider
community. Languages of the world do not find thelmss in same positions of
endangerment. Several distinct classifications arigliages exist — from simple ones
classifying languages into categorisfe endangeredand/orextinct, to more complex ones
such as EGIDS

UNESCO’s Language Vitality and Endangerment Frantkwoased on nine factors,
with intergenerational transmission as the mostoitgmt factor, specifies five degrees of

language endangerment:

» safe: all generations speak the language, withnterruptions of intergenerational

transmission;

* vulnerable: a majority of children speak the larggjebut potentially only in specific

areas of use, such as home usage;

% Krauss adds moribund languages to this classificahamely languages no longer being passed thetaext
generation (Crystal 2003: 20).

® The Expanded Graded Intergenerational DisrupticaleéS(EGIDS) distinguishes 13 kinds of languageshe
higher number on the scale having a larger disonpdf the intergenerational transmission of a laggu



» definitely endangered: the language is not leaased mother tongue by children at

home;

» severely endangered: only grandparents speaknigadge; parents may understand it,

but do not speak it to their children or among teelves;

» critically endangered: grandparents, speaking dnguage partially and occasionally,

are the youngest speakers;
« extinct: no speaket§Austin and Sallabank 2011: 3).
Concentrating on weaker languages, Stephen Wuntinglisshes between:

» potentially endangered languages: languages whiehsacially and economically
disadvantaged and under pressure from larger lgegia

* endangered languages: languages with few or narehilacquiring the language;

young adults are the youngest good speakers;

» seriously endangered languages: speakers aged 8llear are the youngest fluent

speakers;

* moribund languages: only a few fluent speakersksfi®a language; they are usually

very old;

» extinct languages: languages without speakers {@&r603: 21)

Taking speakers of endangered languages into agd@tinevald and Bert (2011: 49)

identify seven types of speakers specific to lagguendangerment situations:

1) fluent speakers: fully acquire a language, witheny language loss and with high

proficiency in an endangered language;

* According to theAtlas of the World’s languages in Danger (20187.02% of the world’s languages are safe,
9.97% are vulnerable, 10.77% are definitely endeedje8.8% are severely endangered, 9.6% are dljitica
endangered and 3.85% are extinct- since  1950ttp:{/www.unesco.org/culture/languages-
atlas/en/atlasmap.htjnl




2) semi-speakers partially acquire a language, with possible l0his category
includes all members of a community with properemive skills, but different
productive skills, from rather high to low langudagesncy. Semi-speakers use the
dominant language more than the endangered languagout regular

conversation patterns in the endangered language,;

3) terminal speakers: limited acquisition or acquisitvith advanced loss; speakers
have passive knowledge of the endangered langubge; productive skills are
limited,;

4) rememberers: speakers forced to hide their knowledgan endangered language

as a result of traumatic experiences;

5) ghost speakers: speakers denying the knowledge ehdangered language, even
though they are competent in it to a certain degides denial is caused by

negative attitudes towards the endangered language;

6) neo-speakers: people learning an endangered laagaabe context of language

revival programs, including outsiders too;
7) last speakers: individuals, usually old fluent &@esa of an endangered language.

2.1.2 Definition of language death

Put simply, a language is dead when it is no lorspaken (Crystal 2003: 11). It is
considered dead even if there remains a last spedkdanguage, because he/she is unable to
demonstrate his/her fluency, having no one to sgedk. The Longman Dictionary of
Language Teaching and Applied Linguistic02: 288)defines language death as the
disappearance of a living language, because itakepe begin to use other languages and
children do not learn it as their mother tongudaguage may be documented and continue
to exist in that way, but with no speakers lefsitonsidered not to be a living language.

People may or may not be aware of language endaegérand language death, but
they are not aware of how fast and at which ra¢ésdhtwo processes happerhhere are no
indigenous languages in some parts of the worlalatanguage death is mostly present in

developing countries. This is yet another reasow whacks public attention, because it is

® The term 'semi-speaker' was introduced by Nanayaand it describes people who are not fully riluie a
language, but who have rather learned it to a icelggel.



seen as a Third World problem (Nettle and Romab@0224). However, modern European

societies face the problem too, Celtic languag&sgban example. More is known about and

done for saving e.g. rainforests and endangeredaripecies than for saving languages. To
save a language is not more important than sahagther two and vice versa; they should
all be given the same amount of attention and @ceagually. All species of animals and

plants together with human cultures and their laiggs on earth are equally important,

because they all have specific sets of functiors as distinct as these may be, they always
find their ways to interact with each other. Pres®y biolinguistic diversity a term used by

Nettle and Romaine, is thus very important, whemfremting language death.

Language death has been around for ages. Alongsidigres, languages have also
risen and fallen in the past as they do today. Ating to Crystal (2003: 68), there are
approximately 75 extinct languages that were spakece in Europe and Asia Minor of
which there is some kind of historical record. @aa only imagine the number of languages
without any record once spoken around the worleshguages of the world have dramatically
declined in their number over the past 500 hungesds, e.g. from 1,175 languages spoken in
Brazil in c. 1500 AD only 200 or even less are spokoday (Crystal 2003: 70). More than
250 aboriginal languages, once spoken in Austratedead today. Uruguay no longer has an
indigenous Indian language. Indigenous people &ed tanguages end up either dead or
assimilated into wider communities. One of the oeasfor today's language death is the
establishment of centralized nation states from]JEBﬁ’écentury onwards These states were
based around the standard, official language, giwrnority languages less and less rights,
marginalizing them to the extent that they were Ineng to be found in legal offices, media,

education etc.

2.1.3 Language contact as the key prerequisitafmuage death

Languages mostly die out due to language cont&finetl as the contact between
groups of people speaking different languages (@8bssy 2011: 78). One language usually
has more economic, political and social prestige power than the other, which gradually
leads to language change in terms of structurécdaxand use. In order to measure culture

contact, one can take the degree to which foreigrdsvhave been adopted into a language

® papua New Guinea is biolinguguistically the moisetse country in the world, with 80% of its teoriy
covered by forests (Nettle and Romaine 2000: 80)&39 living languages, accordingEthnologue (2015).
" France, Brittain, Spain, Netherlands and Swederaamongst the first nation states formed in Europe.



(Nettle and Romaine 2000: 55). According to O’Shessy (2011: 79), outcomes of language
contact can bdanguage maintenance, language shift and languagation. Language
maintenance is defined as the situation in whidmguage continues to be spoken, often with
influence of one language on the other, both sirady and lexically. The language is
maintained, but with some changes, which usuallgmadots of borrowings. Language shift
is the situation in which community members stopasiing the pre-contact language and
mostly speak the post-contact language. Changéseipre-contact language occur through
the process of language attrition, loosing phonchkigdistinctions in the post-contact
language, reducing syntactic and morphological epast and obligatory rules becoming
optional. Language creation through language cont@ppens in three ways: creating
pidgins, creoles and bilingual mixed languages.

2.1.4 Factors causing language death

It is impossible to single out one main cause ofleage death, because there are

many factors influencing it. Crystal divides théaetors into two major groups:
» Factors putting speakers in physical danger
» Factors changing the speaker’s culture

Factors putting speakers in physical danger inclvdeious forms of natural
catastrophes such as earthquakes, hurricanesmsjribbods, volcanic eruptions etc. Also,
the environment can stay intact, but there maydmeesunfavourable climatic and economic
conditions, e.g. famine or drought, resulting imftheor migration. In order to survive in new
environments, people adopt as much of the new kEgwyas they can and gradually lose their
cultural identity. Diseases put speakers of a laggunto physical danger too. It is estimated
that 200 years after the arrival of first Europesnthe Americas, over 90% of the indigenous
population died due to diseases brought by peapdeaaimals from Europe. Reasons can be
political and religious too - military conflictsush as those in Colombia, can denote the end

of many language communities.

Factors changing the speaker’s culture do not tjrecfluence the physical well-
being of a community. Its language, on the othexdh& the main object of influence. This is
the process of the so-called cultural assimilatiandominant culture influences another

culture, eventually resulting in identity loss betsecond. According to Grenoble (2011: 33),



these factors are based around imbalances in ggeatid power between minority and
dominant languages and cultures. Cultural assimiatan be a result of vast immigration,
e.g. North America and Australia during the periofl colonialism. The language of
immigrants, in this case English, is declared adfiand expands its dominance at the expense
of indigenous languages. Geographical distance doesecessarily play a significant role in
the process. Urbanization is yet another factadifeato cultural assimilation, with more and
more members of rural areas migrating to urbanresnn search for better lives. In order to
improve their life standards they have to learn asd the dominant language. By doing so,
fluency in their mother tongue declines graduabiyf steadily. There are three stages in
cultural assimilation affecting endangered langsagg huge social, political or economic
pressure to speak the dominant language in fornopfdown, e.g. legal regulations, or
bottom-up initiatives, e.g. modern trends withie thociety. This pressure results in b) the
appearance of bilingualism, defined as the abittyse two or more languages. At the early
stages of bilingualism both languages are beingl espially. Afterwards, c) the dominant
language filtrates into the domains of the indigentanguage and takes them over, which
leads to the situation where younger speakers bedtrant in the dominant language and
identify themselves more with it than with theircastral tongue. If there is something to be
done to slow down, stop or reverse this processyust happen during the early stages of
bilingualism, where the languages are complemeritagach other, because the first stage is
nearly impossible to influence, and at the thilgstit is mostly too late to make significant

changes. This, however, requires lots of effort famahcial aid (Crystal 2003: 70).

2.1.5 Types of language death

Language death can be sudden or gradual. NettleRanagaine (2000: 90) identify
three types of language death. First, a languagelieaby population loss, i.e. when there are
no speakers left to speak the language. Howeveuylaton loss can be, but is not necessarily
the only reason why languages die. The populatiag be stable, but a language shift from
one language to another can also occur. Languafjessthe conventional term for a gradual
or sudden move from the use of one language tchanotisually a politically, socially and
economically more powerful language. As such, laggu shift is the primary cause of
language death (Crystal 2003: 17). Language shdiftdeath are the result of social, economic
or political pressures on a community. A languagadgally loses ground to another one,

having less and less domains to function in anishdpgs complexity and vocabulary. When a
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dominant language takes over all the domains oftian of the dominated language and
when the chain of intergenerational transmissioth@second is broken, death occurs (Nettle
and Romaine 2000: 7). Language shift usually inetublilingualism as a phase leading to
monolingualism in the new language. As Romaine §2&®5) states, a community, once
monolingual, becomes bilingual as a result of contath a language, which has more power
and prestige than its own. Later on, it becomesstti@nally bilingual in the new language

until it eventually gives up its native language.

There are two kinds of language shift — forced aoldintary, a significant difference
between them being the option for people to stakiiwitheir habitats and continue with their
everyday lives, given in the process of voluntdrijtsas in the case of Cornish. Forced and
voluntary language shift represent the second laind type of language death. Combinations
of these three types of language death are posiblentary shift occurs gradually. Some
domains of the dominated languages give up theicespgo the dominant languages earlier
than others. Thus, Nettle and Romaine (2000: 94f)ndjuish between language death from
the top down and language death from the bottomTigp down language deathkes place
by the retreat of a language from official insitats, public domains, church etc., leaving it
space to manifest itself at home as its last reBoeton is an excellent example of top down
language deattBottom up language deatbccurs when a language retreats from everyday
usage, surviving in ceremonial or school use. Laérves as a good example of bottom up

language death.

2.1.6 Responses to language death

There are two choices we can make in responsengudae death: do nothing about it
and let languages fall into oblivion, or do evemthin our power to stop or even reverse
language death. In order to accomplish the sea@msing public awareness on the matter is
very important. Linguistic diversity needs to betpayed as a treasure of human race, and not
as an obstacle to communication and developmergemeral, Grenoble (2011: 36) specifies
at least three sets of reasons for caring abogukayes:

» they are valuable to heritage communities themselve
» they are valuable to the scientific community

» they are valuable as a part of world’s culturaitage.

11



Crystal (2003: 32) goes a step further and specffiee reasons why we should care

about languages. That's because:

* We need diversity in general. The same diversitga®/ under threat and cannot be
replaced if a previously undocumented language. dizs7000 different ways to
express ourselves make us as a species rich whemés to diversity. Decline in this

number should therefore be undesirable and inadstess

* Languages express identity. If a language di@sajar part of the cultural identity of
a community dies with it. Expressing cultural idgnvia another language is not the
same as expressing it via a person’s mother torqaregguage thus forms an integral

part of identity;

* Languages are repositories of history. As such #mayompass the history of their

speakers;

* Languages contribute to the sum of human knowledigere are different kinds of
detailed knowledge so unique to a particular laggudhis knowledge, passed down
for thousands of years, shows us how the human wankis. It would be a real pity to
lose it and put us into position never to use @iagEfforts to preserve this knowledge
are therefore the first thing we must do. In ortterfuture generations to do more
about the matter, it is us who have to start takdage about the preservation of this

knowledge;

* Languages are interesting in themselves. They montst numbers of information
which disappear as soon as a language dies. CpntimalWestern beliefs that
indigenous languages are undeveloped, backwanajtme, inadequate and animal-
like, there are plenty of examples of indigenousgilages around the world as

complex as e.g. French or English. This, howewenpt a globally known fact.

If there is something to be done to reverse or glown language death, there has to
be a major change in global attitudes towards egelaal languages. In order to do so, there is
a need for funds, governmental or private onesngure more information on the number and
state of endangered languages, i.e. a need fonisitng documentation of the endangered
languages. If people were more informed about tloblem and rate at which it happens,

whether through books, mass media or numerous @ajens, global awareness about

12



language death would be much higher and more cbeldccomplished in favour of the

language revival movement.

2.2 Language revival

As Hinton (2011: 291) claims, language revival dewlith attempts to bring an
endangered language back to use after it had rddurcaisage over a period of time.
Language maintenance, on the other hand, is a te®d for attempts to support and
strengthen a language which is still alive - a laagge which still has young speakers, but with
signs of reduced usage beginning to surface. Térerenany ways to bring an endangered or
extinct language back to use:

. learning a few words, e.g. greetings or short dpegc

. gathering linguistic publications, field notes, aicnd video-recordings

to form an archive

. developing a writing system and creating dictioesiand grammars
. documenting a language to form a corpus of vanoaterials

. language classes and camps, summer schools

. full immersion schools for children (Hinton 201102).

According to Hinton (2011: 293), two main goaldarfguage revival are:
- to teach a language to those who do not know it
- to increase the number of situations where a laggisused.

2.2.1 Language revival movement

During the 1990s, especially with the formulatiohtibe Universal Declaration of
Linguistic Right§, primarily focused on language, public awarenddarmuage rights grew

substantially, especially in Europe. According tetile and Romaine (2000: 173), people

® The Universal Declaration of Linguistic Rightss@alknown as the Barcelona Declaration, is a docurtne
supports and protects linguistic rights, primatiyse of endangered and minority languages. Itsigrsed in
Barcelona, Spain in 1996 by the International PHib@nd various non-governmental organizations.
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across the world should have the inalienable righexist and the right to practice and
reproduce their own language and culture. The is§lenguage rights began to be discussed
at international, national, regional and local le@rganizations, such as UNESCO and the
UN, also started devoting their attention to thebpem of language endangerment and,
alongside local communities, invested some effad the preservation of linguistic diversity.
Adopted on 13 September 2007, the United Nati@®@slaration on the Rights of Indigenous
Peoplesstates in Article 13, section 1, among other thjrige following:

Indigenous peoples have the right to revitalizeg, udevelop and transmit to future
generations their histories, languages, oral tramthis, philosophies, writing systems
and literatures, and to designate and retain th@Am names for communities, places
and persons (Grenoble 2011: 36).

Efforts towards the matter resulted in the fourmlatof a number of organizations
specifically concerned with endangered, indigenanguages and their revival, such as the
International Clearing House for Endangered LangadtCHEL), the Endangered Language
Fund, the European Bureau for Lesser-Used Langutdge&uropean Charter for Regional or
Minority Languages, etc. Today, the global commumgsponds to language death by
increasing linguistic documentation efforts, supipgr i.e. funding language documentation
and revival efforts, and paying attention to indiges rights and cultural heritage (Austin and
Sallabank, 2011: 12). According to Crystal (2003}, @op priority in language revival models
is information gathering, i.e. information aboue thumber of speakers, context of their life
environment, attitudes towards language, fluenay age levels. Also, languages are not at
the same level of endangerment - some are alivkighohg; some are at their final stages. It
is therefore very important to determine those lawgs in urgent need for some action. With
no information, i.e. documentation on a particulanguage left, revival attempts are
unfortunately impossible. Woodbury (2011: 159) de§ language documentation as the
creation, annotation, preservation and disseminadib transparent records of a language.
Records are products of language documentation, theg come in forms of writing
(compiling dictionaries and grammars), video- andiae-recordings etc. However, language
documentation does not alone ensure the survivallahguage, best example being Latin. It
is very important to change surprisingly common aieg attitudes towards a language
between members of a community. This can only beediy intriguing their emotions, both
towards their language and their culture. In ortlermake significant progress in the

preservation of an endangered language, therehses t

14



- a community ready to obtain help

- a positive attitude towards language preservation
- a positive political environment

- available professional help (Crystal 2003: 102).

Any language revival model must be coordinated placied right down to the last
detail. Plenty can be done in order to stop laggudeath, perfect examples being successful
outcomes of language revival models across theeglsbich as the revival of Hebrew,
Hawaiian, Miori etc. However, miracles or significant improvernsare not to be expected
that easy. Language revival is a hard and long ga®ic Setting realistic priorities and
collecting accurate information on resources igialuf any success is to be achieved. Often,
language revival programs tend to start from thecational system, which can be, but is not
necessarily the best approach, especially if auagg is spoken by speakers already past
school age. The revival of Irish can serve as amgte of an ‘unsuccessful’ language revival
model focused on the educational system. Unlike ynamdangered languages, Irish has
financial support from the state, but did not mantmsignificantly improve its position over
a period of almost 90 years. The main reason beihinés the fact that Irish was not the
language of home. It was artificially learned at®als, as a second language, without being
transmitted in natural environments. Education agaeshed relative success and led to
knowledge of Irish as a second language, but cowdd lead to its intergenerational
transmission and its use in everyday life. Investime and money into education had proved
itself not to be successful in this case, mainlgaose the attempt to revive Irish did not come
from within the community and therefore lacked cammity support. On the other hand, the
revival of Hawaiian and [&bri also started from the educational system, bet itlea of
revival came from within their communities, whictade it a lot easier for revival models to
succeed. State support also did not lack. It isefbhee very important to take into account the
big picture of the situation a language finds ftggli.e. social, political and economic factors,
attitudes towards languages etc. (Nettle and Roar2000: 187).

The idea to revive a language must come from withioommunity. Language use
must be encouraged from within community and hoimgrgenerational transmission is the
key to language revival. This is the bottom up apph to language revival, i.e. starting from

more easily controllable domains like home use almvly, but steadily improving the
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position of a language. A top down approach tquege revival would be to start with
general activism on behalf of the environment. LLeages share the same fate as animals and
plant species, which are being erased as a refsativironmental destruction. Organizations
such as Greenpeace, Amnesty International, et@ t@abe convinced that language revival
falls also within their realm, as these three milgjumfluence each other. They should
therefore start devoting their attention to thespreation of languages too. The second top
down approach is to establish language policiemacal, regional and international scale as a
part of the overall political planning, i.e. to &slish agencies whose tasks would be language

maintenance and development (Nettle and Romain@: 2007).

2.2.2 Types of language revival

Language revival can be school-, community- andilfabased. One could also add
adult language learning as the fourth revival meétfidinton 2011: 294). Schools became part
of language revival efforts in the 1970s and thmiograms provide examples of most
successful language revival cases. School-basedrgmns teach endangered languages
commonly in form of language classes, an hour anéve times per week of language
teaching, from preschool to university level. Englanred languages are also taught in form of
bilingual education — a subject is taught in adhkihative tongue as well as in the dominant
language of the school system. Immersion schotss, kanown as language survival schools,
formed in Canada in 1965, provide another way flege revival. Within these schools, the
language of instruction is the endangered langitagt, and in some varieties the dominant
language is not used at all, except as a foreigguiage. All the classroom books and
materials, even playground activities are in théamgered language. Some schools also have
programs combining immersion and bilingual educati®evival of Hawaiian or &bri is an
example of most successful language revivals traoghersion schools. Community based
language revival comes in form of e.g. language aunliure camps, offering intensive
language input during summer. Adult language legyms often not available at all levels of
education. Some languages like Hawaiian angbrMhave university classes for adult
language learning and training centres preparinmgadults to become teachers, improving
thereby the position of their language constan@y the other hand, a majority of indigenous
languages are not taught at universities. If theytaught at all, it usually happens in evening
classes once a week, which is not enough to magigraficant difference in endangered
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language use. Language use in home is the findl goany language revival program.
Endangered language use needs to surpass the besmafaschool and camp use and usage
among elders. It must become the daily languadkeoivhole community, i.e. the language of
family. It is very difficult to accomplish this anchany language revival programs have
unfortunately lacked support for language use witihie family. One of the few languages
which managed family-based language revival is HiawaSecond-language-learner parents,
who wanted their children to go to a Hawaiian-medjpreschool, were given a choice not to
pay the tuition fee if they volunteered to work hiit the classroom. There, they had to be
silent or learn to speak the language, which thenwially did through evening or university
classes. As the result, Hawaiian is used todayinvittie family, by both parents and their
children (Hinton 2011: 304).

2.2.3 Language maintenance

It is very difficult to determine how many speakarknguage needs to be maintained,
have an ensured life and be considered safe. Somedts argue that even major languages,
including English, cannot be considered safe ovésng period of time. People think the
fewer speakers a language has, the more it islgtwhich is not necessarily the case. If there
is great external pressure on them, languageshigthnumbers of speakers can be in danger
too. On the other hand, a small language can leg dhere is a functional community and a
stable environment (Nettle and Romaine 2000: 4he @ sure: it is pointless to determine
the absolute number of speakers needed to mammtiaimguage which can be applied globally,
because of various contexts and situations a layggoan find itself in. In many Pacific areas,
a population of five hundred speakers is a readerimure when it comes to ensuring the life
of a particular language; the same number of speakee.g. Europe or North America is far
away from even having a chance to accomplish sinmndaults. Population size is thus not
necessarily a reliable indicator of language situmafCrystal 2003: 11). It has to be linked to
other factors like social, political and economimtexts. Relating to minority languages, John
Edwards identifies the following 11 factors infleémy a language, its speakers and their life
settings: demographic, sociological, linguistic, yg®linguistic, historical, political,
geographical, educational, religious, economic &echnological factors. Grenoble and
Whaley, focusing their attention on endangereduaggs, add literacy as another factor and
extend Edwards’ framework to include local, regipnational and international influence on
languages (Crystal 2003: 94).
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2.2.4 Community roles in language revival

Conditions for maintenance and revival of an endaed) language are favourable if
its members use it proudly whenever and wherewyr tlan, if they feel that their language is
a part of themselves and their identity, and iféhere opportunities made for a language to be
heard. On the other hand, if people feel embardasdmut their language and use the
dominant language almost the entire time, if theyeh negative attitudes towards their
language and avoid using it or even doing somethwitg it, if they see it as a burden,
conditions for maintenance and revival are not smmgsing. In order to live, a language
needs a community that will use it. It cannot ligatside human communities. Only a
community can save a language. It may obtain heim outside, but ultimately, the desire to
save its language must come from within the comtyuiiself. On the other hand, a
community can only survive where there is a suatdan environment for it to live in, both
linguistically and economically. In places wherecemmunity cannot advance, its language is
in danger (Nettle and Romaine 2000: 79). There different attitudes towards language
preservation within communities. Some encouragengits to preserve their language; some
are not interested in such action. Some may bedpoduheir cultural heritage; others may
deny it. Some may have improved their standardéivafg by switching to a dominant
language; others may have not. It is very importantetermine the causes of negative
attitudes towards a language, how common they ark ta assess their impact on a
community (Crystal 2003: 103). Inferiority of indigous languages as opposed to ‘modern’
European languages, imposed by Western governragdtmissionaries, played a significant
role in creating these negative attitudes. Peomesanply not being born with the feeling of
shame towards their language. Later on, prohibibbnndigenous languages in boarding
schools also contributed to the overall feelingwibarrassment about one’s language. Parents
didn't want their children to experience the sarh@anse and problems as they did, and
therefore used the dominant language in conversatith their children at home, pushing

their mother tongue further into decline.

The role of a linguist in language maintenance r@vid/al is to persuade communities
their languages are worth saving and to ensuréutinee of their languages. There are three
tasks in order to accomplish this: a) diagnosisassgssment, b) description and analysis, and
c) intervention and re-assessment (Crystal 200%).1Even if communities agree for

something to be done to save their language, then think they themselves do not have to
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do the job, leaving it all to organizations, sclspdinguists etc. On the contrary, the whole
community, or at least a significant part of itaithof its everyday activities must be involved.
Other cultural marks, such as art, music, danc®hiclg, crafts, etc. cannot be omitted, as
they provide ground for language manifestation. duemge may be the most significant
cultural mark, but without space to be used idpiés not play its full role. Culture as a whole
must therefore be taken into account, in orderawesor revive an endangered language.
There are also beliefs among community members keguages would drastically change,
once they are handled by ‘outsiders’. Truth is,asmgred languages do not have to remain
unchanged, as language change is a natural anthnbpsocess in the lifetime of a language.
According to Moriarty (2011: 449), languages chabgeause speech communities change.
To ensure their future, communities need to keemiip these changes, so that they can

develop a vocabulary to express contemporary soasgiects.

2.2.5 Language policy and - planning in languagéeved movements

As Sallabank (2011: 277) states, language poliay language planning, originally
associated with promotion of national languages @adtice of treating multilingualism as a
problem, once viewed as the keystone of natiordngl and unification, start supporting
language diversity as something positive sincel8#)s. Language policy involves top-down
decisions, principles and strategies, while langug@ianning involves bottom-up basic
measures and practices for language support. Laegpalicy legally determines how
languages are to be used and ensures support, gwanend protection for languages.
According to Sallabank (2011: 289), there are twaimstructures in language policy with
regard to language revivalomain expansignwhich relies on schooling for language
transmission and includes standardization and magiron, and thephatic route which
promotes home use of endangered languages andfiagiioin with a language. Regarding
language planning, two kinds are to be distingusleerpus planning concerned with the
language itself, i.e. documentation, codificatigrgphization, standardization, modernization
and orthography development, and the productiodictfonaries, grammars and language-
learning materials, anstatus planningconcerned with the environment of language use, i
assurance of official recognition, expansion andafiomation of domains and functions of use
and obtainment of funds for a language (Sallabdkl2278). There is also a third kind of
language planning, name&gquisition planningconcerned with the ways how to implement

corpus and status policies, i.e. how the language be acquired (Wright 2006: 165).
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2.2.6 Mass media and their role in language revival

To improve its position within a wider communityy andangered language needs to
become visible again, whether through newspapelsyision and the Internet or through
increased use in community settings such as tovls, lkehurches etc. Another important
objective is to make the language visible in publ@nain sectors, such as law and public
administration. Of all of these the Internet is tim@st unexplored and perhaps the most
promising area for an endangered language to beegsgd, because, unlike newspapers or
television, it demands much less financially amngeg everyone equal service. To create a
website in e.g. Breton costs the same as to cieateFrench. The Internet and IT thus
provide the opportunity to increase the public peadf an endangered language. By doing so,
they bring together scattered speakers of endamgé&rguages. In communication,
geographical distance might have presented problefie Internet and IT transcend these
problems, making it possible for speakers of alagg to communicate with each other via
various tools. Speakers feel encouraged to use ldrgjuage and are given another domain
where they can learn their language. José Ramas:HoiNobel Peace Prize Winner and the
former President of East Timor, states the follgyam the Internet:

The Internet is hard to intercept and almost imgassto censor... [It] has
revolutionized the fight for human rights. It ha®ken down the barriers erected by
dictatorships, and put an end to the silence armlaison felt by the victims of

oppression (Nettle and Romaine 2000: 149)

However, it must be acknowledged that many endatigeommunities may not even
have electricity. They cannot do much when it coteesiaking a language more visible via
the Internet (Crystal 2003: 142). The task of emgua public profile on the Internet befalls
then their community members who live in areas witternet connection and language
activists across the globe. According to Holton1(20376), this can be accomplished by
certain products, such as multimedia, computestessilanguage learning tools, electronic
dictionaries, web portals, and by certain onlinehtelogies, such as discussion groups,
interactive websites, podcasts, web-based langoageses etc. Nowadays, there has been a
dramatic change in access to technology. It isretbee, presumable that endangered
communities and their languages will have betteegual opportunities to fight for their
language in near future.
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3. Celtic languages

Celtic languages are a part of the Indo-Europeaguage family. They once covered
a vast area of Europe, from Britain to Asia Mindhe Celtic language family is subdivided
into Continental Celtic and Insular Celtic. GaulisGeltiberian, Galatian and Lepontic,
languages once spoken in continental Europe, tadtéput living native descendants, belong
to the Continental Celtic languages. Goidelic laggps (Irish, Scottish Gaelic and Manx)
form one branch and Brythonic languages (WelshniShrand Breton) the other branch of
the Insular Celtic languages. Goidelic and Brytlcarie both Celtic languages, but they are
unintelligible to each other. Some linguists alsstidguish between P-Celtic and Q-Celtic
languages, because one branch uses a “p” sounce wherother one uses a “q” sound,
represented by or k. P-Celtic corresponds to Brythonic languages ardeic to Goidelic
language$ Today, Celtic languages are mostly spoken in WNegstern Europe, i.e. in
Ireland, Wales, Scotland, Brittany, Cornwall and tle of Man. English is the language that
advanced the most at the expense of Celtic langudgaguage shift spread rapidly, affecting
urban areas sooner than rural ones. Celtic ecorimply could not keep up with the
opportunities provided by English in terms of eamimo welfare. Celtic languages were
neglected, pushed to peripheral areas and poliees made to undermine their position, e.g.
the Welsh Not(Nettle and Romaine 2000: 139). However, desgit¢ha difficulties Celts
were burdened with, they managed to preserve ldngguages, their culture and their identity
up to present times.

Loss of the original Indo-European sound “p” is feature of Celtic languages that
most evidently differentiates them from other Irfgiaropean languages. Thus, Latiorcusis
orc in Goidelic. Also, there is no correspondence betwspelling and pronunciation, and
initial consonants change according to the finainsbof the preceding word. Thus, in Welsh
tad (“a father”) becomes fy nhad for “‘my father”

(http://lwww.missqgien.net/celtic/languages.html

3.1 Goidelic languages

3.1.1 Irish

® Welsh: sonmap; headpen; Irish: son-mac;head-ceann.
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Irish (Gaeilgg is, alongside Scottish Gaelic and Manx, a parthef Goidelic, also
known as the Gaelic branch of the Insular Celtimgleages. The Irish language spread to
Scotland and the Isle of Man in th& &nd &' century due to the establishment of Irish
settlements in those areas. As a result, ScottsicGand Manx, languages closely related to
Irish, developed. These three languages have dasigriammar and vocabulary, but their
pronunciation and spelling are quite differentshris spoken today mostly in Ireland, but also
in the UK, Canada, the USA and Australia. Thrededia of spoken Irish persist to date:
Connacht Irish in the west, Ulster Irish in the thoand Munster Irish in the southwest.
According to the Atlas of the World’s languagesDanger (2010), Irish is classified as
definitely endangerethttp://www.unesco.org/culture/languages-atlas/ésatap.htnjl It is

an official language in the Republic of Ireland.

After the arrival of Normans in Ireland in 1169 addring the following several
centuries, Irish language and economy started hieihgenced by English. Irish was at the
time influenced mostly lexically, in fields of aitécture, administration and warfare. Not
until the middle of the 1 century did English gain a higher role in sociatyhe expense of
Irish. Through military actions and economic exgdton, the Tudors wanted to destroy
institutions in Ireland not so fond of English raled to establish new ones, based on English
models. In order to carry out their plan completehey populated the lands with English-
speaking individuals, displacing the Irish popuati As a result bilingualism emerged and
grew, but Irish did not lose much ground to Engliahleast not until the late f7and early
18" century, when an immense shift away from Irishuoed. The shift was mostly due to
the Industrial Revolution, which was based aroungliSh speaking areas in the east, thus
causing massive migration of Irish speakers froewtiest. At the time, a compulsory primary
education system was also introduced. Teaching eseaslucted through the medium of
English, and use of Irish was prohibited (until 187English was the language associated
with power and prestige, and Irish with povertysirwas the language of peasantry and those
speaking it were mocked and humiliated. The Farnoin&840, which hit rural Ireland- the
heartland of Irish, followed by vast emigration ghe Irish language into a situation near
disappearance (O hlifernain 1998: 200).

In 1921, Ireland was divided into two states: thehl Free State (Republic of Ireland

since 1949), formed in 1922, and Northern Irelandich remained a part of the UK. The
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Irish Free State, inspired by ti@aelic Leagu¥, showed strong commitment towards the
Irish language and its revival. Its goal was thesprvation and development in places where
it was still spoken as the first language, as aslits reintroduction as a community language
in places where this was not the case. Irish, aihopresent in primary education since
earlier, was now made compulsory in schools. Avdasre Irish was still spoken as the native
community language were callé8aeltacht’. These areas are positioned in the remote,
economically undeveloped west of the country (Gernifin 1998: 203). Today, there are
96,628 people in th&aeltacht of which 66,238 reported they could speak Insiih 23,175
people (35%) using Irish daily, outside school. Thember of Irish speakers who use the
language weekly and less than weekly increasesopgaryear. Outside th8aeltachtaj the
ability to speak Irish was and is to present dagyfédow. Irish was recognized as the state’s
first official language in 1937, alongside Engliat the second. The 1950s and 1960s have
seen the development of standardized Irish, knasvrha Official StandardThis form, based

on the three dialects and the pronunciation of @ohtlrish, is taught at schools.

According to the 1851 census, the first that ineth@ language question, there were
1.5 million speakers of Irish (23.3% of the popula}, with 319,602 monoglot Irish speakers.
This number was in a continuous decline until taestis of 1926, when a higher number of
Irish speakers was reported. This increase in numbs due to the acceptance of Irish as a
symbol of national identity. According to censuségland’s population experienced an
increase since then, and the number of Irish speakso followed the trend. However, it
must be acknowledged that the censuses were bassglfeexamination, and that the level of
proficiency was not reported; one was only askdteishe can read, write and/or speak Irish
(O hifernain 1998: 203). These censuses are therefot a fully reliable indicator of the
language situation. The census of 2011, also basesklf-examination, reports 4,588,252
people in the Republic of Ireland, with 1.77 millioclaiming knowledge of Irish.
Approximately 130,000 are native Irish speakerds densus, unlike the above mentioned,
also asked how frequently a person used the largusarordingly, 1.8% of the population
spoke Irish daily, outside schools and 18.7% spi&l daily (within schools), weekly or less

often.

9 The Gaelic League is an organisation founded étaiid in 1893, with the purpose of promoting thshir
language wherever it is spoken.

" The Gaeltacht, formed in 1926, covers today abat of the state and has less than 3% of the state's
population. Areas where Irish was the native lagguaf more than 80% of the population were called
fiorGhaeltachtand areas where it was the native language oé&amt125% of the population were called
breacGhaeltacht

23



Since the partition of Ireland, Irish in Northereland lacked support from the state. It
had no legal protection and was taught less argldegprimary level. In 1998, by ti@ood
Friday Agreementthe position of Irish in Northern Ireland start@dproving. Irish gained
access to broadcasting media and the Governmenédstaunding Irish-medium primary
schools, formed in Belfast. The 1991 census, tist éne in Northern Ireland to include a
language question since the partition of Irelaneported 142,003 people with some
knowledge of Irish. The census of 2011 reportedniilBon people in Northern Ireland, with
some 10% able to speak Irish or claiming to knowoitsome degree. Some 65,000 were
native Irish speakers. The dialect of Irish spokemMorthern Ireland is Ulster Irish. Since
2001, Irish in Northern Ireland is under the prtitat of the European Charter for Regional or
Minority Languages (ECRML). It has, however, no@#l status in the UK.

Attitudes towards the Irish language and its reviaee positive throughout the
Republic, although only around a third of the pagioh claims knowledge of it. Irish has
political and economic support from the governmdnis taught as a compulsory subject in
schools. Besides, Ireland is a member of the Eamgénion since 1973, and as such it
benefits much in terms of support for Irish. THi®wever strange it may seem, given that
most endangered languages lack state or any atietoksupport, is not enough to ensure the
life of Irish. Irish is not the language of homejs artificially learned in schools, with little
chance to use it within society and as such itoigdtten soon after leaving school. The
revival of Irish was based only on education indtea home, community and workplace
usage as well as on education, and as such prd¢selfl mot to be successful for various
reasons. First of all, a language cannot be reviyetkarning it an hour per day. It must be
used in and outside education, in every aspecifeaf $econdly, pedagogical methods and
materials used in the process were poor- the aseamton translation and reading exercises,
rather than on conversation. Due to bad languafieyppeople in the Republic felt forced to
learn Irish and developed negative attitudes tosvardlrish was stigmatized as a useless
language, since English was seen by the speakdrssiofas the language of future. They
supported the language for political reasons, he&mit came to the revival of Irish, they did
not want to be involved with it or even learn tla@duage (Carnie 1996: 11). Attitudes are,
however, recently changing in favour of Irish, nipstlue to a revival based on new
publications in the language, i.e. books, weeklgt aronthly newspapers, as well that based
on television and radio services in Irish, suchTadlifis na Gaelige (TG4), Raidié na
Gaeltachta also some independent radio stations, etc. Ajhahese cannot compete with
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English ones in terms of quality, availability aiuhding, they provide a new ground for Irish
to be seen and heard and as such maintain Irisghfuatbre of Irish is not doomed, but it is
also not flourishing. Recent trends have been voda of the language, but no one can

guarantee its preservation.

3.1.2 Scottish Gaelic

Scottish Gaelic Gaidhlig) belongs to the Goidelic branch of the InsulartiCel
languages. It is closely related to Irish and Mamd came into existence as a variety of Irish,
which spread from the north of Ireland to the wafsBcotland in the ' century. Nowadays,
Scottish Gaelic is a separate language from Inghia mostly spoken in the Highlands and
Western Isles of Scotland. Besides Scotland, spisken in Canada, Australia, the USA and
New Zealand. According to the Atlas of the Worltésiguages in Danger (2010), Scottish

Gaelic is classified adefinitely endangered(http://www.unesco.org/culture/languages-

atlas/en/atlasmap.htinllit has no official status in the UK.

Between the 9 and 11" centuries, a largely Gaelic-speaking Scottish damg was
established. In the fcentury Scottish Gaelic started losing ground iafldence to Norman
French and afterwards to Scots, i.e. English-bdaedguage varieties, which developed in
Lowland Scotland at the end of the™8entury. Scottish Gaelic developed into a distinct
dialect of Irish towards the end of the”‘leentury. In the 1% century, it developed into a
language separate from lIrish and a Scottish stdndarerged. At this moment, Scottish
Gaelic retreated to the Highlands and Western ,l$laging a great deal of their political
independence, culture and social structure predeias was a thorn in the flesh to the rest
of Scotland and later on to the British state,hsd tifferent measures were taken and policies
created from the 15to the 18 century to alter this situation (MacKinnon 199861
Despite the promotion of English-language educasiommss the country, a voluntary Gaelic
Schools system was developed in the Highlandsari8i century. It was, however, replaced
by a national English-medium school system in 1&iBce then, English was promoted as
the language of literature; Scottish Gaelic wathatsame time ignored and prohibited in the
classroom. Gaelic was only taught in Catholic sthashich received little or no government
funds. The Education Act of 1918 altered this situra Catholic schools were now sponsored
by the state’s education authorities, which me@at Gaelic was to be taught in Gaelic-
speaking areas. In 1958, it became an initial tegcimedium in early primary stages of
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education, and an examination subject at the secxgrefage. Around 1980, many Highland
schools introduced Gaelic as a second languag&98b, the first Gaelic-medium primary
schools were established in Glasgow and Inverndssday, there are Gaelic-medium and
bilingual primary schools, Gaelic-medium primarjgols and schools where Gaelic is taught
as a second language. Education through Gaeliecandary stage is far less developed than
at primary stage (MacKinnon 1998: 184). At tertiatage, there are no degrees taught
completely through the medium of Gaelic. It appetirat Gaelic in Scotland owes its
preservation to the educational system as the \ahesie it developed and was revived the
most. Recently, its position in the media also iowed, but it cannot even be compared to
that of English. Publishing, cultural gatheringsfanm of local festivals calleégis arts and
traditional music festivals callezkolas,etc. contribute to and improve the overall positidén
the language. Scottish Gaelic does not have aciafftatus in the UK, but it is protected and
promoted by the European Charter for Regional ondvity Languages since 2001. The
future of Scottish Gaelic in Scotland is by no ngesaeacure, but at current trends, the language
is definitely on a good path towards preservation.

The census of 1991 reported 65,978 Gaelic speake3sotland. At the time, Gaelic
was spoken typically in the Western Isles, the Higt and the Argyll & Bute District, places
coinciding with the traditional Gaelic-speaking aralso known as th@aidhealtachd.The
census reported also that the number of Gaelickepg@n Lowland and urban areas, such as
Glasgow and Inverness, was growing. According édinsus of 2011, there were 5,295,000
people in Scotland, 57,375 of which were Gaelicakpes. Although there is an overall
decline in the number of Gaelic speakers sincel®®l and 2001 censuses, the census of
2011 reports an increase of people under 20 whdkespgbe language, which shows
nevertheless a positive trend of language acquisiimong the younger generation.
Investments in the educational system begin togfbgnd language situation will hopefully
change in favour of Scottish Gaelic. Today, speakérScottish Gaelic are scattered across
the country, not only in the outer areas, but atsthe mainland, traditionally non-Gaelic

areas. Almost all of them are bilingual.

3.1.3 Manx

Manx (Gaelg is a member of the Goidelic Insular Celtic langes It is spoken on the
Isle of Man, a dependent, self-governing territofyhe British Crown, not being a part of the
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UK*? (Clague, 2009). Manx is closely related to Iristtl Scottish Gaelic, and it developed
around 500 A.D. the same way as did Scottish Gadélc the establishment of Irish
settlements on the island. By théhjaentury Manx emerged as a dialect distinct frash]rit
developed into a language separate from Irishéretirly 1% century. According to the Atlas
of the World’'s Language in Danger (2010), Manx lassified ascritically endangered

(http://lwww.unesco.org/culture/lanquages-atlas/éasatap.html.

Until 1765 almost the entire population of the mslespoke Manx. In 1765 the British
Crown bought the Isle of Man, and from this poimtward speakers of Manx started
decreasing in their number. Manx economy could kestp up with that of Britain, which
resulted in emigration of Manx speakers. At the esalime speakers of English were
immigrating to the island. The situation Manx fouitself in the 18' and early 26 was
disastrous, rapidly decreasing in number of spsakesing prestige, being displaced by
English and shifting to it. In 1830, the islandsa@nnected with England by a regular steam
ship service and became a desirable holiday désingor English-speaking tourist
throughout the rest of the century. Thus, knowledfi&nglish paid out to Manx speakers
(Clague 2009: 170). In 1872 a compulsory educaimtem was established, with English as
the medium of instruction in all schools. All ofighresulted in growing negative attitudes
towards the language and Manx began to be seesedsss by its own speakers. Edward

Maddrell, the last speaker of Manx, died in 1974 Banx was officially declared extinct.

The census of 1901, the first one with a languagesiipn, reported the Isle of Man
had the population of 54,752, with 4,419 speakérslanx, only a handful of which were
monolingual Manx speakers. The number of Manx spesakontinued to drop until the
language eventually ‘died’. The census of 1981 wad even ask a question on Manx;
however, that of 1991 reported, surprisingly, sat@@ people able to speak, write or read the
language. The census of 2011 reported 84,497 pempl¢he island, with 1823 people
claiming they could speak, write or read Manx. Avfeundred are considered to be fluent
speakers of Manx, which is a real success, givantkie language had ‘died’ some forty years
ago. Manx was declared extinct in 1974, but itsvad\started much earlier, probably as early
as 1899, when the Manx Language Society, an org@oiz aiming at the promotion and
protection of the language, was formed. The Mamguage society started publishing some

language materials for Manx to be taught and lehribe language continued to be used by a

2 The Isle of Man is a member of the British Commeatth, represented by the UK in international a$fai
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handful of individuals. Since the 1970s, the pofote of the island grew substantially,
mostly as the result of immigration from BritainhdSe immigrants, planning to stay and
work on the island for several years, acceptedsampgported Manx as a part of their own and
their children’s future (Clague 2009: 172). Revia@lManx is, however, mostly due to its
introduction in schools as an optional subject @92. Interest in the language grew and,
today, it is taught as an optional subject to ¢kiddaged 8 and above, as well as in secondary
schools. In 1991, there were 148 speakers of Maberuthe age of 20; in 2001 their number
was 744. A class operating almost entirely throtighmedium of Manx was established in a
primary school in 2001. It had nine students attitme. In 2003, their number was 24. By
then the class was known as the Manx Gaelic prire@ingol and was given its own building.
The island’s school system has been producing regivenspeakers of Manx ever since. This
trend in favour of the language continued in otheyas too. Manx was made more present
and available via the internet and multimedia, oastiations, newspapers, music, bilingual
street signs etc. It receives support from the gowent and is also protected by the European
Charter for Regional or Minority Languages sinc@20

Despite all the improvements Manx has experientad,not the language of home.
Even Manx speaking parents report they use theubgeywith their children only sometimes.
People who identify themselves with the languagenf@only a minority of the island’s
population. The future of Manx lies within childrattending the Manx Gaelic primary
school. The situation Manx found itself from the9@8 up to present times has improved
significantly. Manx went from being taught half haur a week to becoming the medium of
instruction in a primary school. At the rate itssgiion is changing, improvements regarding
secondary and tertiary education in the language the next step on the way.
Intergenerational transmission, discontinued fahsa long period of time, could be restored,
producing the next generation of native Manx spesaKghis is an ambitious project, but if

things happen according to current trends, itpsodable outcome.

3.2 Brythonic languages

3.2.1 Welsh

28



Welsh(Cymraeg)belongs to the Brythonic branch of the InsulartiCéhnguages. It is
closely related to Cornish and Breton, the othes Bvythonic languagéd Welsh started
developing as a separate language in theehitury A.D. Today, it is mostly spoken in west
and north Wales, but also in England, the USA, @arand Argentina. According to the Atlas
of the World's Language in Danger (2010), Welsh dfassified as vulnerable
(http://www.unesco.org/culture/languages-atlas/é&asatap.html It has an official status in
the UK.

By the time the Anglo-Saxons invaded south eadBeitain (today’s England) in the
5" century, Brythonic was still used as the commurétgguage in the area. After the
invasion, it started being replaced by Anglo-Saxewentually losing a vast territory in
southern Britain. Celtic people were pushed westaiafs a result, Brythonic was restricted
only to Wales and some border countries in fAedhtury. This was the time when Brythonic
experienced major linguistic changes, and from mhagsnent onward it is considered that the
language used in Wales was no longer BrythonicWetsh. Welsh was the language of
literature and learning in Wales throughout the dfedAges. It was the language of the whole
society because Wales successfully resisted Engtisicks. However, the English kingdom
eventually seized the opportunity which opened ypdisunion and rivalry within Wales,
establishing domination all over its territory. 1636, Wales was annexed to England by the
Act of Union,and English was given the official status. Transfabf the Bible and Book of
Common Prayer into Welsh, decreed by Elizabeth 1563 and done in 1588, is the only
thing that prolonged the life of Welsh and savefiain disappearing. Welsh kept its prestige
in the domain of religion, which proved to be enfoug save the language. Until the latd' 19
century, the majority of the population in Walesnmeounicated only through Welsh. Due to
economic differences, migration, disregard in tdecational system etc., Welsh gradually
lost prestige among its own speakers and was fahivith poverty; English, on the other
hand, was seen as the language of success. Thezenateso many attempts to change the
situation of Welsh in Wales until quite recentlydU€ation is the area where first changes
were made in favour of Welsh. As a matter of fachools were established to educate Welsh
children. These, however, had little success, stheg functioned through the medium of
English, meaning that children speaking only Weistld not benefit from the education. The
Church and nonconformist chapels were the firgdocate Welsh speaking children, as well

13 Cumbric, once spoken in todays northern Englandl southern Scotland, is yet another language of the
Brythonic branch. It is, however, extinct since ft#&h century.
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as their parents in their own language. Thank$fiésd, speakers of Welsh became literate in
their native language. However, not until 1907 Welsh start being taught as a classroom
subject in primary education (Awbery 1988: 156)41%aw the opening of the first Welsh-
medium primary schools. In 2000, their number wés, &nd they were positioned both in
Welsh- and English-speaking areas. English is dutced in Welsh-medium primary schools
at the age of 7. In 1956, the first Welsh-mediucoséary school opened, and their number is
increasing since then (52 in 2000). Welsh was il as a subject in the National
Curriculum in 1988. In 1990, Welsh was made compylg$or all students aged up to 14; in
1999 all students in Wales had to learn Welsh fasteor second language from the ages of 5
to 16. A number of colleges provide courses in Wellsere are, however, no Welsh-medium
colleges. However, despite significant improvemehltelsh-medium schools formed only
27% of the primary education sector in 2001, i&%Jof primary school children were taught
in Welsh. 78% of children in primary schools lean&elsh as a foreign language. Welsh-
medium secondary schools formed 23% of the sectar18% secondary school children
were taught in Welsh. Welsh language strongholds tbeir speakers year over year; Welsh
is used less and less as a first language. Ontltee band, there has been a positive trend of
increase both in the number of Welsh-medium primang secondary schools, and the
number of students attending them and speakindatfguage. Also, opportunities to use
Welsh in areas such as business have increasethgmedople with bilingual skills desirable
in the job market (Mercator-Education 2001: 34).

The position of Welsh in areas other than educatvas also to be improved. The
ultimate goal was the recognition of Welsh as diciaf language in Wales. In the second
half of the 28' century, two Welsh Language Acts were passed @671land 1993),
demanding equal treatment for English and Welskes€éhimproved the position of Welsh
significantly, but did not secure official statuer fthe language. In 2011, Welsh was
eventually declared official by means of Welsh Language (Wales) Measuaad as such it
is the only Celtic language with official statustire UK. It is also the most vital language of
the Celtic branch of the Indo-European languageilyar®ince 2001, Welsh is under the
protection of the European Charter for RegionaMamority Languages. The position of the
Welsh was also improved due to the establishmen®4sf a Welsh-language television
channel,Radio Cymryweekly newspapers, th&elsh Books Coungipublishing some 400
books a year in Welsh, theational Eisteddfodan annual cultural festival celebrating and
promoting the Welsh language and heritage througsiendance, literature, arts, etc.
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The census of 2011 reported 562,000 people in Wa@% of the population) who
could speak Welsh, mostly living in the traditionatst and north-west part of the country.
According to the census, there is an increase éenrihmber of Welsh speakers in non-
traditional Welsh areas, such as Cardiff. The cengas, however, based on self-examination;
nothing was reported about the level of proficienyere are certainly people using Welsh in
most situations of their everyday life activitidsjt there are also people using Welsh as a
second language, i.e. people not enough proficretihe language to be called speakers of

Welsh. The final number of Welsh speakers in Weddkerefore to be taken with precaution.

Welsh is supported by the majority of the populaiio Wales. Increase in the number
of Welsh primary and secondary schools across d¢betcy is only one example supporting
this claim. Governmental support to acquire Welstl the opportunities provided to use the
language on daily basis are yet another examplaviour of this claim. Education seems to
have regenerated Welsh over the past twenty y#arsole in the future of the language is
surely of great importance. However, the educatiseator, i.e. schools cannot be the only
place for a language to be learned and heard. Ustig@e families, activities in the language
for children and young people, a firm position witthe community, opportunities for
language use in the workplace, better languagecesnand a stronger infrastructure for the
language are therefore also areas the Welsh Goeatnvalues and aims to improve the most
in order to secure a future for Welsh, or at lg¢asgive it a chance to fight for its future.
Welsh is currently positioned the best among thiicClanguages, but by no means does this
fact ensure its survival. Overall, measures havenb@ken to save the language. These
measures, supported by the majority of the pomriatgproved to be successful, but there is
yet a great deal of time and effort to be invested preservation of Welsh in order to call it
‘safe’ (http://gov.wales/docs/dcells/publications/1229020217en.pdf

3.2.2 Breton

Breton is one of the three preserved Brythonic laggs. It is spoken mostly in Lower
Brittany** (northwestern France). According to the Atlashaf World's languages in Danger
(2010), Breton is classified as severely endangered

(http://www.unesco.org/culture/languages-atlas/é&satap.html. It has no official status in

France.

14 Brittany is the name Celts, who migrated from @iit, mainly from Cornwall, Wales and Devon in $if
century, gave to the mainland area known as Arraottditerally means 'Little Brittain'.
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Since 1789, Brittany was fully annexed to the Frenation-state. Linguistically, this
represented the promotion of only one languagendfreAll the other regional languages
were neglected. From 1880 to 1951 Breton was bafied schools. In 1880 education was
made compulsory in France; French was the only amedif instruction. Educational policy
and political ideology discouraged the use of regiar local languages, including Breton.
Children caught speaking Breton were punished- these forced to carry a wooden shoe
around their neck for the entire school day; somes, they were also punished corporally.
This was a humiliating experience for the childesmd resulted in development of negative
attitudes towards Breton, encouraging thus shifEtench. In 1951, by means of thei
Deixonné>, Breton and other regional languages were intredunto schools for an hour a
day as optional subjects. However, they were taugtly if a teacher was prepared to
volunteer to teach them. Until WWII, Brittany wasedominantly a rural and agricultural
area; Breton was still the language of the homecamdmunity. However, by 1975 Brittany,
as well as other parts of France, was significantydernized. This period in time saw a
strong determination of bilingual parents not anemit Breton to their children too, either
because they did not want their children experigheesame humiliation they experienced, or
because it was in vogue to speak French as thermdaieguage and thereby avoid being
described as backward. Brittany became a desitablest destination too, which contributed
to the major change in language situation. As altiethe number of Breton speakers declined
drastically. Also, the language was heavily infloedh by French in terms of lexis, but not in
terms of syntax. Despite all, traditional Bretomtioues to be used today, typically among
the older generation in domains such as familygm@urhood, work etc., being a symbol of
their solidarity and intimacy. There are some 200,Breton speakers today who use the
language on everyday basis, the majority of whichged 60 or more. Compared to a million
Breton speakers reported at the beginning of tHe @tury, there has been a dramatic

decline both in their number and proficiency evaces (Timm 2003: 34).

However, there is also another, standardized yaoétBreton alongside traditional
Breton - the variety taught at schools, spoken linparts Brittany, but a variety not
universally accepted, because it is perceived adaliigible to traditional Breton speakers.
This is the so called Neo-Breton. It developechia 23" century thanks to attempts to revive
Breton. Breton became once again the symbol oftilgeiNeo-Breton was heavily influenced

by French in terms of syntax, but not in termsexfis, where many new Celtic words have

15 Loi Deixonne is the law that authorised the teaghif Breton and other regional languages in France
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been produced. Its speakers are aged 45 or lesseagspeakers of traditional Breton are
aged 60 or more. Also, Neo-Breton speakers see ldrgguage as something positive; they
speak it because they want to and they identifyngedves with the language. It is the variety
acquired by the younger generation. Neo-Bretorauglit inDiwan, i.e. private immersion
schools in Breton founded in 1977, but also imigilial schools (since 1982), private Catholic
schools and at the Universities of Rennes, Brestieht and Nantes. Neo-Breton is thus a
variety of Breton more likely to survive than tradinal Breton. In order to do so, it must,
however, become the language of family, neighbcasthand work, i.e. it has to be

transmitted intergenerationally (Hornsby 2007: 205)

The language situation regarding Breton is difticitlative Breton speakers, mainly
coming from rural areas are repulsed by Neo-Brefahe urban, middle class, rejecting it as
a language they would use, becausis ‘no one’s native languageFurthermore, they do not
even regard it as a variety of Breton, since ihesvily influenced by French in terms of
syntax and as such distinct from traditional Bretbieo-Breton is termed unauthentic. In
order to change this situatiomeo-bretonnanthave to transmit the language to their children,
i.e. use the language every day within family, witends etc. Neo-Breton would thus have a
basis to become a native language and as suctld bave a future. Traditional Breton is, on
the other hand, spoken less and less regularlytlynbg the older generation, and is not

transmitted within family since the 1950s. As sutls near disappearance.

Breton is broadcasted on state and independer, rasliwell as television stations, but
there is no station broadcasting fully in the leexger There are also weekly and monthly
newspapers in Breton. In 1993, the French goverhmednsed to recognize the linguistic
rights of Breton, by not ratifying the European @eafor Regional or Minority Languages.
French is the only language of the state by caurigiit. Recently, the position and presence of
Breton has been slightly improving. Bilingual rosigns, thdnter-Celtic Festival of Lorient
an annual festival celebrating the language andutsire, active campaigns in favour of
Breton, the Internet etc., give their contributimnthe language. Whether that is enough to
alter the situation, i.e. change the law and opimbthe French government, is yet to be seen.

Breton is still a minority language and its futisdoy no means secure.

3.2.3 Cornish
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Cornish Kernewek is a Brythonic language that developed as andistanguage in
the @" century A.D. As such, it is closely related to tBre and Welsh. It is spoken in
Cornwall in south-western Britain. The languageeisognized as a regional language by the
British Government, i.e. it is protected by the @pgan Charter for Regional or Minority
Languages since 2003. As such, Cornish is the mintprity language in England with such
status. However, it has no official status in CaaiwAccording to the Atlas of the World’s
languages in Danger (2010), Cornish is classified eritically endangered

(http://www.unesco.org/culture/languages-atlas/é&gatap.html

Since the Anglo-Saxon invasions in tHeahd & century up until the Tudors and the
Reformation, Cornwall was predominantly Cornishadeg. ThePrayer Book Rebellioim
1549, the resistance of the Cornish against theofigenglish in servicé§, was a major
turning point in the history of the language, sirce5000 Cornish died in battle. English
domination was established throughout the terrtdainglish was introduced in all the
religious services. The Book of Common Prayer drel Bible were translated into Welsh,
Irish, Scottish Gaelic and Manx throughout th& &&id 17 centuries, but they had not been
translated into Cornish. Cornish was stigmatized ttally neglected by the British Crown.
As a result, at the beginning of the™dentury Cornish was only spoken in several aneas i
the west. Dolly Pentrey, the last monoglot Corrépleaker, died in 1777. By the early™9
century Cornish died out as a community language

(http://lwww.magakernow.org.uk/default.aspx?page=24

Efforts to preserve Cornish were undertaken asyesslin the 17 century by a
handful of intellectuals who translated parts o ible into Cornish. Edward Lhuyd, a
renowned Welsh linguist, also contributed to thesprvation of Cornish. He conducted a
research on the language at the beginning of tH® cEhtury, and provided precious
information about the language used at the timee T8 century had witnessed some
determination acting in favour of Cornish; howetlee 23" century marks the beginning of
actual attempts to revive the language. Henry J&nhndbook of the Cornish Langudge
based on Late Cornish and published in 1904, st#éne revival. There was, however, a need
for a spelling system of Cornish. Hence Robert Bloilance developednified Cornishin
the 1929, a version of the language based on Mi@dhish (18 and 18 century). Richard

Gendall, dissatisfied by flaws of Unified Cornisbgarding the spelling system and its

16 At the time religion based around the Catholic €hwas the main domain where Cornish was used.
" The purpose of the handbook was language leafaimgeople interested in Cornish.
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foundations, developedodern Cornishin the early 1980s, another variant of Cornislseloa
on Late Cornish (1“7 and 18 century). Common Cornishbased on the pronunciation of
Middle Cornish, was developed by Ken George inlthe 1980s. This version became very
popular among Cornish speakers. In 1995, Nicholdkawis introduced an improved version
of Unified Cornish, based on Middle Cornish andezhit Unified Cornish Revisedll four
versions are mutually intelligible and used amamegkers®. There was, however, the need to
develop an official, universally accepted spellgygtem, a system which was to be used in
public life and education. As a result, tBendard Written Fornemerged in 2008. It is used
for official purposes and formal education, whilee tother forms continue to be used in
private spheres of life. Cornish started being I&ug schools in 1930s; the number of
children taught was, however, very small. In 198&re were only six schools teaching
Cornish (an hour a week). The position of Cornisls¢hools improved towards the start of
the 2£' century, but this improvement was by no meansiféignt. Twelve primary and four
secondary schools taught the language in school2@&9-2001; only 120 of 39,000 primary
school children attended Cornish clasie®espite the slow progress, Cornish speakers
continued to invest into education. The first Cembilingual pre-school opened in 2010.
Children as well as their parents are being ta@grhish. There are also evening classes in
Cornish for adult learners. Presence of Cornisimedia is also limited. Some monthly
magazines such @ Gannasare published mainly in Cornish; the languagdse present in
some English publications. Cornish is occasiondltpadcasted on television and radio
stations such as BBC Cornwall (Ferdinand 2013: 219)

The use of Cornish increases, but it is still aoniy language. The census of 2011
reported only 500 people from the total populatmn530,000 in Cornwall, who listed
Cornish as the language they used most freque®hfy a few thousand understood it.
However, support for the promotion of Cornish amagegeral population is relatively high.
Cornish gained some official recognition; is intuged in more and more schools; it receives
funding from the state. Whether it will continuelte used depends on future generations and

their willingness to learn the vernacular of Cortiwa

18 Unified Cornish Revised and Common Cornish arevéitsions used most often.
19 Generally, Cornish was used to theach the Cotaisluage; other subjects were taught in English.

35



4. Conclusion

Language death is nowadays a very real and sepooislem. It can affect any
language and society across the world. There isonetlanguage which can be considered
safe over a long period of time. Some of them, Emglish have really good chances to
ensure their survival, but even their future cart®iguaranteed. Such languages should not,
however, be concerned about their future for tmeetibeing. It is the small, minority
languages which are under threat of disappearandeegactly these languages should be
given a great deal of public attention and helprider to prevent them from disappearing.
Each of the current 7, 102 languages in the warldqually important. Each of them has its
own history, culture and communities, and nonehesé should be neglected. There is no
backward or primitive language, because each laggua beautiful in itself. To lose a
language means to lose its speakers’ history pak®sed for generations. Language is also a
very important integral part of its speakers’ idgnt to lose one’s language would mean to

lose one’s identity; losing a language would alssamlosing a culture — crafts, clothing,
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dance, art, music, etc., all mutually interconnéat® language, would be forgotten and lost
if it was not for the language and the opportusitieprovides for them to be used. Language
diversity should not be seen as an obstacle torpssgbut rather as a treasure — a treasure
which is to be cherished and valued. If there mething to be done in order to slow down or
even reverse language death, it is high time toumlour sleeves and start working. Some
people take the problem of language death for gdamiecause the languages at risk are
languages they may not have even heard of. Theparenowever, aware of how fast their
own languages can end up in same situations. Erdesh@r ‘safe’, precaution measures have
to be taken to avoid language death. Revival modedsthe best precaution measures,
because they try to slow down or stop languagehddatorder to succeed, these must be
supported by both government and community. In $£askere this union was formed,
languages have been saved successfully. The sig [Reltic languages described in this
thesis find themselves at different levels of erggasment. Their future is by no means secure,
mostly because they live for centuries next toweld’s most powerful language. On the
other hand, if it was not for the revival movememis matter how successful or unsuccessful
they were, the position of the Celtic languages ldalefinitely be much worse. Language
revival models should therefore be supported ndenathere, because they are the first step

towards long term preservation of a language.
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