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Abstract

Inspired by Marianne Nikolov'a study of unsuccessful language learn#ris qualitative
study tries to find and recognize unsuccessfuhker@ among 91 learners of English as a
Foreign Language (EFL) attending a four-year vaceti program in a an urban high school.
In this paper, the term ‘unsuccessful’ is purelgdzhon the learners’ own opinion of
themselves as EFL learners and, as such, the Baglys own limitations as far as applying
its results on a macro-level. In order to succdlysidentify unsuccessful learners, we
presented the participants with an open-ended ignestire consisting of 21 questions
regarding their English learning experiences, natibn, attitudes, language anxiety, self-
concept etc. hoping we would discover the reasehed why they perceive themselves as
being unsuccessful and to find some common feathegsshare. The results show relatively
low motivation, positive attitudes toward Englistnguage and high language anxiety among
the 17 self-perceived unsuccessful EFL learnersoAthe theoretical groundwork, we will
define the above mentioned concepts relevant ferpidper and describe important findings
and theories concerning each of them in order @ lacbetter understanding of the individual
differences that help define a successful, orimdthse, an unsuccessful learner. In the end,

we offer some suggestions for further researchdasdhe present research study.

Keywords unsuccessful EFL learners, individual differeneastivation, language

anxiety, self-concept
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Profiles of Unsuccessful EFL Learners

1. Individual differences

As Dornyei (2005) explains in the preface of Filee psychology of the language
learner: Individual differences in second languagejuisition the study of individual
differences (IDs) has a long tradition in secontjlaage studies and is one of the key
contributors to successfully mastering a foreigrgleage (FL). IDs stand for language
learners’ traits or characteristics that make tldgiferent from other individuals/learners
(Dérnyei, 2005, p. 1). While the focus in classrosettings is mainly on the learners as a
group, ultimately language is learnt by individuaigl not by groups, states Cook (1996).
Therefore, it is important to explore the featuséthe learner's mind or personality that can

either inhibit or encourage second language (L&nieg (Cook, 1996, p. 95).

Acknowledging the importance of IDs when it comesécond language acquisition
(SLA), the study of IDs has become a prominentaietearea in L2 studies since the 1960s,
only to gain an even bigger momentum in the 19%0sxploring not only motivation and
language aptitude, but other factors that helpa®r learner’s success or failure in L2 such
as language learning strategies and styles (DGr29eb). However, the very concept of IDs
is somewhat loose, allowing for a broad interpretadf its components. Dornyei (2005)
distinguishes between a smaller number of certaiia ¢ariables and a larger number of
optional ones (p. 7). Besides personality, abdipyitude and motivation, he chose learning
strategies and learning styles as main learneabi®s, and among the optional ones, or as he
calls them “other Learner Characteristics”, hesletxiety, self-esteem, creativity, willingness

to communicate (WTC) and learner beliefs (D6rng2805, p.8)

Gardner and Maclintyre (1992) group IDs into threzad categories: Cognitive

Variables that involve different aspects of cogmtsuch as intelligence, language aptitude,
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language learning strategies, previous languagerigpand experience; Affective Variables

that can refer to attitudes, motivation, languageety and feelings of self-confidence about
the language; and finally a miscellaneous catetfat/would include factors such as age or
socio-cultural experiences. They believe that ilhese variables have significant impact in
predicting a learner’s success in L2/FL which threyprporated and represented in their

socio-educational model of SLA.

2. Cognitive and affective variables

As Cook (1996) states, Gardner devised a rathepnview of L2 learning called
thesocio-educational modah order to explain the interaction of individdattors and
general features of society in the L2 learning erh{p. 168). A schematic representation of
an earlier version of this model is representeligure 1. In this dynamic model, Gardner
distinguishes between four segments: socio-cultaitu, individual differences, language
acquisition context, and language learning outcormethis context, the socio-cultural milieu
plays an important role in determining factors tinflience language acquisition mainly
through cultural beliefs that are connected to lotnitive and affective variables (Gardner
and Maclintyre, 1992). Next, it is proposed that Hase influence on both formal (situations
that involve direct instruction in language suchhasformal classroom situation) and
informal (voluntary situations where an individealn acquire some knowledge or practice in
the language) language acquisition contexts. Im&bicontexts, the cognitive variables help
the smooth transition of the learned material wttike affective ones influence the
individual’'s reactions to the learning environmedth contexts result in both linguistic
(changes in individual's competence, knowledge skillk) and non-linguistic (changes in the
individual’'s reactions to language, situation aactdérs associated with language) outcomes.

It goes without saying that successful and pos#xeeriences will result in improved levels
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of both linguistic and non-linguistic outcomes, lehthe unsuccessful and negative ones will

have an opposite effect.

Socio- Individual Language Language
cultural differences acquisition learning
milieu contexts outcomes
= = i e i i 2 2 2 2 2 i i 2 m—emmeen
1 1
1 1
i |
Foe » 1 I
Cognitive factors |} > L
/ - Formal *| Lmnguistic R
Cultural i
beliefs v
- Non-
L Informal L
Affective factors | linguistic

Figure 1 Schematic representation of the socio-educatimoalel of second language

acquisition (R. C. Gardner and P. D. Macintyre,2,92 2)

This model underwent many changes since its fppearance and the most recent
version puts emphasis on the role of aptitude aotivation on learner’s success (Figure 2).
Motivation is seen as consisting of two main fastattitudes toward the learning situation
and integrativenesss, and together they form iategr motivation. Attitudes toward the
learning situation involve attitudes to any asp#dhe situation in which the language is
learned and they can be directed toward the teattteecourse, classmates, materials etc. On
the other hand, integrativeness reflects an authenérest in learning a L2 in order to come
closer to that language’s community (Gardner, 2@05). Language aptitude is often referred
to as an ‘ear’ for languages (Chastain, 1988) draasng a ‘knack’ for languages, but it
usually indicates the ability to learn the L2 inarademic classroom, i.e. the ability to learn
from teaching (Cook, 1996). When joined with motioa, it leads to success in L2 learning

and acquisition. The ‘other factors’ in this moawlicate that there could be other supporters
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for motivation than just integrativeness, suchrasrumental factors. In the same manner, the
other factors that influence language achievemeulddoe language learning strategies,

language anxiety, and/or self-confidence.

other
support

________________________________________

other
factors

integrativeness

language
achievement

attitudes
toward the learning
situation

integrative moftivation

language
aptitude

Figure 2 Basic model of the role of aptitude and motivaitio second language learning (R.

C. Gardner, 2001, p. 5)

In terms of aptitude and attitude, Krashen (198ijgs forward the acquisition-
learning hypothesis that claims aptitude (seen Ijmastgrammatical sensitivity) to be directly
related to conscious learning, while attitudinaitfas (affective variables) are closely linked
to acquisition. He further suggests that aptitidieniportant for formal, artificial situations
such as a classroom, and that attitude is impoftamformal, natural situations (as cited in
Cook, 1996, p. 101). Krashen argues that both fbame informal linguistic environments
contribute to second language proficiency in défgrways. The informal one can provide the
learner with the input necessary for language attipm, while the formal one can provide

him/her with instant feedback (Krashen, 1981, p. 50
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A study by Gardner, Smythe, Clement, and Gliksni&7§) confirmed that aptitude
related much more to the classroom skills tharotaraunicative skills in French as a FL in
grades 7 to 11 in various English-speaking comnmasit Canada where the effects of
aptitude on performance in general was strongeoltter students (as cited in Krashen, 1981,
p. 25). Another study conducted by Gardner (1966) wighty-three tenth-grade students of
French showed that motivation was important fordeeelopment of communicative skills,
while aptitude was important in the acquisitiorL@fskills acquired through direct instruction

(as cited in Krashen, 1981, p. 26).

3. Affective variables

3.1 Motivation

As it was possible to conclude from the previousptér, motivation is a major 1D
variable that is proven to significantly affect ¢garage learning success. Dérnyei (2005)
believes it provides the learner with the initiaktte to start L2 learning and later on in serves
to sustain the long and often tiresome learninggss. If one has no motivation, they will
find it hard to achieve success in L2 despite efrtbkills and abilities. On the other hand,

those with high motivation can overcome their latlaptitude and learning conditions.

Dornyei (2005) divides the research of the L2 natton into three periods or phases:
the social psychological, the cognitive-situated process-oriented periods. The most
influential researchers in the social psychologpsaiod were Robert Gardner and Wallace
Lambert who based their findings on the researchetoexistence of English and French
communities. They believed that motivation is thestimportant factor in learning a
language of another community since it can helpdal@®mmmunities establish communication

and grow closer, or even the opposite. AccordinGaoden and Lambert (1972), FL is
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different from other school subjects becauseafffiscted by factors such as language

attitudes, cultural stereotypes or geopoliticalsiderations (as cited in Dérnyei, 2005, p. 67).

Gardner’s theory of second language acquisiti@ass known as the socio-
educational model of second language acquisiti@ndéscribes motivation as a complex
construct involving effort, the desire to achiekie goal of learning the language and positive
attitudes to L2 (as cited in Noels, 2001, p. 43)c& we already described this model in the
previous chapter, now we focus on some of its sbarings. Even though this theory has
been used and accepted by L2 researchers andipreat, Dornyei (2005) argues that the
interpretation of the model is made difficult fég confusing use of the conceptegrative(it
is used at three different levels — integrativeiwation, integrativeness and integrative
motive). It is not clear what Gardner perceivesnasivation in his works — L2 motivation in
general or maybe integrative motivation? That's wgre’s been a need for a different
interpretation of the original theory, one that Wbfocus only on two dimensions of
motivation that arean interpersonal/affectiv@eferring to integrative orientation/motivation)
anda practical/utilitarian (referring to instrumental orientation/motivatiafimension
(Dérnyei, 2005, p. 70). The latter one indicatesm@rest in learning the language for
practical reasons that do not involve any kinddeftification with the other language

community (Gardner, 2001, p. 8).

Another prominent figure from the social psychotagiperiod was Richard Clément.
Together with his colleagues, he was mostly inteces the interrelationship of motivation
and self-confidence. Self-confidence is seen addhief that an individual has the ability to
achieve results and successfully accomplish goatssés (Dornyei, 2005, p. 73). Clément
(1980) believed that in contexts where two languagamunities coexisted, linguistic self-
confidence can have a great impact on learningpthisr community’s language making the

concept a socially influenced one (as cited in érn2005, p.73).
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As for the cognitive-situated period, it was chégdazed by important findings from
the field of psychology that were mainly focusedcognitive concepts. Motivational
psychologists believed that motivation is signifittg influenced by people’s previous
successes and opinions about their own weaknesdespabilities, and there was the desire
to take the focus off whole communities and pohitactual learning situations (Dérnyei,
2005, p. 74). One of the most important theoriemnativational psychology iself-
determination theoryDeveloped by Deci and Ryan (1985) it divides miagons/motives into
three broad categoriesitrinsic andextrinsic orientationandamotivation(as cited in Noels,
2001, p. 45). Intrinsic orientations refer to raastor L2 learning that come from one’s
inherent pleasure and interest in the activitylfitsied in a sense of competence, while
extrinsic ones refer to reasons that are instruahesiich as for getting a job position, or to
pass a certain exam (Noels, 2001), Amotivatiohésdpposite from the other types of

orientations and it results in disengaging froml#regyuage activity and in language anxiety.

Another important motivation theory from this petis theattribution theory.This
theory is unique in that it links learners’ paspesiences with their future achievement efforts
(Doérnyei, 2005)As Weiner (1992) explains, the personal reasonbnkeur prior successful
or unsuccessful performances to greatly shape otivation for future activities (as cited in
Dornyei, 2005, p. 79). In accordance with Weinénsory, Ushioda (1996, 1998, 2001) came
to the conclusion that positive motivation is basadwo attributional patterns: positive
results are attributed to internal factors and geasability, while negative ones are the result

of non-permanent weakness which can be conquesetitéal in Dornyei, 2005, p. 80).

Since the L2 learning process is in itself vergnptex, researchers have been using
tasks in order to break that process into defimatiens, making tasks into basic building
blocks of SLA (Dornyei, 2005, p.80). Dornyei (2008roduced thelynamic task processing

systento explain that a range of different motivatiomated attitudes are actually influenced
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by a task itself (p. 81). The system includes timésrconnected mechanisntask execution
(referring to learner’s learning behaviaappraisal(connected to accomplishing the goal
while taking into account external factors thatuehce the learner and while processing the

input from the outside world) arattion control(referring to regulating the learning process).

The last stage of motivation research is thegss®riented period that pays attention
to the fluctuations in learner’s daily motivatidhexplains the relationship between
motivation and learner’s behavior in the classraxv@r time, and as such it is both dynamic
and temporal (Dornyei, 2005). Taking this into agap Dornyei and Ott6 (1998) introduced a
new model of L2 motivation (as cited in Dérnyei080p.84). They divided it into three
phasespreactional stage- motivation is generated to determine certaingeational stage
— learner needs to remain undisturbed so theiratddin needs to be kept throughout the
learning process or classroom activitigsstactional stage in this phase one looks back to

the previous experience and analyzes the procasmifht influence any future activities.

Amidst different views on motivation, Chastain (898otes that this term is usually
used in classrooms by teachers and as such isiefetudent’s effort to learn leading him to
name itachievement motivatiofp. 172). He distinguishes between three types of
achievement motivatiomtesire to knowcognitive drive where learning is a goal in afid o
itself), enhancing one’s self-concef@go enhancement where they strive to do well for
themselves), ansocial factorgsocial affiliation where learners try to pleakeit parents or
peers). Based on the type of the learner’'s acadewiivation, different types of class

activities and other external factors are suitedHem.

In general, motivation has always been seen irs#ipe light as incentive in FL
learning, ignoring the possible negative effectswidver, practical experience from

classrooms shows those effects. There are negsiiwali coming from the surroundings as
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well (Dérnyei, 2005, p. 90). The results from amdstigation by Ushioda (2003) point that
demotivation appears when the learner’s inner matitm is negatively influenced by external
factors. There have also been cases when the motivaf a group transforms into negative

attitudes and behaviors in the classroom (as ait€&brnyei, 2005, p. 90).

3.2 Attitudes

As Chastain (1988) justly observes, learners atovéeir language classes with a
number of attitudes about L2 learning that canegitmprove their performance in class or
have quite the opposite effect (p. 123). Theseadirexisting opinions can refer to the
language itself, the classroom, the teacher, thieenspeakers and their culture, the course
materials etc., and can be positive, negative enewixed. If they value the language and its
speakers, or believe that they will benefit fromKrwledge in the future, or simply want to
travel and meet new people, they will certainlydnavmore positive, enthusiastic attitude.
However, if they feel that learning a languagesthard or takes up their free time, their

attitude is likely to be negative.

Furthermore, Krashen (1981) sees attitude towdwelslassroom and the teacher as a
personality factor that can relate to both acgoisiand learning (p. 23). A learner who is
relaxed in the classroom and has positive attittolwards the teacher is more likely to accept
the teacher as a source of intake and volunteee marlass resulting in more learning. In
their study of French as a L2 in Toronto, NaimoriliEh, Stern, and Todesco (1978) found
out that the learner’s ‘general attitude’ was thstlpredictor of success (as cited in Krashen,

1981, p. 33).

Cook (1996) believes that an individual’s attituti@sards the learning situation
measured by feelings about the classroom teacldgoared with the level of anxiety about

the classroom contribute towards the student’swattn (p. 131). Most agree that teachers
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play a key role in establishing motivation in asslaom setting. As Chastain (1988) explains,
they set goals, adopt teaching materials, devaloficala, prepare lesson plans that are
actualized in language classes, set certain stas@dad continuously assess students’
achievement (p. 130), and as such they greatlyenfie students’ attitudes to themselves

(teachers) and the language in general.

As for the measurement of the mentioned varialtesgiyation and attitudes), Gardner
and Smythe and their colleagues made an effodistouct a consistent and valid instrument
that would measure motivation and attitudes as tekye to SLA (as cited in Gardner and
Macintyre, 1993, p. 1). In 1981 they presentedstimamary data of the beginning version of
the Attitude/Motivation Test Batte\AMTB). The final AMTB was developed to measure
several concepts that can be grouped in five cagggMotivation (referring to desire,
motivational intensity, and attitude toward leamthe language)ntegrativenesgincluding
three measures - attitudes toward the target laygggeoup, interest in foreign languages, and
integrative orientation)ttitudes toward the learning situatigtargeting evaluation of the
language teacher and evaluation of the languagsepuanguage anxietyreferring to
language class anxiety and language use anxiety)taer attributeqinstrumental
orientation, parental encouragement, orientatidex). The AMTB proved to be a useful
instrument as it even measures motivation and beheluenced by it, and by doing so it
improves the legitimacy of the instrument in foliatg the results of the learning process

(Doérnyei, 2005, p. 73).

3.3. Self-concept
We briefly mentioned self-confidence when talkatgput Clément’s research into its
correlation with motivation, but as Rogers (1944plains, central to any motivation study is

the individual, and at the core of any individuatheir perception of self (as cited in Syed,
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2001, p. 128). How we perceive ourselves and hdwratee us will, to an extent, dictate our
actions, motives and involvement. The process eéldping the self and self-concept have
been positively linked with academic achievemetattes Syed (2001). This process reaches
its peak during the teenage years, claim Csikszbayi and Larson (1984), since it's a time
when adolescents go through big cognitive, socidl@motional changes (as cited in Syed,
2001, p. 129). When all these changes take plaedgtling of knowing oneself results in

greater confidence.

As Chastain (1988) points out, learners who hasitipe self-concepts think highly
of themselves and their abilities and are mordylike take more risks in the language
learning process, such us oral partaking (p. 1B2)ase the learner has doubts about his
abilities and himself/herself, they will assumeeatefive measures in order to protect
themselves from the uneasiness that failure brihg<hastain (1988) notes, experiences that
produced favorable results will most likely be rafgel and those with negative ones will be
avoided, especially since the self-concept devedsps result from the feedback received

from the interaction with one’s environment.

The notion that positive self-concept is a keyalae in achieving maximum
academic achievement is mostly accepted by teadh@rgheir relationship might not be so
straightforward. Pottebaum et al (1986) concludhed & positive self-image may be the result
rather than the cause of academic achievemente \whiher (1986) suggests that
unrealistically high self-concept may be more aeémtal than beneficial (as cited in
Chastain, 1988, p. 168). Furthermore, Chastaing)L88tinguishes betweaetamagingand
improvingself-concept. Tolar (1975) lists three ways inathieachers might damage a
learner’s self-image: use tifreat (producing feelings of fear and anxiety), appeagptmguilt
feelings(equaling self-worth to classroom achievement), warchallenging classroom

experiencegas cited in Chastain, 1988, p. 168). Improving’srself-concept falls down on
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the individual himself/herself. Swartz (1974) urlohess competence, virtue, significance to
others, and power as main components of self-canar@d the importance of each of these
factors depends on the learner (as cited in Chgst8B8, p. 168). What the teachers can do is

be aware that their actions, manners and wordslgiafiuence their students’ self-image.

3.4 Language anxiety

Anxiety is known to considerably influence langupgeformance. It involves
negative reactions when forced to use the L2 issttaom or non-classroom circumstances
(Gardner, 2001). These may manifest as forgettimg$s one already knows, making
mistakes, having difficulty speaking in or out ¢dss, being unable to understand the teacher
or being frightened by tests, etc. (Chastain, 1988,71). As Arnold and Brown (1999) note,
anxiety is probably the most influential variali@at impedes the learning process (as cited in

Doérnyei, 2005, p. 198).

Anxiety is a complex construct and researcher®fiem uncertain about its nature. Is
it an emotion, a part of the motivation construcagersonality trait? Dornyei (2005)
differentiates between two basic anxiety categtiona, one beingeneficial/facilitating
anxiety(it positively influences performance), wshibitory/debilitating anxiety(it negatively
influences performance). Scovel (1978) draw theeseomclusion from his study where he
found out that because of anxiety, some learnerarbe super-conscientious overachievers,
while others gave into their fears and became @authéevers (as cited in Chastain, 1988, p.
171). The second category Ddrnyei (2005) mentistrait anxiety(one’s permanent
characteristic meaning one tends to become anxiouErious situationsys. state anxiety

(becoming anxious in a particular situation, oredain occasion).

Considering the anxiety which appears in specifiaions, Horwitz et al. (1986)

focused on anxiety in the language learning cordagtthey named foreign language
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anxiety(as cited in Dornyei, 2005, p. 199). In order taaswge it, they developed an
instrument calledroreign Language Classroom Anxiety Sq@eCAS). As Horowitz (2001)
points out, foreign language anxiety appears tarbmdependent construct that has minimal
correlation with trait anxiety, and Maclintyre (19%ipports this view by claiming it to be a
uniquely L2-related factor (as cited in Dornyei020p. 199). Furthermore, Macintyre and
Gardner (1994) investigated the relationship betwaeiety and academic performance by
deliberately creating feelings of anxiety amonglstus of French by introducing a camera
during classes. The results showed a significammease in state anxiety as well as lower
vocabulary acquisition proving that anxiety leanls iower performance (as cited in Dérnyei,

2005, p. 200).

Horwitz, Horwitz and Cope (1986) claim languageiatyhas to do with three
general sources of fearommunication apprehensipfnegativeksocial evaluationandtest
(evaluation)anxiety(as cited in Gardner and Macintyre, 1993, p. 9Ckbskey (1977) puts
communication apprehension into spotlight singgesupposes interpersonal interaction and
it manifests itself when one is expected to tak# ipaan act of speaking, and Krashen (1981)
builds on this by explaining that by forcing a learto communicate might heighten his fear
and lower his motivation, both resulting in low sslement (as cited in Mihaljavi
Djigunovi¢, 2002, pp. 20-21). In classroom environments, camoation is usually beyond a
learner’s control and his performance is constagBluated and that results in test anxiety
that appears out of fear of failure. Even thougkingamistakes is now considered as a
natural and unavoidable part of language learnioggss, some learners will still feel like
making mistakes only proves their lack of abilmpirical research in this field led by
Holmes (1972), Rosenzweig (1974) and Ohlenkampg)Lpibve that learners with lower
evaluation anxiety usually do better and are mapeessful than their more apprehensive

peers (as cited in Mihalje¥Djigunovi¢, 2002, p. 49). As for social evaluation, learrtease
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to deal with what their teachers and/or classméie& of them, and since they expect
negative evaluation, they will most likely avoidchusituations where they could be made fun

of.

The question on how language anxiety develops mexiquite a few theories, the
most famous one by Gardner and Maclintyre (198%yTaim that language anxiety appears
as a reaction to repeated negative learning expergemaking it a learned emotional response
(as cited in Mihaljevd Djigunovi¢, 2002, p. 15). According to this theory, the leasnmight
experience some state anxiety at the early stdgaaguage learning with no effect on the
learning process. If these occurrences persistetiraer relates that fear with the language
itself. With time, the intensity of anxiety can loate as high as to greatly influence the
learning process and future activities. Howevernarease in language competence usually
brings a rise in positive learning experienceslteguin lower language anxiety which leads

to conclude that anxiety might be more prominerdarly learning stages.

3.4.1 Listening anxiety

In her work dealing with language anxiety, MihalfeDjigunovi¢ (2002)
distinguishes between three types of language gnigtening, readingandwriting anxiety.
Listening anxiety has often been referred toeggption anxietyWheelees (1975) defines it
as a fear of not being able to fully understandnpeehend and/or adapt to messages or
information sent from others (as cited in Mihalfefdjigunovi¢, 2002, p. 53). This type of
anxiety can appear when one is expected to reeamessage as well as when they actually
receive it. Individuals suffering from receptionxaty are more prone to making mistakes in
information processing and are unable to succdgsubluate information. These claims are
supported by researches conducted by Daniels antiia#fin (1979), Roberts (1986), and

Shehan (1976). They were able to connect this ¢y@xiety to low ability of recalling



PROFILES OF UNSUCCESSFUL EFL LEARNERS 20

information during the listening process as weltedating that information to others (as cited

in Mihaljevi¢ Djigunovi¢, 2002, pp. 53-54).

There are several interpretations explaining rece@inxiety. For one, Wheeless and
Scott (1976) believe it to be the anxiety that esadn situations when one encounters new
information (as cited in Mihalje¥iDjigunovi¢, 2002, p. 54). Another approach sees it as a
part of one’s reaction to anxiety connected to essing of information. The third
understanding of listening anxiety believes thad tommon among people who do not
possess enough prior knowledge necessary to anafgzmation, causing them to
unsuccessfully interpret the message. The stud3reigs et al. (1995) detected that anxiety
was connected with factors such as situations (lagg course, discussion), language
speakers (speed and rhythm of speech), differ@mts@nd one’s physical surroundings
(factors of distraction). They established thatléwel of anxiety was connected to the
complexity of the message and the learners’ aliitgrocess the information (as cited in

Mihaljevi¢ Djigunovi¢, 2002, p. 54).

As Mihaljevi¢ Djigunovi¢ (2002) concludes, it is generally accepted thditviduals
with a heightened reception anxiety are left wisl cognitive resources for information
processing since they spend most of it on anxiséffi It is a vicious circle where one piles
unassimilated information that in turn cause trability to process the message, and that
further leads to negative experiences in listetimag will most likely affect future listening

experiences as well.

3.4.2 Reading anxiety
While conducting their research, Saito et al. ()988iced that FLCAS focused
mostly on listening and communication apprehensibite overlooking reading anxiety.

They strongly argue that in a foreign languagenigar situation, reading can also cause
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anxiety (as cited in Mihalje¥iDjigunovi¢, 2002, p. 55). They give two reasons as to whg thi
fear might manifest itself. Firstly, anxiety carpagar due to the different way of writing
letters and due to a new system of writing. Thissgecially accentuated when learning a
language (such as English) where letters and sadmdst match. Secondly, one has to be
familiar with various cultural aspects of the FLarder to fully read and understand a text. It
is worth noting that researches conducted by Al@®4), Horwitz (1986), and Truit (1995)
all showed that the level of reading anxiety vadepending on which foreign language is

being learned (as cited in MihaljévDjigunovi¢, 2002, p. 56).

Based on their researches, Saito et al. (1999)extem instrument for measuring
reading anxiety namegoreign Language Reading Anxiety SC@&RAS). It measures
anxiety in relation with different aspects of reaglireading difficulties and the level of
reading difficulty compared to other language skils cited in Mihaljevi Djigunovi¢, 2002,
p. 56). However, there is still no definite agreaten whether reading anxiety is a cause or
consequence of difficulties in reading in the fgrelanguage. It is possible that general
language anxiety leads to reading difficulties, ethivas shown in Sparks and Ganschow
(1991) research where they found that studentsawtimcreased level of general language
anxiety had more issues with reading comprehen§)arthe other hand, one can presume
that reading anxiety is likely to be caused by otwye difficulties with understanding a text,
and this interpretation is supported by Saito & alork (as cited in MihaljeviDjigunovic,

2002, p. 57).

Lastly, Mihaljevic Djigunovi¢ (2002) concludes that the existence and developaien
reading anxiety depends on each individual’s maitvefor learning a language, his/her
previous experiences in learning it, as well ago@'s self-concept and reading in one’s

native language.
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3.4.3 Writing anxiety

Writing anxiety has been noticed previously bycteas in classroom settings, but
those observations were not systematic and studesitavior could have been easily
misinterpreted without a deeper insight into tlagirieties. For these reasons, Daly and Miller
(1975) worked hard to develop an instrument forsueag this type of anxiety callesecond
Language Writing Apprehension T¢SLWAT) (as cited in Mihaljei Djigunovi¢, 2002, p.

57). The results showed that learners with wriangiety usually avoid situations which
require writing competence, they don’t hand inti@mework on time or they skip classes,
they avoid job positions that have to do with wgti and writing itself makes them unhappy.
The same research showed that anxious learneeslase complex and expressive writing
style, and the researchers could only concludeinhaitder to be a successful FL learner, one

must have positive predispositions towards writing.

Finally, Mihaljevic Djigunovi¢ (2002) emphasizes that in order to help learners
overcome writing apprehension, they should notdoeeld to write since that could only have
a detrimental effect. Instead, they should be taughing strategies or some direct help in

fighting their anxiety should be provided to them.

3.4.4 Sources of language anxiety in Croatia

Since we already described the general sourcasxéty in one of the previous
sections (communication apprehension, social etialuaest anxiety), here we will
concentrate on the research conducted by MildljByigunovi¢c and her associates (2002) in
order to identify the most common sources of agxa@hong Croatian foreign language
learners. The basis of this research was the asseamitpat language anxiety has some social
implications that might account for the differenceesults based on different socio-cultural

milieus. The research itself was conducted on gtanf 392 participants from different
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schools from the capital divided into four age gregages 7-10, 11-14, 15-18, and adults).
The youngest and oldest of the participants fretpeeforeign language schools, while the
rest learned English as an obligatory subject. Mene asked to describe in as much detail as

possible the fear/anxiety they feel when studyingsing English as a foreign language.

The results showed a great number of anxiety seutiie most common being the use
of language in class (25.75%). It proved to be nficmguent among those learners that
learned English in formal contexts where Englisis &a obligatory subject. All three types of
language anxiety were present, with communicatpgehension in first place. The next
source was evaluation (17.52%). As expected, thisce was again more prominent in
obligatory contexts where more weight is placec¢omntinuous evaluation and the final grade
itself. In third place was negative self-perceptibn.32%). Once again, those in the middle
two groups were found to be more vulnerable tosbisrce, which isn’t as surprising
considering what was previously said about adolgscaand self-concept. Another source of
anxiety among Croatian EFL learners were the feataf English (12.18%) such as
pronunciation, grammar, vocabulary and writing. @sgibly surprising source was the use of
language out of class (10.15%). It seems that ro&ttye participants regarded their
competence to be too low to participate in a megfalrconversation either with a native
speaker or a highly competent learner of EngligheOsources include mistakes (8.12%),
teacher (4.81%), general anxiety (4.06%), problehtomprehension (2.03%), and objective
circumstances (1.06%). Mistakes were found to sigrificant source of anxiety in all
groups where the learners felt they were direattynected to their lack of competence and
skills. The teacher was a sensitive topic mosthttie adolescent group. Participants listed
strict and demanding teachers as a source of gnaivell as certain teaching styles that are
either incompatible with their own learning stytesthat don’t help them achieve language

competence. The small percentage of participaatspiltked general fear as their source of
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anxiety did so because they couldn’t connect ihwaity aspect of learning or using English.
They simply perceive it as challenging and leadmtailure. As for the problems with
comprehension, this source rose with age. The pra@occupations the participants
highlighted were the fear of not understandingtéaeher or their interlocutors due to the
high rate of speech or strong accents, as welasdwn fear of not understanding correctly
what they heard. With the lowest percentage, thectibe circumstances refer to the
participants’ lack of time to dedicate to languagelying which results in them being
unprepared. It was most prominent among the adaihkrs. Another reason was the lack of

real-life situations where they could use the laggu

As Mihaljevi¢ Djigunovi¢ (2002) concludes, the most common sources of gnxie
among Croatian learners of EFL had to do with thetive participation in the classroom
situations. Those kinds of situations are reguladgompanied with communication
apprehension, negative social evaluation and teséty, which is in agreement with the three
general sources of anxiety discussed previouslyatwWhe author highlights is the need to
uncover the sources of anxiety in order to activenage them, and perhaps with time, be

rid of them.

4. A study of unsuccessful language learners by Marianne Nikolov

Since our own study was greatly based on Nikol@(91), we find it opportune to
present its findings in this section. Her qualitatstudy aimed to explore how different
variables such as attitudes, motivation, earlyt slassroom experiences, teachers, and
materials influenced the levels of FL proficienayadulthood of unsuccessful Hungarian
learners of various foreign languages. All of tlatigipants started learning a FL between the
ages of 6 and 9, and were chosen based on theipergaption of FL proficiency. The

sample consisted of 94 low-achieving young adal¢ge$ 19-27) with different backgrounds,
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but what they had in common was their opinion ehtiselves as unsuccessful language
learners. In addition, they belonged to the groulamguage learners who were able to choose
to study a language of their own choice due tacttenges in Hungarian FL policy. The
instrument included a structured interview focusamgtheir background and language
learning experiences, but there was no mentioaibfre. The rest of the interview included

general questions about attitudes, motivationfugei self-evaluation, and future plans.

As for the results, the author wanted to emphasiaethe participants in this study do
not form a homogenous group of unsuccessful legsiert could be placed anywhere
between successful and unsuccessful. Still, sommermm features can be found among them.
What she found is that the perceived usefulne§d sfdefinitely influenced the participants’
attitudes, motivation and proficiency on the langgitevel. They demonstrated an extremely
positive attitude towards foreign languages antuces, particularly towards English and
German, but that wasn’t the case with the languag#eeir neighboring countries and
Hungarian minorities. Another difference was betwedrinsic and instrumental motives
where languages such as lItalian, Spanish and Freachlearned for their intrinsically
motivating features, while English was seen asihbst useful language for international
communication. When it comes to self-assessmeatesults rather vary. Some tend to
underestimate their abilities and achievementslendthers are more realistic. A number of
participants considered persistence, will-powed, laard work as crucial for success, and
others gave that role to aptitude, memory and eidim, but they all believed they lacked
those factors and tended to blame themselvesiforgféo learn. Only a small percentage
blamed the teachers and the learning environmeaweier, when asked to assess themselves
in accordance to their aptitude, the results shaiey did not consider aptitude to be the best
predictor of success. Persistence seems to beimpogtant in forming and maintaining

motivation. As for the participants’ classroom en@eces, most of the negative ones
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concerned testing and tasks that weren’t very mttig. This had a direct impact to their
gradual demotivation and low achievement, andrihén supported with the frequency of
oral and written tests among the disliked classraativities. Both kinds of tests also caused
most of the anxiety experiences. When talking abeathers, participants emphasized
consistency, strictness, knowledge, patience amtlméce as the most appreciated
characteristics. Moreover, they appreciated whaaohters were genuinely concerned with
them and understood their problems. Among the negeharacteristics, being boring,
picking on errors, and being unprofessional emengethe top. The teaching materials did
not come out as a predictor in learning succeddniportance is placed on how teachers use
them. Furthermore, private tutoring was common agriow-achievers and that seems to
indicate dissatisfaction with the teaching of FAs.far as using FLs in real-life situations,

participants had the opportunity to use them whawveting, but they opted not to.

As Nikolov (2001) concludes, the negative attityamstivation and self-perception of
the participants are closely linked with their sl@®m experiences. She believes there is a
need for syllabuses that are tailored to learnegsds, interests and aptitude, accompanied by
a caring teacher. The results provide insightstia@h type of activities should be favored in
order to maintain motivation from class to classywell as how teachers can better understand

and support FL learners.
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5. The study

5.1 Aim

The aim of this study was to identify unsucces€hdatian EFL learners and to
examine their profiles in order to have a bettetaratanding of why they perceive
themselves as such. The study shows the studetitsissessment of their motivation to learn
English and their language competence in compatsother students in class. Furthermore,
the study aims at discovering what, in the learragion, achieving success in English
learning really depends on and what they connectkitack’ for languages to. Finally, the
research will offer insights into the learnersitaties to English and English classes, what
they like and dislike about it, where their stréregand weaknesses lie, what causes their

language anxiety, and what kind of characteristigpod language teacher should have.

5.2 Sample

The sample consisted of 91 vocational school @pénts attending the first grade. All
of them were enrolled in a four-year program ircgleal and mechanical engineering
streams. Since this type of school is more popwitr boys, the sample was overwhelmingly
male (89) with only two female participants outloé five that were enrolled in their first
year. Taking this into consideration, we must enspteathat this sample is not representative
of Croatian EFL learners as a whole, but focusei$ om a micro-level that could be
important for further research. Out of the 91 pavants, 17 male learners labeled themselves

as unsuccessful and those learners are the fo¢hsatudy.

5.3 Procedure

The data for this qualitative study was collecéthe very end of the participants’
school year through an open-ended questionnairgistorg of 21 questions drawn from

Nikolov’s (2001) research. The survey was condudigihg English classes, and the
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guestionnaire, which can be found in the appendas in Croatian. Prior to the distribution

of the questionnaire, the participants were toét thwas anonymous and that the study
focused on the language learning experiences @t@aroEFL learners. There was no
mention of failure in order to minimize possiblgexxal influences on the students. At the
very beginning of the questionnaire, the partictpdrad to state their gender, year of birth
and their average English language grade fromitseféur and then eight years of primary
school, as well as their final grade at the enthaft school year. The Croatian educational
system uses a 1 to 5 grading scale, 1 indicatihgéaand 5 being the highest possible grade.
The students were asked if they agreed with thadeythat served as an objective basis
opposite to the learners’ self-assessment of therent language knowledge and competence
which was evaluated through their statements ondftem they used English, how much of it
they understood (referring to movies and TV prograwithout subtitles, newspapers and
instruction manuals, and simple conversations)vbere they saw their strengths and
weaknesses, as well as where they placed themseltlesir own class based on their current
knowledge of English. They were further asked &eas their level of motivation as well as
point out the key factors to maintain motivation learning English. Their attitude to English
classes, teachers and the language itself was ofmitgus when asked about the importance
of the language and the grade compared to othggcapas well as about teacher qualities.
Furthermore, they were asked if and when theyistbmfortable during class in order to
determine possible anxiety sources. The last cafpieiestions asked them to identify what
played the biggest role in being a successful lagguearner and what they connected the
talent for languages to. At the very end they vasieed if they felt successful or unsuccessful
based on their previous answers and whether theydwoake any changes in their current

language learning process in order to improve tt@inpetence.
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5.4 Results and discussion

This being a qualitative study, we will focus ¢ tresults of the 17 self-perceived
unsuccessful learners presenting their profiles mumerical order from UL-1 to UL-17 (UL
standing for ‘unsuccessful learner’). The focud fuistly be on each individual and then on

the whole group in order to identify some commaatdees they share.

UL-1. Our first unsuccessful learner started leagrEnglish in the 8 grade which is
relatively late compared to others. His averagefarad grades show a continuous decline
which might account for his negative self-evaluatid his language competence since he
disagrees with his final grade (2) and is unsaikfvith his current level of knowledge
claiming he wants to know more even though he n@ad any extra lessons outside of the
school context. He feels he is among the averagkests in his English class simply because
he is average revealing a somewhat low self-congbjmth is connected to his low
achievement. Although he stated grammar to beiggebt weakness, he felt he was
competent enough to manage a conversation with &tiglish speakers as well as
understand most of the information when watchirgg ' program without Croatian
subtitles. He perceives English as being useflifarand places great importance on the
grade. Even though he has his parents supporeiprticess of learning, he chose self-
motivation as the key factor to maintaining motiwatwhich, when linked with his attitudes
about English, reveals his motives to be rathdrunsental. His ideal teacher should have
patience and be funny, and avoid translating aeg/which proved to be his least liked ones.
As for language anxiety, he shows signs of recegiwiety since he fears he won't be able
to understand everything the teacher is sayingh@ropic of what separates successful
students from the rest, he chose hard work, persistand an early start proving further he
regrets not starting English earlier. He felt sarhanges in the learning process were

necessary, but couldn’t name any.
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UL-2. This unsuccessful learner started learningli&h in the % grade and had
excellent marks all throughout primary school. Uperiving in his current high school, that
changed to an average one (3), but he believed# tealistic since he didn’t study enough
and is willing to put himself among average ranksnaing he at least knows some English.
He lists comprehension, speaking and grammar asdgest weaknesses which is further
reflected in his avoidance of interacting in Enlgl{fr example with tourists), showing he
might suffer from communication apprehension. H@ynactivities that are more passive,
like reading and translating, where he doesn’t taygarticipate actively in the class. Still,
his attitude towards English is a positive one sine recognizes its usefulness as a lingua
franca, and connects it with the importance of adggrade. However, he claims not to be
very motivated which might be connected to his atyxand be the main cause of his lower
than usual achievement. Once again, hard work argigience came up as the key factors in
successfully learning English, and he connectsaleat for languages with good memory.
The one thing he would change would be to pay ratiestion in class proving he is aware of

his own shortcomings.

UL-3. Here we have an early starter who didn’titaés to label himself as
unsuccessful from the get go. He shows signs stration with himself and the learning
situation since he is failing English and yet ddesnderstand why. He couldn’t identify one
single thing he is good at in English and prefersdt participate in classroom activities. He
assessed his competence to be very low, with hingunglish almost never and
understanding little to none in informal conteXie. often felt uncomfortable during English
classes since his knowledge is so low despiteiglsiotivation and favorable attitude
toward English. Since his own efforts seem to fal,concludes he lacks talent which, in his

own opinion, is necessary for success and is coededath easy and fast learning. When
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asked what changes he would make, he simply withdn’'t even feel like trying to change

anything, showing strong signs of disengagememn fitee learning process.

UL-4. In this learner’s case, he started Englishis first year of primary school and
while he did well during that time, that changedhigh school. Failing English does not make
him happy since he believes he deserves at léjdt he admits his competence is not on a
high enough level because he isn't able to useftqently in both formal and informal
situations. So far, he is the first one to expresgative attitudes toward English and English
classes claiming English has no other use butise @& lower one’'s GPA. He reported to feel
no motivation at all in learning English and thiscombination with other here present
factors, might be the real reason for his faillite.even went as far as stating he would be
more helpful with the research if he wasn'’t failiBgglish showing just how strong his

amotivation is when it comes to anything havingléowith English.

UL-5. Having started English in kindergarten, thissuccessful learner had the earliest
start among the 17 ULs, suggesting this factooigimat important in the process of acquiring
a language. His English grades were average amgbedato a 2 in high school. He seems to
be satisfied with his knowledge for some parts,fbels it's necessary to work more on his
grammar and for that, he places himself among thesewvthan average category of students.
He uses English mostly on the internet and beli&ragish to be very important since it's
something we will always need, showing a positittiumle and instrumental motivation. In
his opinion, hard work and persistence are cefdaraucceeding in language learning, and it

would appear he lacks them since he needs to vaydehon making those 1s into 5s.

UL-6. Another student that’s failing English, libis time he actually agrees with it
saying his knowledge is not very good. He feelyseif-conscious since he believes others

to know and understand English better than himingudsm to avoid oral exams or any other
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form of communication (communication apprehensioa fear of negative social evaluation).
His use of English is limited to video games tHkdve him to take on a more passive role. He
doesn’t feel motivated although he emphasizesipoitance of English when going abroad.
Still, without any motivation and a negative sadfacept, his favorable attitude to English
goes to waste. He considers himself untalented wheemes to languages and blames his

lack of success on it.

UL-7. The next unsuccessful learner is in agreeémh his grade (2), but is very
dissatisfied with his knowledge of English sayitig hot good enough to interact with other
speakers of English. He would like to get someaebdssons, but his parents do not encourage
him which is most likely why he feels unmotivat&dhen asked about any uncomfortable
classroom experiences, he says there are mangelwobuld rather not talk about them. From
his preferences, it is possible to conclude thapemences have to do with reading aloud,
meaning he must be affected by language anxietyotiig adds to his bad performance. In
conclusion, he said he would like to change evangthbout the learning process indicating

his great dissatisfaction with the current curticual

UL-8. This learner starts by saying he doesn’lydanow ‘that language’ (English)
and that’s why he’s ok with his grade (3). Despiteless than average use of the language,
he stresses that English is very important to himoeshe would like to become a professional
football (soccer) player and, in order to do sonbeds to know it very well (instrumental
motives). Football seems to be his main sourceaifvation and this is further enhanced by
his parents’ support towards his dream. Still, traam might be hindered by the fact that he
seems to suffer from communication apprehensiorstitagly dislikes anything that has to
do with oral activities since he is afraid to makistakes, but instead prefers grammar and

more passive tasks. According to him, a good tegobsesesses excellent language
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knowledge and is very patient with his/her studeasl is also one of the main reasons in

achieving success in the learning process, alottgtveird work, persistence and talent.

UL-9. Here we seem to have a peculiar case smsdearner is the only one whose
grade went up in high school (from 3 to 4), andhgperceives himself as unsuccessful. This
is a strong indicator how one’s negative self-assest can have a harmful effect on every
other aspect of language learning. He lacks matinand his attitudes towards English and
the teacher are particularly negative. He everdgtttat all teachers are bad and that he would
be the happiest if there was no more English. iBassomewhat puzzling result since his

grade is very good even though he lacks in thd fiéimotivation and positive attitudes.

UL-10. This unsuccessful learner starts of ratwerfidently by saying he is very
satisfied with both his grade (3) and his knowledfjgnglish since he knows a lot. He is well
aware that there are those who are much weakegrgsithen him, but by the end of the
guestionnaire, he claims to be unsuccessful bedaugenot very good at it, showing signs of
a conflicting personality. His main source of matien are his parents who incite him
furthermore by taking him on trips abroad. He badgeEnglish to be quite useful when

communicating with strangers, showing both posiéttéudes and instrumental motives.

UL-11. Another late starter, this learner stafedglish in the & grade. He didn’t have
much to say on his competence except that it's @vyand that he can’'t even manage a
simple conversation with his peers. He reportsdesd’t feel motivated at all and has no
language learning activities he enjoys. His atBtudre negative as well: English is not useful
at all and it's not important as a school subjelet.says he doesn’t know what a good teacher
is or what makes for a successful language leamée wouldn’t change anything about his
learning environment since he wouldn’t know wherstart. It is difficult to say which factor

played the biggest role here, but it would seenphg classroom experiences (most probably
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with teachers) affected negatively his attitudeamhEnglish, causing him to feel

demotivated and damaging his self-image.

UL-12. Just as the previous learner, this oneestdearning English in thé"4grade.
His grades were never good to begin with, resultinfgiling the class in high school, but he
seems to take it well by saying he doesn’t deseryass since his knowledge is insufficient.
In order to increase his competence, he’s beenditig extra classes once a week with full
support from his parents. Although he claims toena® strengths or favorite activities in
English due to an increasing sense of embarrassimerg still very motivated and lists his
friends, parents and teachers as his sources ofatoh, making it a socially-conditioned
motivation. Furthermore, his attitudes are veryifpasas he believes English to be useful
when it comes to finding better job positions, pngvhe is instrumentally motivated as well.
Persistence, hard work and stimulus are crucialitzess, and he connects talent with easy

and fast learning.

UL-13. Here we have another learner that has aeegeayles, but perceives himself as
unsuccessful because he knows he can do bettés.rtée happy with being average like the
rest of his class and would like to see some imgmoent over time. Just from this much we
can conclude he is very motivated to learn Englisth his attitudes are positive as well. He
thinks English is very useful as an internatiomaljuage and is more important than some
other school subjects. He praises his teacher am@s her his number one source of
motivation. Competence-wise, he admits to not balrg to understand and use English all
that well, but believes he will do better in théuie if he becomes more persistent, which is
the very quality that in his opinion leads to sisscdHe is a good example of what happens
when unrealistically high self-concept can be naira disadvantage than a benefit to the

learning process.
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UL-14. This learner seems to be realistic as hestae is content with his grade (2)
since he isn’t doing very well in English, but bétsame time he is dissatisfied with his level
of language competence. He doesn’t use Englishmeigh, only when playing video games
and for occasionally giving directions to touridist even then he has difficulties doing so.
He exhibits sings of listening anxiety since hafigid he will understand something
incorrectly. The driving force behind his langudg@rning are his parents, but they fail to
motivate him sufficiently since he lacks his owntmation and doesn't like to study. Still,
some of it is reflected in his positive opinionkriglish as a means of communication in
foreign countries, as well as in giving importancehe final grade in English since it can
help him get into a good university proving heeatdt has some instrumental motives in
learning it. As for what he would change, he wdikd to become more hardworking and
persistent since he believes those are the kegrgact making the transition from an

unsuccessful to a successful learner.

UL-15. This particular unsuccessful learner didrdtve much to say. He was satisfied
with both his grade (2) and his knowledge, but thaght be because of his own unawareness
of the complexity of the English language. He ambed it in school, avoiding any other
contact with it. He couldn’t read a book or watcimavie in English since he understood little
to none of it. He named his teacher as the matorfad his motivation that wasn't all that
high to begin with, and displayed signs of languageety; in particular, he was afraid of

making mistakes. Still, his attitude to Englistaipositive one as far as its usefulness goes.

UL-16. Our penultimate learner had an average god@sand was quite content with
it since it showed he at least knew some basi&ngfish, but wasn’t happy with his level of
competence claiming a lot of people couldn’t untérd him when he spoke. He was able to
follow the TV program as long as the words weradiespoken; otherwise he failed to

comprehend their meaning. Except in class, he asdg English to play online games and to
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occasionally chat with other players. He reportsnamivation on his part for learning English
and he doesn't like studying in general, whichrisgably why there’s a lack of more positive
results on his side. He doesn't like any languagening activities which is likely due to his
fear of making mistakes or being misunderstoodthers. He also experienced being laughed
at in class so his fear of negative social evabmais pretty high. All of his anxieties, paired
with no motivation and negative classroom expegsnclearly hindered his language

learning progress.

UL-17. The last learner who perceived himself asugoessful did so because he
thought his knowledge of English was lacking antigand enough. He often felt
uncomfortable in class since his knowledge leved o low and he avoided active
participation in classroom activities, especiatiyeading out loud. While he sustains English
is very important for communication with foreignginge himself doesn’t feel motivated to do
so. He thinks he has no talent for languages atglhiard work, persistence, the teacher and
guality teaching materials as vital for achievingaess. His negative self-concept definitely

had an impact on both his attitude and motivateauing him to bad results in English.

As we can observe from these 17 profiles, thersndeebe some emerging patterns
that we can represent as common features of urssfatéearners of EFL. Firstly, there
seems to be a trend in grade dropping as theygsedhrough their primary school

education, reaching their lowest point in high sii{@able 1), with the exception of UL-9.

Table 1.Representing a trend in grade dropping in unsudoé&d-L learners over time

Unsuccessful learner (UL) 4™ grade English GPA 8" grade English GPA 1% year final grade
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3 3 3 1
4 4 3 1
5 3 3 2
6 4 2 1
7 3 3 2
8 5 3 3
9 3 4 4
10 5 3 3
11 3 3 2
12 - 2 1
13 4 4 3
14 4 3 2
15 3 2 2
16 5 3 3
17 3 3 2

One can only speculate as to why such a trendsexisbng unsuccessful learners. It
might be due to their lack of motivation or therg&sing harmful self-evaluation that stems
from bad results, or it might be because of negatlassroom experiences that accumulated
over time causing them to choke from language ayxieis not impossible that all of these
variables had their role in hindering their succase it's hard not to put one and the other
into correlation. As for their self-assessment, nebshem were conscious of their
shortcomings and seemed rather realistic when congptineir evaluation to that of the
teacher (as seen through the final grade). Thgyadled themselves in the lower than average
group within their own classes, while thirteentodn wanted to improve their knowledge and

do better seeing that they had difficulties engggma simple conversation in English or
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following the TV program without subtitles. Stiftom only this much we cannot know for
sure whether a learner’s negative self-percepsondeed due to their lack of competence in
language learning (objective) or is influenced hgiit low self-confidence and the grade the
teacher gives them (subjective). Their most fretjyenentioned strengths and weaknesses

are listed in Table 2.

Table 2.Unsuccessful EFL learners’ self-perceived strengiid weaknesses

STRENGHT WEAKNESS
Reading 5 2
Writing 3 4
Speaking 2 4
Comprehension 4 3
Translating 3 4
Grammar 2 11

As we can observe, the majority see grammar aslifggjest weakness, while reading
emerged as the most common among their strengthstr, reading came out as the least
frequent among weaknesses, as well as grammar astr@mgths. Two learners said they had

no strengths, that is, that everything was theakmess.

Another common feature is the perceived usefulo&&nglish that definitely had its
impact on the positive attitudes these learnersdwadrd the English language and toward the
importance of the final grade and thelatura state exams. Fifteen of them strongly agreed
that English is extremely useful when it comesdmmunicating with foreigners, whether
abroad or in their own country, as well as foriggtbetter job positions and applying for

universities. Some of them even mentioned its uiseds when playing online games with
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people from all around the world. These resultsxshigh instrumental motivation in all
unsuccessful learners since they are aware ofatherete use of English and the actual
benefits from knowing it. This somewhat clashewhieir statement that they have low
motivation for learning English which indicatesithack of integrative motives, and that is
probably why they fail to achieve better results.aAmain factor in learning English, they
listed self-motivation four times, but expresseeltdidn’t have any of it themselves. Other
factors that came up were football, communicatinends, teachers, and parents. In the case
of those learners that listed parents as theirrdyiforce, it is observed that the parents

encouraged their children by paying for private listglessons (three such cases).

As for what they believed was crucial for succeskearning English, several factors
were listed (Table 3). On the bottom of the listeaa find early start and materials and
textbooks, indicating those don’t have a very hituience on a learner’s success, at least
according to our participants. Ability and talemip terms that are often equated with
aptitude, proved to be less important to our le@rtiean persistence and hard work that were
mentioned most frequently. When asked further iy linked the talent for learning
foreign languages to, the most common answers gaoyd memory and easy/fast learning.
So, in their opinion, it was not necessary to pessegift for languages, but to be persistent
and hardworking. Those were the very same fachayg admitted to lack and would like to
change about themselves, further indicating theg te blame themselves for their failures in

learning English.

Table3.Factors crucial for success as perceived by unssfoelearners

CRUCIAL FOR SUCCESS FREQUENCY OF MENTIONING

Persistence 12

Hard work 12
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Ability 2
Talent 6
Teacher 4
Early start 2
Materials and textbooks 1
Incentive 1

Another thing that can be seen from Table 3 istiwthers were found to be not
particularly important or unimportant for succéa#ien we asked the participants to list what
characteristics they thought good or bad languaegehters possessed, most of them opted to
list only the good qualities. A funny, young teactho has a great deal of knowledge and is
patient was found to be the ideal language tea€hethe opposite side, we have a strict,
nervous teacher who lacks competence. Two leamengioned a good teacher is someone

like their current English teacher, while one dhiat all teachers are bad no matter what.

As for the classroom experiences, most of the neganes included some form of
language anxiety. Our learners experienced botmuamcation apprehension and the fear of
negative social evaluation. They were afraid of mgknistakes and being ridiculed by their
classmates, or were embarrassed by their lackaflatge and the inability to understand
what the teacher was saying or what the topic wasita This certainly had an impact on their
motivation, which would explain why it was so loas well as on their overall achievement.
These anxieties were further reflected in theinohaof liked and disliked learning activities.
They preferred more passive activities like writingd avoided the more active ones where
they had to engage in speaking activities, as ageirammar drills since grammar was
identified as one of their weaknesses (Table 4 Bf our unsuccessful learners stated they

disliked everything and would much rather do sonngtlelse than attend English classes.
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Table 4.Liked and disliked learning activities of unsucéesEFL learners

LEARNING ACTIVITIES LIKED DISLIKED
Reading 2 3
Translating 1 3
Grammar drills 1 7
Written exam 1 4
Oral exam 1 6
Writing 5 -
Rote learning - 1

6. Conclusions and suggestions for further study

Analyzing the results of this research study, ase to some conclusions that
help us describe profiles of unsuccessful EFL leernFirst of all, we noticed that their
English grades dropped quite a bit in the courgéef formal education. In estimating their
knowledge of English, it was shown that most ofléeners believed their knowledge to be
lower than that of the average student in thes<l@his shows a relatively negative self-
concept, as well as low self-confidence. Their bgjgveakness was identified to be grammatrr,
while they seemed to enjoy reading. Their attitualesmostly described as positive when it
comes to English language, and they are awareedf¢hefits of a good final grade in
English. They perceive English language as a kiéthat is important and necessary for
both the present and the future. Despite theirtipesattitudes, the motivation to study
English is shown to be quite low and can be desdrés instrumentally oriented without any
integrative motives whatsoever. They believe tlaatilwork and persistence are more
important than aptitude or an early start whemihes to successfully learning a foreign

language, and they admit to lack those qualitieshéir opinion, a good, ideal teacher should



PROFILES OF UNSUCCESSFUL EFL LEARNERS 42

be patient, young and funny, and possess a grahbflenowledge in order to be able to pass
it on to the students. Furthermore, we have sesridhguage anxiety is relatively high, with
speaking and receptive anxiety being quite promntiresnwell as the fear of negative social
evaluation, which causes them to avoid active @adtion in the learning process. Just as
Nikolov suggested, we could help minimize this byating specialized syllabuses that are
tailored to learners’ needs, interests and aptitAttbough our unsuccessful learners didn’t
find teachers to be important in the learning psscan understanding and knowledgeable
teacher would surely make a difference. As lonthadeachers know what type of activities
to avoid/do more frequently, they should have Eeblems getting the learners to participate
in class, as well as maintaining motivation in litveg run. Unsuccessful learners need to be
supported and understood better in order to unabe@r sources of anxiety and negative self-
perception, so engaging with them in conversatimhshowing you’re willing to work with

them could do them good.

Lastly, we would like to point out that this resgastudy, even though quite limited in
its sample and focus on unsuccessful vocationdkstis, may serve as a good basis for
further research in this field since not many hstuglied the profiles of unsuccessful foreign
language learners. For example, a possible conpausdtidy might focus on comparing the
profiles of unsuccessful EFL students with the iiesfof their classmates who perceive
themselves as successful. It would be interestiregé the differences in their motivation and
anxiety levels, as well as if they show more sighmtegrative motivation or not. It would be
even possible to incorporate the teacher’s expeggeas a variable since the focus here was
purely on the learners’ experiences and opiniormedver, it would be very interesting to
make a research study comparing profiles of unssfglegrammar or language school EFL
learners with vocational ones to see if they diifieany way based on the school program. It

would also be possible to compare unsuccessfultimed school learners based on the



PROFILES OF UNSUCCESSFUL EFL LEARNERS 43

location of the school since it is usually believledt schools in bigger cities have better
learning environments, as well as more competachirslit would also be interesting to

compare their success in learning English withrtbeccess in other subjects.

To conclude, focusing on learners’ individual diffeces and constructing their
profiles is an important field of language learnnegearch. It allows us to better understand
the learning processes of different languages afidd out just how exactly language
learners ‘tick’. We hope this research study has@mted some interesting results concerning
profiles of unsuccessful EFL learners. Even thatnghsample was not very big and all
unsuccessful learners turned out to be males, lievbehe findings are significant and will

provide a good foundation for further studies adfpes of unsuccessful EFL learners.
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Appendix

UPITNIK O UCENJU ENGLESKOG JEZIKA

Ovaj upitnik se provodi u svrhu istrazivanja zalolipski rad na temu iskustava temju
engleskog kao stranog jezika. Upitnik je potpunoraman pa te stoga molimo da na pitanja
odgovaras iskrenoditko. Zahvaljujemo na tvojoj suradn®

Godina rdenja: Spol: M Z

1. Kada si pdeo Witi engleski jezik?

2. Tvoja prosjéna ocjena iz engleskog jezika na kraju 4. razreh@wna skole?

3. Tvoja prosjéna ocjena iz engleskog jezika na kraju 8. razrem@wne Skole?

4. Tvoja ocjena iz engleskog jezika na kraju treda srednje Skole? SlazeS li se s tom
ocjenom? Zasto da/ne?

5. Jesi li zadovoljan/zadovoljna svojim trenutninamjem engleskog jezika? Zasto da/ne?

6. Gdje po tebi leze tvoje snage i slabosti u eskgim jeziku?

7. Gdje bi se svrstao/svrstala u vlastitom razisedbzirom na tvoje znanje engleskog jezika
(medu boljim, prosjenim ili loSijim uc¢enicima)? Zasto?
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8. Jesi li uzimao/uzimala privatne lekcije iz ersfleg jezika u svrhu poboljSanja tvog
znanja/ocjene? Ako jesi, koliko dugesto?

9. Koliko cesto koristiS engleski jezik i u koje svrhe?

10. U kojoj mjeri mozes pratiti TV program/filmowez podnaslovajtati novine/instrukcije
ili voditi jednostavan razgovor na engleskom je2iku

11. Koliko si motiviran/a zadenje engleskog jezika i koji je po tebi glavni fakimotivacije
za Wenje istog?

12. U usporedbi s drugim predmetima, koliko je \aadonbra ocjena iz engleskog jezika i
zasto?

13. Tijekom ¢enja engleskog jezika, koje su ti omiljene, a keagpmrazenije aktivnosti u
razredu?

14. Jesi li se ikada osj@o/osjéala neugodno na satu engleskog jezika i zasto?

15. Kakav je po tebi dobar, a kakav |@#el] engleskog jezika?

16. Pottu li te roditelji da @iS engleski jezik i na koji ri@n to ¢ine?
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17. Smatras li da je engleski jezik koristan? Zasto

18. Sto je po tebi kljiuspjeha u &enju engleskog jezika?

19. S¢ime bi povezao/povezala talent ili dar Z&nje stranih jezika, pa tako i engleskog
jezika?

20. S obzirom na tvoje prethodne odgovore, bi B\astao/svrstala nde uspjesne ili
neuspjesnedenike engleskog kao stranog jezika? Zasto da/ne?

21. Postoji li nesSto Sto bi promijenio/promijenilaenju engleskog jezika, a da bi ti to
pomoglo da budes uspjesniji/uspjesSnijatanju engleskog kao stranog jezika?
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Sazetak

Nadahnuto istrazivanjem Marianne Nikolov na temuspgesnih tenika stranog jezika, ovo
kvalitativno istrazivanje pokuSava pra@naprepoznati neuspjesnéanike meu 91

ucenikom engleskog kao stranog jezika koji ptdja strukovnu Skolu. U ovom radu, pojam
neuspjesnosti je baziran iskijuo na wenikovom osobnom misljenju o samom sebi kao
uceniku engleskog kao stranog jezika te su time tatiuwvog istrazivanja pomalo limitirani.
Kako bismo uspjesno identificirali takvéanike, sudionicima smo dali otvoreni upitnik koji
sadrzi 21 pitanje o njihovim iskustvima temju engleskoga, motivaciji, stavovima, strahu od
jezika, samopoimaniju itd. u nadi amo otkriti razloge zasto se percipiraju neuspjeani
koje zajednike katakteristike dijele nd@sobno. Rezultati pokazuju relativno nisku
motivaciju, pozitivnhe stavove prema engleskomekjete visoku razinu straha od jezika
medu 17 wenika koji su se izjasnili neuspjesnima. Sto &e tiorijskih temelja, definirat
¢emo gore spomenute koncepte vazne za na$ radatigmasjih vazna otkéa i teorije kako
bismo imali Sto bolji uvid u individualne razlikeje pomazu definirati uspjesne, tj.
neuspjeSnedenike. Na samom kraju, predlazemo ideje za daiftjazivanja temeljena na

ovome istrazivanju.

Kljucne rijeci: neuspjesni éenici engleskog kao stranog jezika, individualrdike,

motivacija, strah od jezika, samopoimanje



