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1. Introduction

The changes in the demographic structure of theedrtates that occurred over the
last fifty years have resulted in a move away frssimilationist policies such as the melting
pot towards a more inclusive society and multiqalism. For the more homogeneous
European immigrants from the beginning of the twethtcentury the goal was complete
assimilation of their US-born children. The arrivdlthe much more ethnically, religiously
and culturally diverse immigrants over the lastesall decades has changed that. The
traditional binary division of the society into blaand white was no longer applicable and the
society had to find a way of creating a harmonioaexistence of many different peoples.
This change has also been reflected in the wodutifors belonging to marginalized groups.

In this graduation thesis | will explore how menb@f marginalized groups form
their identity and integrate into the mainstrearmietty. This will be done by comparing the
classical European Bildungsroman with the Bilduogsan written by ethnic authors in the
era of high multiculturalism in the United Stat@s. analysis of how the two types differ will
be proposed. Elements such as the protagonistrtisr journey towards maturity, the help
they receive on this journey and the hardships #mpunter will be analyzed as well as the
differences in narration and endings. Moreover, Wi see how the tension between the
national and the ethnic influences the protagorasid how it can be resolved. The novels
chosen for analysis afithe House on Mango Strg@i984) by Sandra Cisnerddreath, Eyes,
Memory (1994) by Edwidge DanticafThe Kite Runner2003) by Khaled Hosseini and
American Dervisi{2012) by Ayad Akhtar. The protagonists of thesdgronovels all belong to
different minority groups in the United States.

In the first chapter | will offer a brief summary the origins and features of the
Bildungsroman. It will be explained how the classiEuropean Bildungsroman protagonist

reaches maturity and becomes a functional membsoaéty. Moreover, | will talk about the



difference in the process of identity formation vbe¢n a European and an American
protagonist. The increase in popularity of the thmulticultural Bildungsroman will also be
explained.

In the second chapter | offer a brief history o thevelopment of multiculturalism
around the world with a focus on its developmentha United States. The Civil Rights
movement and the change in the structure of immigraelped move the United States from
the notion of a melting pot towards multiculturadis| will briefly touch on the debate
surrounding the question of whether multiculturalis still a valid policy at the present time.
In the second part of the chapter | will focus ba tevelopment of literary multiculturalism
based on Christopher Douglas’s bodk Genealogy of Literary MulticulturalismHe
emphasizes the importance of the impact that seciahces had on literary multiculturalism
and divides it into three phases: the period batvike 1920s and 1930s, the period between
1940 and 1965, and that from 1965 onwards. Theoasitbf the third phase have changed the
notion of the American novel because they staréstising and adapting traditional genres,
including the Bildungsroman.

In the third chapter | first offer a brief summaofythe chosen novels and analyze the
differences between the classical European andcethalticultural Bildungsroman. In the
second part of the chapter, the chosen novelso@itompared in detail. | will study how the
protagonists create their identity by finding admale between the expectations of their
minority groups and the mainstream society. Thils @ done by discussing discrimination
from within and from outside the minority group tme one hand, and, the importance of

education as emancipatory option for members ofjimalized groups, on the other.



2. TheOriginsand Features of the Bildungsroman

The term Bildungsroman comes from German andnthmloosely translated as the
novel of formation. The term was coined by Karl lgenstern in 1809 but it was only in 1819
that he offered “a coherent definition of what teeviclearly regarded as a new genre” (Boes
649). Morgenstern explains that the Bildungsromi@presents the development of the hero
in its beginning and progress to a certain stagmofpletion” (654), in other words we follow
the development of the protagonist from a young #meadulthood, during which the
protagonist encounters hardships. Another aspattMiorgenstern emphasizes, which is not
apparent in contemporary definitions, is that thieuhgsroman “promotes the development
of the reader to a greater extent than any othed kif novel” (654-55). According to
Morgenstern, J. W. von GoetheWilhelm Meister's Apprenticeshifl795-96), represents
“the most general and comprehensive tendency ofahiBildung’ [formation] (655) and is
considered by other scholars as the archetypesajehre.

The purpose of the Bildungsroman is “to createllaafiud happy men [sic]” (Moretti
31) in the process of their personal developmedtsaif-realization. A man becomes fulfilled
when he passes into maturity and the happinesssstesm “an objectively completed
socialization” (Moretti 24) Thus the novel ends whbe protagonist becomes a functional
member of society. In most classical Bildungsromtree protagonist is the West European
middle-class man because he had a “wide culturaddtion, professional mobility, full social
freedom” (Moretti ix) and because at the time itsveifficult to imagine anybody else as a
protagonist of such a novel (Moretti Xx).

Moretti believes that the Bildungsroman is not jasstory about a young person
finding identity but of a society finding identityie argues that “the ‘great narrative’ of the
Bildungsromah was created because Europe was plunged into mibglevithout possessing

the tools to deal with it, in other words withoatculture of modernity”, so it had “to attach a



meaning, not so much to youth, asntodernity (Moretti 5). Even though the origins of the
classical Bildungsroman, as Moretti defines it, dan found between two epochs - the
Enlightenment and modernity, it seems not to hasenbaffected by European historical
events, such as the French Revolution and the tndluRevolution. Consequently, politics is
usually not mentioned in the novel. The genre midy guxtaposes two epochs but also two
social classes- bourgeoisie and aristocracy (Movait That is why the ideological aim of
the Bildungsroman is to create “compromises amastindt worldviews” (Moretti Xii).

Even though Moretti analyzes only the Europeanuigsroman, he also mentions the
American variant in which “the hero's decisive axgmce, unlike in Europe, is not an
encounter with the 'unknown," but with an "aliaemsually an Indian or a Black” (229). The
‘unknown’ in the European Bildungsroman refers toatvthe protagonist encounters during
their journey towards maturity and due to changesociety the protagonist has to adjust to
the new social situation. The ‘alien’ in the AmarcBildungsroman are Native Americans
and African Americans, whom the protagonist hagebacquainted with and decide how to
form a society together. In the contemporary AnaeriBildungsroman, on the other hand, the
‘alien’ is often the protagonist who has to be unlgd in society.

Bendixen compares the process of identity formationthe traditional British
Bildungsroman with that in the American one. In Bréish variant, “the main character is an
orphan who travels over a vast social landscapé,hen(or occasionally she) discovers his or
her identity,” where “identity is something to beuhd within a relatively stable world of
clear hierarchies where each individual must Idasnor her place” (15). On the other hand,
the American protagonists have to create their mentity, which can sometimes be lost “in
the fluid world of American democracy” (15). In didonal European society the individual
was usually defined just by class, whereas in Acag@risociety ethnicity and race play a major

role.



The novels chosen for this graduation thesis pagtagonists who belong to minority
groups in American society (a Latina girl, a Haitigirl, an Afghan boy and a Pakistani
American boy) and who are trying to create theientity and incorporate it into the
mainstream society; in other words, they are tryiogcreate compromises between their
marginalized identity and society as a whole. Wksmethe published his novel in the late
eighteenth century, the society was changing frostaeracy to bourgeoisie and in the novels
chosen for this thesis the society is learning howcorporate many different communities
and create functioning individuals.

The increase in popularity of the Bildungsromarwimch the protagonists belong to
“historically marginalized peoples” (Slaughter 131bver the past several decades
“corresponds to periods of social crisis over #mens and mechanics of enfranchisement, the
meaning and scope of citizenship” (ibid.) that heappened in Europe and the United States.
This is directly connected to increased migratibesveen and among countries and the need
to adapt preexisting norms and expectations ofsihaety to include the newly arrived
immigrants. This has resulted in a new type oflideader, a member of a marginalized group
who can easily relate to the protagonist in theesaray as the ideal bourgeois reader could
relate to the protagonist of the classical Bildungsan (Moretti 65). This change in the type
of protagonist and the type of reader can be atkibto changes in society and the birth of

multiculturalism, which will be discussed in thexhehapter.



3. Multiculturalism in the United States

In this chapter, | will focus on the concept of Itrmwlturalism, which played an
important role in the development of the new, ettBildungsroman. First | will explain the
historical origins of multiculturalism, and thenwiill show how it influenced the literary
works that | will analyze later on.

Multiculturalism is a complex term that has progdknumerous debates among
scholars. There are many interpretations of th@,tso there is no univocal or unanimously
accepted definition. This struggle to define it @so be seen in the fact that scholars cannot
agree on whether it is a philosophy, an ideologyragram, an idea, an approach, a
movement, a social principle or something elserelyti To exemplify this, | offer the

following definitions:

Multiculturalism as a factrefers to the presence of people of diverse raxiathnic
backgrounds within a single polity. ... Multicultuisth as an ideologys a political
response which assumes that differences in culiurie sense of a coherent cluster
of beliefs, values, habits and observances, accoygas demographic diversity.
(Citrin et al., “Patriotism” 249)

Viewed as an ideology, multiculturalism construébniity as the fundament of
personal identity and so emphasizes preservatiooegration at least—of original
cultures. (Citrin et al., “Public opinion” 531)

Multiculturalism is an approach or a movement teapports the coexistence of
multiple cultures within a community and favorabigws the benefits brought about

by the coexistence of multiple cultures. (Kajita 5)



These definitions show that multiculturalism canftwend in relatively democratic states that
are composed of people who belong to multiple etties and/or cultures and that the states
acknowledge the differences and develop policiefatilitate the coexistence of different
cultures. It emphasizes that all cultures are egndlthat a dominant culture should not exist
(Kajita 6).

Moreover Turner states that “multiculturalism .. pismarily a movement for change”
because it challenges the dominant ethnic group asid for recognition of cultural
expressions of non-dominant groups (412). Bantimd) kdymlicka emphasize that still in the
1960s, in many Western countries, certain minaritieere segregated and discriminated
against on many different levels. These authorsewel that in order to promote
multiculturalism it is not enough to respect lawgheaut taking into account the minority
status of a person; laws and regulations shouldnaeged “to better reflect the distinctive
needs and aspirations of minorities” (7). To illagt what they call “multicultural
accommodation”, they give the often quoted examopl8ikhs who are allowed to change the
police dress code and wear a turban, but theyhstile to be accepted into the police force on
their merit.

The term “multiculturalism” was coined in 1971 ahevas first used in Canada. In his
domestic policies Prime Minister Pierre Trudeaugéduo include the indigenous minorities,
the Inuit, Indian and Métis, in mainstream Canadsaciety. He also made considerable
concessions to appease the francophone minoriQuiebec who had increasing separatist
tendencies. Similar policies regarding the indigenaminorities were later applied in
Australia. Multicultural polices were introduced urope at the end of the 1980s and the
beginning of the 1990s.

In the United States multicultural tendencies apgeba@arlier than in Canada but the

United States has never explicitly recognized thay are a multicultural state. The move



away from segregation and discrimination towarddtiouituralism began in the 1950s with
the Civil Rights movement. The 1954 ruling in theoBn v. Board of Education case that
racial segregation in public schools was uncorsgtital was one of the first steps towards the
abolition of segregationist Jim Crow laws. A ye@ieg Rosa Parks, one of the most famous
figures of the Civil Rights movement, refused teegup her seat in the bus to a white person,
which led to her arrest and subsequently to thebloysott led by Martin Luther King Jr. The
result of the boycott was that the segregation oseb was ruled as unconstitutional. The
following years were filled with nonviolent protesin 1964, the Civil Rights Act came into
effect, banning discrimination based on race, ¢aligion or national origin. Influenced by
the Civil Rights movement, during the late 19601l ahe 1970’s students were able to fight
for a multicultural education by mass demonstratiofhis education was open to more
minority students and teachers at universities atihic studies programs were gradually
developed. Another result of the Civil Rights mowesinwas affirmative action which is
positive discrimination in regards of minority gpsuthat led to opening higher education and
better job opportunities for minorities. The Civights movement was started by African
Americans but later on other minorities joined tteuggle for equal rights. During the
struggle for more minority rights a change in pesiog Old World immigrants took place.
Before the Civil Rights movement some European ignamits such as Italians, Greeks, Slavs
and others were considered as racially differemnfivhite Americans. Later on they came to
be considered as members of the American whiteicityinthey became “mere varieties of
white people” and they were no longer “targetsaaial nativism” (Yu 106).

The trend towards multiculturalism was made possiit only by the Civil Rights
movement. The change in immigration patterns atsaributed to this. The United States has
always been a country of immigrants, predominarttigse from the Old World, but

immigration from Europe trickled down and immigaatifrom Latin America, Asia and Third



World countries increased. According to MegR91), the Hart-Celler Act from 1952
contributed to this because it abolished the qegsiem based on national origin, which
opened the door for immigrants from non-Europeaonties. Family reunification also
contributed to the increasing number of immigrasisce there was no restriction as to the
number of family members that were allowed to eritex United States. This can be
corroborated with data from the US Census Bureaarding to which in 1960 there was 1 in
20 foreign-born residents whereas in 2010 there vas 8. In the 1960’s most European
immigrants settled in the Northeast and Midwestijevim 2010’s most immigrants were from
Latin America and Asia and they settled in the Wast South of the USA (Grieco et al. 3).
Before this major wave of immigration, the term timgl pot was used to refer to the US
cultural assimilation policy. In the melting patmmigrants were expected to give up their old
identity and to accept American social norms. At tiilme the process of Americanization was
very strong and it included putting the nationabflon every public building, the introduction
of the anthem before every sports event, the iotthdn of the recitation of the Pledge of
Allegiance in schools. All of the practices mengdnbecame a part of the mainstream and
today they are considered as an expression obpain. The new immigrants are ethnically,
religiously and culturally much more diverse thhe bld Europeans, which also contributed
to the rejection of assimilation and to the streggl the recognition of their differences.

As there are many controversies in defining multicalism, there are also many
debates on whether multiculturalism is still a @gbolicy, especially since the 9/11 terrorist
attack. In Europe there has been a move away fraticuturalism towards civic integration
which entails an active integration of immigrantsoi the mainstream society, learning the
nation’s language and history, introducing tests lmyalty oaths (Banting and Kymlicka 3).
In 2010 German chancellor Angela Merkel declared thulticulturalism “has utterly failed”

(Weaver). Other European politicians followed head: for example, in 2011 Prime Minister
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David Cameron said that the United Kingdom showaldcpt a policy of muscular liberalism”
(Wright, Taylor) and French president Nicolas Sagkmade a similar statement. The end of
Barack Obama’s presidency can be considered aenitheof the multiculturalism era in the
US, which moved from a country open to immigratiatheit with some restrictions, to a
country that has closed its door to the “Other’e Tasults of multiculturalism in the US can
be seen in the “hyphenation of identities”, e.g.ridgdn-American, Mexican-American,
Chinese-American, and so on, and in the observahegents such as the African American
History Month and the National Hispanic Heritageritto

After the general considerations on multicultisral that were the subject of the first
part of the chapter, now | will go on to discuss tlevelopment of literary multiculturalism,
which is the main topic of my work. According to idglas, social sciences contributed to the
development of literary multiculturalism through tammprehensive concept of culture to
replace the destroyed notion of race” (2). He pspecial attention to Franz Boas, a well-
known anthropologist, and Robert Ezra Park, a $ogist, both from the early decades of the
twentieth century. Boas made a key paradigm stufhfbiology to culture. He argued that the
only thing we inherit “from our parents is our gen@ot our race” (Douglas 4) and that
“culture had to be learned, and could be chang&bu@las 14). In other words, group
differences can be explained by culture and notdme. Group differences are a result of
environment and learning. According to Boas, celtisrcharacterized by “language, religious
beliefs, social practices, family organization,kfote” (Douglas 3) and it is transformed
slowly. On the other hand, Park believes that cettiican change quickly, “often in the space
of one to three generations” (Douglas 3). AccordiogPark and the Chicago School of
Sociology, who were very influential in the peribdtween the 1910s and the Second World
War, “racialized minorities could become culturallyhite, if not phenotypically white”

(Douglas 68). Thus they kept Boas’s notion of a@thut promoted integration and cultural

11



assimilationist policies of the melting pot. Moreoy Park developed the concepts of the
generation gap, the marginalized man and the fages through which immigrants become
American: competition, conflict, accommodation, asgdimilation (Douglas 69).

Douglas divides his genealogy of literary multicutlism into three phases: the
period between the 1920s and 1930s, the periodeleeti940 and 1965, and that from 1965
onwards. The first phase coincides with the develmt of the Boasian anthropology
(Douglas 4). The second phase is concurrent witk'$sociological model of culture and the
notion of the melting pot. The third phase, which are most interested in because it has led
to our current conception of literary multicultusah, rejects the Parkian sociological model
of culture and returns to the Boasian anthropokdgmodel, but the authors modify Boas’s
principle by “reattaching of culture to race” whitinakes possible the treatment of culture as
a kind of identity and the object of ambition” (Opas 202). The Civil Rights movement
“displaced notions of race as a strict biologicddaritance and forced scholars to confront it
as a category with broad political and economiclicagions” (Ferguson 192). As a result, the
antiquated concept of race was transformed int@wa concept of identity, which became
relevant both in the society in general and irrditere and the Bildungsroman in particular.

The newly introduced concept of identity is comple&cause it “define[sjvho
somebody isn terms of a trait” (During 145). Nowadays attribs such as race, religion or
ethnicity are also subsumed under the term idenGiymmunities are created by placing
individuals with the same traits into a group. Tpiscess creates the notion of the Other and
the Other has “competing, and often conflictingljdfe, values and aspirations” (Graham et
al. 18). It is important to note that because iiestare given on the basis of partial traits,
such as skin color, gender, nationality etc., imtilials can have more than one identity.
Furthermore, “not all identities carry equal weigland they can also change “across time

and space” (During 146). Thus the marginalized miipa@roups are perceived as Other by
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the mainstream society which first identifies thexe a minority and then takes into
consideration their other identities.

The third phase (1965-1975) laid the foundations amintemporary literary
multiculturalism. The authors turned to “the antfolmgical principles of pluralism,
relativism, and historical particularity” (Dougl292). They understood that culture needed “a
metaphysical anchor for its pluralism and relativisand that the “function is performed by
two related concepts, race and identity” (Dougl@8)2 Moreover, they follow the Black
Aesthetic in its demand “that books by black authgpeak directly to African Americans”
(Douglas 185), which can be adapted for other nitynariters as well.

The burgeoning of multicultural authors and multictalism has changed “the
American novel from 1970 onwards” and this changedfoundly the language and the
landscape of American literature (Cutter 109). @utttributes the increase of multiethnic
literature to better educational opportunities k#teto minorities (112). She emphasizes that
multicultural writers often change the traditiogainres, which makes it difficult to categorize
them.

Multicultural authors revise and adapt many gennmesluding the Bildungsroman.
They add “elements of gender, class, and ethni¢gijcinovic 110) which are not typical of
the classical Bildungsroman. Typically, a classiBdtlungsroman “relates the development
of a (male) protagonist who matures through a ®od acculturation and ultimately attains
harmony with his surrounding society” (Karafilis)63n the case of the ethnic multicultural
Bildungsroman both genders are represented anchéneyto find a way to “attain harmony”
with both societies that they are part of: the migaand the mainstream ones. They have to
find “a cultural space in which they can developidathis space has to be created by
themselves because it exists neither in the maistrculture nor the minority culture they

come from (Karafilis 71). In other words, thesetpgmnists are between the insider and the
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outsider status in both societies. FurthermoressataBildungsromane have a linear narrative
which “begins with the birth of the protagonist gmdceeds chronologically until the point of

maturation and assimilation into a larger socidtyarafilis 68). This is often not the case

with the ethnic multicultural Bildungsromane, whisle will see in the analysis of the chosen
novels.

We will also see how the traditional protagonigtiarney from rural to urban area is
represented and how the mentors that help him ooméhe journey to maturity differ in the
ethnic multicultural Bildungsroman with respecttte classical model. The ending of the
classical Bildungsromane is often characterizethaggoy and usually it is accompanied by
revealing the protagonist’s true identity, whiclnlgs him an inheritance, and often marriage.
In the ethnic multicultural Bildungsromane the exy$i are more open-ended. Multicultural
authors not only add “elements of gender, clasd, ethnicity”, but they also “present non-
dominant cultural practices, values, and symbolsnaaningful parts of national culture”
(Mujcinovic 99), such as stories and typical distesl thus they bring their culture closer to
a wider audience, and help bridge the divide betwe®arginalized cultures and the
mainstream one. This is exemplified in novels sasAmerican DervishandBreath, Eyes,
Memory Many critics use Sandra Cisnero§he House on Mango Streat one of the
examples of such adaptations and revisions of gdsyenulticultural authors.

In the next chapter we will se how these revisiohthe classical Bildungsroman are

represented in the chosen novels.
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4. Examplesof the US Multicultural Bildungsromane

In this chapter | will analyze the chosen novelsha light of multiculturalism which
has an increasing impact on the formation of a national identity. First | will provide a
brief summary of the plot for each novel, in ortiefamiliarize the reader with their content,
and then | will propose a closer analysis of theseim novels. The novels were chosen
because the protagonists- a Latina girl, a Haiggnh an Afghan boy and a Pakistani
American boy- represent the change in the ethmuaposition of the US and the emergence of
a new national subject that has to find its placthe multicultural society.

The House on Mango Stre@iMS) is a story that follows the development of the
protagonist, Esperanza, from preadolescence torityatand her life in Mango Street. We get
to know her family and neighbors and the “harshiaocealities” (Mujcinovic 100)
surrounding the life of the Mexican American comiityaim Chicago.

Breath, Eyes, MemoBEM) follows Sophie Caco, a 12-year-old Haitian garhd her
relocation to the United States to live with herthes Martine. We follow her through her
teenage years and early twenties, her marriagesieph and her brief returns to Haiti to visit
her grandmother Ife. Sophie has to deal with taertra of abruptly leaving Haiti and her aunt
Atie and getting used to living in the US. She keefrom her family’s pattern of behavior
based on patriarchal practices, such as testingrginity, and confronts her past.

In The Kite Runne(KR), the protagonist and narrator of the story Aramembers his
childhood and the time spent with his servant HassaAfghanistan, the beginning of the
Soviet—Afghan war, the life he and his father Bluzhin the US, and his marriage to Soraya.
He also recounts how he saved his servant's sdmaBpfrom a life of abuse and a certain
death in Afghanistan and brought him to the Uni¢ates.

American Dervisi{AD) is a story about Hayat Shah, a boy who discolsgis thanks

to Mina, his mother's best friend, and becomesssesewith becoming a hafiz, a person who
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can recite the entire Quran from memory. Hayati®as contribute to Mina’s unhappiness.
He carries the guilt until he confesses to herpifgefshe dies, that he was the one who
informed her family about her relationship with Nam, an unbeliever and a Jew. Her
family’s negative reaction prompted Mina to brelagit relationship and marry a Muslim man
considered to be a good match for her. She ma#ued, an abusive man and leads a difficult

life.

4.1. A compar ative reading of the selected novels

As was mentioned in the previous chapter, ethnitticoltural Bildungsromane differ
from the classical Bildungsroman in the choice aftggonists and mentors. Because of the
time and place of the narratives the journeys tifagrotagonists undertake in order to reach
maturity as well as the endings differ from thesslaal Bildungsromane.

The tension between the national and ethnic tha¢safrom living in the US renders
the characters halfway between an insider and tsidau. In other words, they are part of the
mainstream society because they live in it and stded it, but they are not wholly accepted
by it. They have to find a balance between the etgpens of their immigrant community and
the mainstream society. Discrimination from the msieam society and discrimination from
within the immigrant community, which stems fromtnrchal culture, play a significant part
in producing this tension. On the other hand, etlocehelps relieve the tension because it

offers more opportunities for characters to bectumetional members of society.
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4.1.a Gender-based discrimination

In the immigrant communities of the chosen novedsdgr-based discrimination is
strongly connected to patriarchal culture. In btite Mexican-American and the Haitian
community it is considered that the only place an&o can belong to is at home taking care
of the family. Women learn this lesson from a youamge. InBreath, Eyes, Memoyy
Grandmother Ife explains to Sophie the practicarofouncing the gender of a new baby and
that “[i]f it is a boy, the lantern will be put aitle the shack. If there is a man, he will stay
awake all night with the new child”. On the othemd “[i]f it is a girl, the midwife will cut
the child's cord and go home. Only the mother balleft in the darkness to hold her child.
There will be no lamps, no candles, no more lidBEM 119). This practice shows that the
birth of a boy is something that should be celeuatathereas the birth of a girl is something
to be mourned. The patriarchal norms can also ee seAtie saying, when referring to her
childhood, “They train you to find a husban®EM 112).

A significant part of the patriarchal culture ofikl#s the “testing”. The testing is done
to check if a young girl is still a virgin and & tarried out by the mothers “[flrom the time a
girl begins to menstruate to the time you turn beer to her husband, the mother is
responsible for her purity” because “[i]f | givesailed daughter to her husband, he can shame
my family, speak evil of me, even bring her backre” (128). Martine starts testing Sophie
when she is eighteen and falls in love with theighbor Joseph. Sophie hated the testing and
after a time she used a pestle to break her owrehyim stop the humiliating practice (75).
Sophie’s action is a rejection of the patriarchgbextations in regards to her worth as a
woman. She describes her action as “an act of dreé@ven though she had to seek medical
help afterwards (107).

In The House on Mango Stredisperanza shows us the subordinated position of

women through the images of women looking out @& thindow: Marin stands in the
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doorway because she has to babysit her cousinstendreams of getting a job downtown
and meeting somebody who might marry her; Mamagit@ends her days by the window
singing Spanish songs and she never leaves thémegrdy Rafaela “gets locked indoors
because her husband is afraid Rafaela will run asiwrage she is too beautiful to look at” (78).
Esperanza does not want to become like these waneshe rejects the patriarchal norm
according to which a woman'’s place is in the ho&e starts her own small war against it by
leaving “the table like a man, without putting bahbk chair or picking up the plate” (83). She
was named after her grandmother, a strong woman wade transformed into a subdued
woman (i.e. a woman looking out of the window) hesmaof a forced marriage. Esperanza
may have inherited her name, but she does not “t@anherit her place by the window” (27).

In The Kite Runnerand American Dervishthe protagonists are not discriminated
against based on gender but nonetheless it is shmmnboth the Afghan and Pakistani
communities in the US still adhere to patriarch@ditions. In The Kite Runnerthis
patriarchal double standard is best described bgyao “an unwed woman with a history”,
after she is reminded yet again of her past mistgi§beir sons go out to nightclubs looking
for meat and get their girlfriends pregnant, thayenkids out of wedlock and no one says a
goddamn thing. Oh, they’re just men having fun!dk®a one mistake and suddenly everyone
is talking nang [honor] andnamoog[pride], and | have to have my face rubbed in it tfee
rest of my life” (146). Soraya’s mistake was rurgnaway with her boyfriend when she was
eighteen. Because of the scandal the family mokad #irginia to California but her past is
still fodder for gossip.

In the American DervishiMina’s situation is the perfect example of howf@aching
influence the patriarchal culture has. Her lifePakistan was controlled by her family. They
arranged for her marriage but it ended in divorter ahe gave birth to Imran. Even after she

moves to the US her family tries to find her aaié husband. Her life with the Shahs, who
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are more Americanized than the rest of the Pakistammunity, and enrolling into a training
program for beauty technicians encourages her soadi some of the traditions so her
“habitual Pakistani garb- the loosely fittisfpalwar pants,kameezunics, anddupattahead
coverings- gave way to not-so-loose-fitting blouaed jeans” (55). After meeting her future
husband Sunil she reverts back to her traditioa#tigeani garb, including hijab on the day

of her engagement. The fact that Mina feels thel tnedie to her future-husband’s family that
she wears a veil and keeps to herself when in tbeepce of Naveed Shah, Hayat’s father,
shows how traditional the Pakistani American comityus.

In The House on Mango Strdée subordination of women is also representemlitjir
“scenes of emotional, physical, and sexual abuséchy are pervasive” (Mayock 226): Sally,
one of Esperanza’s friends, is first abused byféikier because she is too beautiful and is not
allowed out of the house except to go to schoo),(@8d later by her husband, who she
married before her eighth grade. Her husband doenher out of the house, and she is not
allowed to even look out the window (91). Esperaraa the other hand is not abused at
home, but the world outside the house turns oliet@angerous for her. At her first job she
gets kissed by an older man against her will (5@)ia sexually assaulted at a carnival (90).

In Breath, Eyes, Memomape is also an important theme. In Haitian histape has
had an important role in subduing women. It waseng@unished, and it was even encouraged,
during the US occupation and the Duvalier regimee Tegime’s militia were notorious for
committing crimes against women. Martine was rapgdne of them in the sugarcane fields
when she was sixteen. Sophie is the result ofrtighit. The rape and the practice of virginity
testing have left serious consequences on Martp®yjshe. She shows signs of posttraumatic
stress disorder, such as insomnia and violent mgtgs. It could be assumed that because of
her experience with virginity testing, and heritgll Sophie that “[tjhe one good thing about

my being raped was that it made the testing stbp0), Martine would not subject Sophie to
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this practice, but in fact she did. When asked wsiw did it Martine gives the simple answer
“because my mother had done it to me” (140). Tmswaer shows how deeply ingrained
patriarchal culture is in the lives of Haitian wam@&ecause she did not seek help, the trauma
of rape festered for years and when Martine gagmaat again her mental health deteriorated
quickly, i.e. she could hear the baby talking to, lsmd she committed suicide by stabbing
herself in the stomach (184).

Sophie is also greatly affected by virginity tegtishe develops bulimia as one of her
coping mechanisms and has problems in her reldtipnsith her husband because “she
associates her husband with her mother’s rapistin@is 82). As a coping mechanism for that
she “doubles”. This coping mechanism stems from dtwgies about the Marassas “two
inseparable lovers. They were the same personjcdtgd in two” (73). Martine told her
stories to distract her during the testing in tame way that her grandmother Ife distracted
her and her sister Atie. Now every time Sophiaisriate with her husband her mind wanders
to another place and she shuts out what is happedaimer body. The trauma of virginity
testing and her subsequent self-deflowering wastgmg that Sophie was happy that her
daughter’s birth was “a Caesarean section” (16tphbse a natural birth would have been
very traumatic; it would have reminded Sophie ofr rself-deflowering. Her coping
mechanisms and the experience of giving birth stimrtong lasting effect that such practices
can have on a woman'’s psyche.

In The Kite Runnerape also plays a significant part since it wasgbint from where
Amir’'s journey to maturity, or as he calls ia ‘way to be good agdin14), began. In the
winter of 1975 Amir won the kite fighting tournantehlis servant Hassan as his kite runner,
the person who collects the defeated kites, raar #fe last kite Amir defeated and was caught
by Assef, the worst of the neighborhood bulliess&svanted the kite, but Hassan refused to

give it up because he promised Amir that he wouldgohim the kite. As punishment Assef
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raped Hassan. Amir, who was hidden behind a comi¢nessed the confrontation and the
rape and did nothing to help Hassan. After the rapgr pushed Hassan away and planted
some money and a watch under Hassan’s bed andedperted it because he wanted Hassan
to leave because he did not know how to deal vighguilt he felt. Baba forgave Hassan, but
Ali, Hassan'’s father, insisted on them leaving. Asnactions haunt him for the rest of his life
because his cowardice had provoked so much sujfe¥ears later the same man abused

Hassan'’s son Sohrab but this time Amir took acéind saved him.

4.1.b Religion

Another element that is relevant when discussingiicalturalism in the recent ethnic
Bildungsroman is religion, especially Islam. It bete more prominent after the 9/11 attacks
and the escalating tensions between Islam and thestream American society. As such,
Islam represents an important issue in the comteAmerican multiculturalism in general, as
well as within some of the multicultural Bildungsmane that we are analyzing here in
particular. Not only does religion set the protagtmapart from the mainstream American
society, but it often provokes tensions betweenseorative and liberal views within the
Muslim community itself.

Moreover, religion also represents a great tool dducating and molding young
minds, which is another relevant aspect relatedhto Bildungsroman in general. In the
context of the multicultural ethnic Bildugsromamne particular, religion can determine the
difference between acceptance or hatred of therOthe

The American Dervishdoes not show the usual tensions between Islamtlaad
mainstream American society. It shows that theeet@ansions inside the Muslim community
on how much Muslims should adapt their practicetheo mainstream society. This is most

easily noticed in women’s dressing style which esérom full body coverage to adopting
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the western style. The Shah family are secular ihsslbut they still adhere to some
conservative practices, for example Muneer Shalyateamother, has to chaperone Mina’s
dates (89). Naveed Shah lost his faith becausebiler used her religious devotion to abuse
her children by “beating them out of bed for th@iorning prayers, not feeding them if they
didn’t put in their hours of daily religious stud{0). So he did not teach his son Hayat about
Islamic customs and prayers. Moreover Naveed @l@holic even though alcohol is strictly
forbidden to Muslims. Muneer explains to Hayat tliginking is prohibited “because it
impairsyou. It makes yotoolish’ (23) and that giving a Muslim man a drink maké&s Hrun
after white women like a crazed fool” (23).

Hayat gets interested in religion after Mina mowesvith them and starts telling him
and her son Imran stories about Muhammad'’s life.Hieleventh birthday she gives Hayat a
Quran as a gift and offers to teach him in Navestéad. He quickly learns tmamaazthe
prayer that Muslims recite five times a day and nvebe deems him ready, Naveed proposes
that they go to the mosque to pray, which surpresegyone. After a few months of study
Hayat decides to become a hafiz in order to seaurtejust his but also his parents’ place in
Janaat, i.e. Paradise, because he believes thaimgb they would not be accepted into it.
Hayat puts all of his energy into learning, eveterahis father burns his Quran. At Mina’s
wedding he is asked to recite some verses and &= itltn English not knowing that a true
hafiz memorizes the Quran in Arabic because thahésholy language. After this he is
disheartened and does not touch another Qurarnimsaten years.

In The Kite Runnereligious elements and Muslim practices becomeemasible
during the preparations for Amir and Soraya’s waddiecause everything is done according
to Muslim customs. Earlier in the text, religionsuaot in the foreground because Baba was a
secular Muslim. When Amir asked Baba once if he aagner because he drank alcohol, as

they were taught in school by the mullah, Baba tdld “[y]Jou’ll never learn anything of
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value from those bearded idiots” (25). We see kieatloes not think highly of the religious
men of Islam. On the other hand, Amir becomes atiging Muslim after Sohrab tries to kill
himself after Assef’'s abuse. Amir prays to Allafldgsromises that he would start observing

Muslim practices if Sohrab survives.

4.1.c Socioeconomic and racial discrimination

Discrimination based on class and socioeconomiasta also present in the chosen
novels. The financial situation of Esperanza’s fgns best reflected by the house they finally
bought on Mango Street and the apartments theyivedlin before. The house is not the one
they dreamt of because “[iJt's small and red witiht steps in front and windows so small
you'd think they were holding their breath. Brickie crumbling in places, and the front door
is so swollen you have to push hard to get in” (145 not the American dream house they
envisioned. As a young child she learnt that wiyerelive is important because it determines
your position in society and she was taught ttssde by one of her school teachers

Where do you live? she asked.

There, | said pointing up to the third floor.

You live there?

There. | had to look to where she pointed—the tHwdr, the paint peeling, wooden

bars Papa had nailed on the windows so we wouldihout. You livethere? The way

she said it made me feel like nothifignere | lived there. | nodded. (24)

Her family’s financial situation is also the reasshy Esperanza has to find a job to help pay
for her education at the Catholic school. Her fgtinho works as a gardener for the more
affluent families, takes the family on Sundaysde the houses where he works. After a while

Esperanza stops going because she is ashamed stdrirgy out the window like the hungry.
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| am tired of looking at what we can’t have” (8Zhis realization brings her to the decision
that one day she has to have her own house, a lsbeseould not be ashamed to point at
(24).

In Breath, Eyes, Memorartine works two jobs to be able to help her fgmi
financially and to make sure Sophie would get thance to go to school and not have to
work in the sugarcane fields as the previous gé¢inasaof their family. In this novel we also
see that a big part of living the American dreard Bnproving one’s socioeconomic status is
owning a house. Martine and Sophie move from a Bymoapartment to a small house and
thus rise in the social hierarchy. Furthermore, tMaris very much aware, even though it
does not matter in the US, that if they were stilHaiti she and her boyfriend Marc could not
be a couple because he is from an upstanding faB8lyand his “French-colonial heritage”
reveals his class privilege even outside Haiti xaleder 378) and she is from a rural village.
This shows us that discrimination based on socio@tic factors is also present in immigrant
communities themselves.

In The Kite Runnemwe see that in Afghanistan there are big diffeesnbetween
classes and that discrimination is rampant. Thegticeiship between Baba and Amir and their
servants, Hassan and Ali, exemplifies the social athnic differences among the Afghan
people. Baba is not just a wealthy business mans ladso a Sunni Muslim and a Pashtun
which means that he is a member of the dominamiectnd religious groups in Afghanistan,
whereas Ali is a Shi'a Muslim and a Hazara, in otWwerds he is part of the subordinated
group which suffers much abuse. As a result, ehengh Baba and Ali grew up together,
Baba never refers to Ali as his friend. The samaasdalifferences are emphasized in the
relationship between Amir and Hassan, as we carwbea Amir says that “[ijn the end, |
was a Pashtun and he was a Hazara, | was Sunriieaméhs Shi'a, and nothing was ever

going to change that. Nothing” (32). The subordidaposition of the Hazaras is also
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exemplified by the fact that other people refetH@ssan as Amir's Hazara. Also a glimpse
into their everyday routine shows us the differeimctheir respective roles in society: “While
| ate and complained about homework, Hassan madbetypolished my shoes, ironed my
outfit for the day, packed my books and pencilS3)(3

The glaring differences between the social statibeotwo families are also reflected
in their education, as can be seen in the factAhat goes to school, but Hassan is illiterate
because “what use did a servant have for the writterd?” (33). Instead, he helps Ali with
chores during the time Amir is at school. On selvecaasions Amir further emphasizes the
differences in their social and educational stdatusugh his behavior towards Hassan; for
instance, Amir's “favorite part of reading to Has’$§34) was teasing him when he did not
know the meaning of a word, even though afterwéeldelt guilty and would give Hassan
one of his old shirts or a broken toy.

As a child “Amir accepts the domination of the pofukeover the powerless by letting
Assef rape Hassan” (Malik et al. 166), but as arta&imir rejects the divisions in the Afghan
society and does not accept them in his family. 3& this when Soraya’s father is unhappy
that Amir brought home “a Hazara boy” (282). He wers what the community, which still
adheres to Afghan traditions, will say. Amir watdstell them the truth: Sohrab is Amir’s
nephew, and nobody is allowed to call Sohrab a éazéhis change in attitude can be
attributed to his life in the US and no longer lgempart of the dominant group; he and Baba
lost their social status when they immigrated ® t/S. This change in socioeconomic status
is seen in the fact that Baba went from managisgnieny businesses to working at a gas
station as a day manager.

Of all the protagonists Hayat, the protagonisthef American Dervishis in the best
social position because his parents are part ofrtteglel minority” which consists of highly

educated professionals who immigrated to the U$hén1960s when there was a need for
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such labor (Malik 46). The “model minority” is resged for their professional achievements,
but nonetheless they have a complex relationshilp miembers of the mainstream society of
a lower class standing. We encounter such an exampen a hotel worker refers to the
guests of the wedding as “you people” in the folloggvextract: “Excuse me, gentlemen,” we
heard, looking over to find a young blond man initerlgloves and a tuxedo addressing us.
“We're expecting quite a few of you people, and dvéike to keep the lobby clear. The

reception area is this way” (221). This quote shdkat the men are seen as a minority
regardless of their surroundings and sings, sudtoéises, that they belong there.

As shown inThe House on the Mango Stregdcial discrimination was very much
alive in the US at the time the plot of the nowadtds place. When they first move into the
house Esperanza meets Cathy who is moving awayew alays because “the neighborhood
is getting bad” (28). Esperanza finds that non-&ic people come to their neighborhood
only when they get lost and are usually afraid beeahey expect violence on every corner of
the neighborhood. She states that the same iofrtlee Chicano members when they go to
other neighborhoods: “All brown all around, we aafe. But watch us drive into a
neighborhood of another color and our knees goighakake and our car windows get rolled
up tight and our eyes look straight” (39). As Muojavic notes, Cisneros shows that social
segregation, that is “the division of social spacel life”, is still very much present, as a
result of “racial/class inequalities”, even thougis “legally prohibited” (107)

In Breath, Eyes, MemoryMartine insists that Sophie should quickly leanmgksh
after she arrives to the US because she is affatl dhildren might bully Sophie. Her
concerns can be explained by numerous incidentshidggpened in local schools: Haitian
children “were accused of having HBO—Haitian BodgloD or “of having AIDS because
[the students] had heard on television that onk 'fhour Hs" got AIDS—Heroin addicts,

Hemophiliacs, Homosexuals, and Haitians” (46). Ehexidents reflect the opinion of the
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majority of the mainstream society in regards tdtiblia immigrants and the fact that children
said this shows how widespread such opinions wieteedime

In The Kite RunneandAmerican Dervistthere is no trace of racial discrimination on
the part of the mainstream society towards the Afigand Pakistani communities, but in the
American Dervishwe see that racism, specifically anti-Semitismprigsent in the Pakistani
community and it has a considerable impact on Hsyattions. This can be observed in
several instances. Once at a dinner party Hayahesed a Pakistani man expressing regret
that they will have to wait another hundred yeagfote anyone tries to kill Jews the way
Hitler did. Another instance is when Naveed and aiagke Nathan, Mina’s Jewish suitor
who is thinking of converting to Islam, to the Ibcaosque. Knowing that there is a Jew in
the congregation, the imam holds an anti-Semitiecnea in which he portrays Jews as
ungrateful after everything Allah did for them. $hexample of anti-Semitism is important
because soon after Hayat tells Imran, Mina’s sbat t[a] Jew is the kind of person Allah
hates the most in the world” (164) and that he khguay to Allah that Nathan does not
become his father. This conversation results indgdvforbidding Hayat'’s study of the Quran.
We can speculate that Hayat's behavior could bewtded for by preexisting jealousy
towards Nathan. The imam’s sermon just gave Andretkicuse to act on his jealousy.

On the example of the Pakistani community we cae Hwt the immigrant
communities themselves are not uniform and thaethee divisions and antagonisms inside
the community. In this case there are tensions dmtwthe Shah family, which is more
secular, and the rest of the community, which atilheres to traditional practices. On several
occasions Naveed referred to other Pakistani apsheols and idiots. He is not subtle in his
disdain towards other members of his communitywds most annoyed by “their ceaseless
complaining about the godlessness of American kiied he “couldn’t understand what they

were still doing here if they thought it was allesal” (62).

27



4.1.d Education

Education has great value for immigrant familiesduse it opens more doors for their
children and thus creates a chance that they ¢ouydcbve their socioeconomic status and be
more easily accepted into the mainstream societyhé House on Mango Strdésperanza’s
mother encourages her strongly to keep going toddmnd learning because education is “a
possible path to female liberation” (Mujinovic 108he reveals to Esperanza that she left
school because she “didn’t have nice clothes. Mthek, but | had brains” (84), and now the
only thing she can say about herself is that sluddoave been somebody. She does not want
Esperanza to have the same type of regrets.

In Breath, Eyes, Memonye first see the importance of education when Atiettells
Sophie to never complain about school because sshecky to have the opportunities that
Atie, who became literate late in life, did not baas a young woman. Martine has worked
hard to ensure a good education for Sophie sosssieoicked when Sophie says that she wants
to be a secretary. Martine wants Sophie to getgheni education, maybe even a doctorate
because “[i]f you get your education, there araghiyou won't have to do” (53), for example
work two jobs the way she does.

We see that education is also important for Balsh/Amir in The Kite RunnerAfter
their move to the US Amir continues his schoolimgl ggraduates from high school as a
twenty-year old and then enrolls into college. Babaot happy when Amir decides to major
in English creative writing because he does nosidan it “real work” (114) that can support
a family. Soraya’s father is also disappointeden ¢hoice of a major because he believes she
should be a lawyer or a political scientist insted@ mere teacher so that she could help her
country, i.e. Afghanistan, when it becomes freaeragb48). Both fathers had bigger dreams

for their children.
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4.1.e Cultural exchange between societies

The protagonists of the ethnic multicultural Bidisromane have to contend both
with the expectations of the mainstream Americaciedp and their minority groups. [fhe
House on Mango StreeEsperanza rejects her community’s patriarchal etgpen of
becoming another woman confined to the house. 8fiesdthe community with her wish to
have a house that is “not a man’s house. Not aydatiduse” (96) but a house where she has
all the power. She also wants to move further afs@y the influence of her family which is
atypical because in the Mexican-American commuiaityilies usually stay close together. In
Breath, Eyes, Memor8ophie also rejects the influence of patriarchdduce on her life by
breaking her family’s pattern of sexual abuse. 8fjects the notion that her worth as a
woman should be measured by her virginity.

In The Kite Runnewe can consider Baba as Amir’'s link to the Afgl@mmunity
and their expectations. Since Amir’s childhood, 8atanted him to act more manly and to
defend himself when he got attacked because “[g] Wbho won’t stand up for himself
becomes a man who can’t stand up to anything” (@9{8loreover, he wanted Amir to play
sports and he did not consider reading and wriisggood hobbies for his son. He did not
show much interest when Amir gave him his firstgtom read. As a matter-of-fact Baba did
not read it, Rahim Khan, Baba’s friend, did (3é))eTonly time Baba was truly proud of Amir
was when he won the kite tournament (62). When theye to the US Amir's community
gets enlarged by the addition of other Afghani imwants and he has to deal with their
expectations too. When he meets Soraya and wantaitbher, and later on marry her, he has
to follow the traditional practices: the khastegasking for the hand of the bride; the lafiz —
the ceremony of giving word; the nika- the sweartgyemony; and the awroussi- the
wedding ceremony. Moreover, they were always clapst when spending time together

before the wedding. Amir has never been as aatitka Afghan community as his father, but
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after the 9/11 terrorist attack Amir and Soraya dmee more involved in the Afghan
community and they even help renovate a small haspi Afghanistan.

In American DervistHayat has to contend mostly just with the expeatatiof his
family. The only requirement Naveed has after bis Hayat starts studying the Quran is that
Hayat does not becomenaualvi i.e. an imam (52). He allows Hayat to study thea@ but
after his anti-Semitic talk with Imran Naveed bukdayat’'s Quran and prohibits him from
having one until he is eighteen years old. His raotfluneer, on the other hand, makes him
promise that he will be a better man than his fatBeon after their move Naveed started
cheating on his wife Muneer and drinking. Naveeattons have colored Muneer’s opinion
of American women and she often warns Hayat to ategy from them. Her opinion can be
clearly seen when she describes a teenage gimgiker boyfriend as a prostitute, but at the
same time Muneer “inexplicably, considering hernsegly ceaseless disdain for white
women- watched religiously” beauty pageants (44yai does not fulfill her expectation of
staying away from American women since he is dadangAmerican girl whom he met at
college.

In regards to the larger community, that is thei®taki American community, he does
not fulfill the universal expectations of Islam: learnt the Quran in English instead of Arabic
and he tries a pork bratwurst at a sports gameghnilsi against Islamic rules (7). Moreover,
after the class Survey of Islamic History in whittteir professor holds a lecture about a
controversial topic and other Muslim students led¥ayat tells his girlfriend that losing his
faith is “freeing.Sofreeing...hearing Edelstein talk about the Qurarnuat a book, a book
like any other, makes me feel like going out teebehte” (12). Naveed, and Hayat are not the
only ones who reject some of the community’s exqtemts, Muneer also does it. We see it in
her reaction when she finds out that Mina has lbeaten because she dared to give advice to

her husband Sunil. Muneer is outraged when shesHganil’s relative justify the beating:
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“Ghaleb beats me, too,” she says. Almost like sipetsid! Can you believe it?... | ask her,
like any normal person would, ‘Why, Najat, doesybusband beat you?... ‘Because we need
it,’ she says. ‘Because it's something about otunegasomething that needs to know its limit”
(247). Even before this incident, we see that Murtkees not agree with the pressure the
community puts on women,; she tries to convince Mimat it does not matter if Nathan
converts to Islam or not. This is one of the intdaas that he Shah family has moved away
from Pakistani traditions and has integrated ihtorhainstream society.

In the chosen novels we see that for some chasaitterdifficult to adapt to life in the
US. InThe House on Mango Strdesperanza’s mother needs her daughter’s helpvigate
the subway. IMhe Kite Runnewe see Baba’s difficulty in adapting to life iretkdS when he
makes a scene at the grocery store because hked &sshow his ID even though he has
shopped many times in that same shop (108) andsimefusal to go to English language
classes. As Amir explains “Baba loved tidea of America. It was living in America that
gave him an ulcer” (107). Baba suffers from sevemmesickness, but selling goods at a flea
market alleviates it because he has the chanceedndstime with many other Afghan
immigrants. Amir shows us that immigrants have garth the nuances of the mainstream
culture because making a minor faux pas like hecdid make it difficult to be accepted into
the mainstream society. He revealed the endingrobaie and learnt that “in America, you
don’t reveal the ending of the movie, and if you, gou will be scorned and made to
apologize profusely for having committed the sinSgoiling the End. In Afghanistan, the
ending was all that mattered” (279). We have anagkample in thémerican Dervistwhen
Hayat has to explain to Imran that Naveed cannatyridina, even though he is a Muslim,
because polygamy is not allowed in the US.

As was mentioned in the previous chapter multicaltunovels introduce non-

dominant cultural practices, such as foreign laggsaand food. By doing this they promote
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communication between cultures. The Kite Runnerand American Dervishwe have a
detailed description of traditions connected to ag®gnents, wedding ceremonies and
receptions. In the novels, there are also somarnuostof foreign language use: Spanishhe
House on Mango Streand Haitian Creole iBreath, Eyes, Memoryrhe minority languages
are used in order to refer to family members €ample, Sophie calls her aunt Atie Tante);
for honorifics, such as sahib, which means Mister;naming traditional garb, such as the
hijab or burqua; for naming the traditional fooleliparathas, or for exclamations, such as
inshallah which means “if Allah wills it”.

Another aspect of the cultural exchange betweeieses in the chosen novels are
stories. InBreath, Eyes, Memorhere are several Haitian folk tales that incoapmelements
of voodoo. In theAmerican DervistMina teaches Hayat about the life of Muhammad iand
The Kite RunneAmir reads to Hassan from the epic Shohnamah amd his own stories.
Finally, in The House on Mango StreEsperanza will “tell you a story about a girl who

didn’t want to belong” (97).

4.1.f Elementsof narration

In this subchapter | will consider the narratog thentors, the journey and the endings
as elements of narration and | will compare thertheoelements of narration of the classical
Bildungsroman.

The protagonists of the chosen novels are childleimmigrants (Esperanza and
Hayat) or immigrants themselves (Sophie and Ariiney are diegetic narrators and they do
not use linear narration as was the case with icEsBildungsromane. ImThe House on
Mango Streetve have a circular narration that ends almost @/ltelbegan. In botihe Kite
Runnerand American Dervisithe main body of the narrative is encircled bylggaes and

epilogues that are situated respectively in theemnecent past and the present. The novels are
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characterized by time shifts. TheHouse on Mango Stre#tere is no explicit time line; we
estimate Esperanza’s age by what is happeningeisttry; for example, she has to find a job
to help pay for her high school. Breath, Eyes, Memony is explicitly stated that Sophie is
twelve years old when she moves to the US, them tisea time shift to the summer after she
graduated from high school and another which weesdimate to be a year and a half later.
On the other hand, ifhe Kite Runnerand American Dervisitime lines are more explicit;
precise years are mentioned, sometimes even irtittae of the chapters, and birthday
celebrations offer another clue as to the age efctaractersThe Kite Runneis specific
because in the sixteenth chapter Rahim Khan, aydrend, takes over the role of narrator
to inform Amir of what has happened in Afghanissamce he left.

The protagonists of the chosen novels do not haamans that help them on their way
to maturity as is the case in the classical Bildwmoman. InThe House on Mango Street
Esperanza uses the example of the women of her ooityras negative role models and this
leads her towards reaching her maturity. She decat to grow up tame like the others who
lay their necks on the threshold waiting for thd Bad chain” (83). Even though they are not
what she wants to become and they were not abléght against the community’s
expectations, the women encourage Esperanza anariiely because that is the only way
she will be able to surpass the barriers that ledtcained them. Also because she does not
find female role models to emulate in her commuiiigperanza turns to the mainstream
culture and wants to be like the strong female attars in the movies who have the power
and are not willing to give it away, especially tma man (83).

In Breath, Eyes, Memor8ophie has a similar experience as Esperanzafarly’s
practices constitute a counter example, i.e. ampi@of what she does not want to emulate,

but she lacks the support that Esperanza receroes bther women of her community.
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Moreover, she is the one that offers support tonmather by offering to help her confront the
trauma of rape.

In The Kite RunneAmir is encouraged by Rahim Khan, a family frietal,continue
writing after he reads Amir’s first story and thelypbirthday present Amir cherishes is the
leather bound notebook Rahim Khan gave him. Hésis supported by Hassan who predicts
that one day Amir will be a world famous author)(3Bheir belief in him helps him reach his
goal of becoming a novelist later on.

At the first glance Mina seems to be Hayat's meiriathe American Dervishbut in
reality she is not. She just starts him on the wgtudying Islam but then abandons him to
his own study. One of Hayat’s reasons for studgiodpard was to impress her and bring them
closer. After Hayat expresses anti-Semitic thoygbbe admits “[ijt was my mistake not
being careful...The Quran says many things. And sgotewill not understand until you're
older” (179).

In the classical Bildungsroman the protagonistigpey takes him from a rural to an
urban area and he encounters difficulties thatdsetb overcome to reach maturity. Only in
Breath, Eyes, MemomndThe Kite Runnedo we have such a change. In Sophie’s case it is a
move from Haiti to the US, but her journey includeveral returns to Haiti. The difficulties
she encounters on her way to maturity are her doemaigration to the US, the virginity
testing that Martine forces on her, and the relgtexblems. Martine flees to the US to get
away from her memories and Sophie goes to Haiteawsof discussing her problems with her
husband. She goes to Haiti to reconnect with heviljaand to find out why the virginity
testing is done in the first place. As a mother IB®poes not want to put her daughter
Brigitte through what she had suffered. She waatdd a good mother. In Haiti Sophie
uncovers the reasons behind her mother’s actiorstifdé was repeating what Ife did to her

previously. Her discoveries in Haiti lead her telséelp upon her return to the US. She goes

34



to therapy and frequents a sexual phobia group ethler minority women. We can see the
influence of her life in the US on this decisioeSoffers Martine to join her in therapy, but
she refuses.

Amir journey inThe Kite Runners similar to Sophie’s. The first part of his joey
takes him from Afghanistan via Pakistan to Califarribut his journey comes to a head when
he retraces his journey back to Kabul, and savésaBdrom more abuse and certain death.
By saving Sohrab, bringing him to the US and admptiim, Amir atones for the sins of his
past, namely his unjust treatment of Sohrab’s fatdassan, and breaks his practice of
running away from hardships.

Esperanza’s everyday life ifhe House on Mango Streeén be considered as a
hardship because she has to deal with discrimimati@ll aspects of life, be it in her minority
community or in the mainstream society.

In American DervistHayat’s journey to maturity begins with Mina’s isal and the
introduction to the study of the Quran. His jourmewsists of gaining faith and then losing it.
The hardships he encounters are his father prafgbitim from studying the Quran, and the
guilt he feels after sending the telegram to Mirfaimily about her relationship with Nathan.
Haya feels guilty because his actions led her toyran abusive man. His guilt was so strong
that he would leave the house every time Mina dalle

As mentioned in the previous chapter classical WBigsromane are usually
characterized by happy endings, but in the casthefchosen novels the endings can be
considered as more open ended, but still hopefdl eptimistic about the future. The
protagonists have reached maturity, created teitities and become functional members of
society. InThe House on Mango Streésperanza has come of age by recognizing that she
cannot be completely separated from her communmitylee a part of the mainstream society

at the same time. Her Mexican American heritagehat made her what she is. Esperanza
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will move away from her community but she will alsome back to it because it will always
be a part of her. At the end Bfeath, Eyes, Memorylartine’s death takes Sophie again to
Haiti where she finally confronts her father’'s ghimsthe sugarcane fields where her mother
was raped. By confronting the past and seeking foelper problems she puts together all the
elements that can help her in becoming whole adaithe last scene dfhe Kite Runner
which is evocative of the scene of the kite toureatrwhen Amir sees Hassan smile for the
last time, Sohrab smiles for the first time andegivhope to Amir that their family has a
future. Amir reached his maturity by making righetwrongs of his youth and by breaking
the vicious cycle of abuse towards the Hazararnrerican DervisiHayat also reaches his
maturity by righting the wrongs of his youth thrédw@n apology he made to Mina and
Nathan.

The protagonists of the chosen novels show us ithiat possible to alleviate the
tension between the ethnic and national, i.e. batwiae immigrant community and the
society as a whole. Some, like Esperanza and Sopjget expectations of their immigrant
community, but at the same time they accept the tfeat they belong to this community.
Others, like Hayat, reject their community entir@lyd try to integrate completely into the
mainstream society. Finally, those like Amir inteigr into the mainstream and then embrace
their origins. They all acknowledge that their ex@eces in the immigrant community made

them what they are today.
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5. Conclusion

The classical Bildungsroman appeared in a periognajor changes in European
society- the move from the society ruled by arisdog to the one dominated by the
bourgeoisie. The ethnic Bildungsroman followedrailsir path — it developed after profound
changes in the composition of the US populationgclvinesulted in the need to find ways to
make the new arrivals part of the mainstream spciet

The ethnic multicultural Bildungsroman follows theoncept of the classical
Bildungsroman in that it follows an individual dmeir path to maturity, but in the case of the
ethnic multicultural Bildungsroman reaching maturdélso means having formed one’s
identity in the context of the US multicultural sety. Multicultural authors have revised the
genre and made changes, such as including both awaleell as female protagonists,
nonlinear narration, the absence of mentors oiptiesence of atypical ones, and a hopeful
open ended ending.

The analysis oThe House on Mango Street, Breath, Eyes, Memosy Kitle Runner
and American Dervisthas shown that the tension between the ethnidtendational can be
alleviated and that to create a multicultural idgnone has to find balance between the
expectations of the immigrant community and thenstaeam society. We have also seen that
traditional practices persist even after individualove and live in the US for years and have
a major influence on their lives.

The analysis of the chosen novels has shown timdégonists have to contend with
discrimination both from the mainstream society wsll as within the immigrant
communities. Discrimination on the part of the nsaieam society tends to be based on
provenance and socioeconomic status, whereas rdisation within the immigrant
community is based on strong patriarchal cultucahrs that the older generation still adheres

to.
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The ideal reader to whom the ethnic multiculturaldBngsroman addresses its
message is an immigrant himself (as opposed taldmsical Bildungsroman, whose ideal
reader was a bourgeois man, i.e. a member of thiestream society). The younger
generation can learn that without their immigramieunity they would not be who they are.
Nevertheless, the novels also show that it is pts$br these younger immigrants to integrate
more into the mainstream society as well as regmhe of the expectations of their
community, while still remaining loyal to it. Thelder generation of immigrants can
recognize that providing guidance for younger geti@ns can prevent them from making
grievous mistakes. As for the mainstream readéeset multicultural Bildungsromane can
open new horizons, offer knowledge about the O#mer incite them to further communicate
with the minority and help integrate cultural elartseinto the mainstream. By providing these
“lessons” to its readers the genre of ethnic muilical Bildungsroman follows
Morgenstern’s idea that the Bildungsroman doespmoimote only the development of the

protagonist but also that of the reader.
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Abstract

In this graduation thesis | explore how membersnafginalized groups form their
identity and integrate into the mainstream sociétyis is done by comparing the classical
European Bildungsroman as defined by Franco Monetth the Bildungsroman written by
ethnic authors in the era of high multiculturalismthe United States. The novels chosen for
the analysis ardhe House on Mango Stre€t984) by Sandra CisneroBreath, Eyes,
Memory (1994) by Edwidge DanticafThe Kite Runner(2003) by Khaled Hosseini and
American Dervisl{2012) by Ayad Akhtar. The protagonists of thesdgmonovels all belong to
different minority groups.

| offer a brief summary of the origins and featuoéshe Bildungsroman and a brief
history of the development of multiculturalism anouthe world with a focus on its
development in the United States and how the &ights movement and the change in the
composition of the US population contributed to theve from the notion of the melting pot
to that of multiculturalism. The question of multituralism’s validity at the present time has
been briefly explored as well. Based on Christobeuglas’s bookA Genealogy of Literary
Multiculturalism the development of literary multiculturalism hasalbeen explained
Douglas partitions literary multiculturalism intoree phases and we are interested in the third
phase, i.e. the period from 1965 onwards, becatusthah time there is an increase in
multicultural literary work and revisions of traidihal genres, including the Bildungsroman.

In the analysis | study how the protagonists reaeakurity and thus form their identity
by finding a balance between the expectations @f ithmigrant community and the
mainstream society. Furthermore, we see how theaerbetween the ethnic and the national
is aggravated by discrimination and alleviated Hyaation. In the analysis we also see in

what ways the classical Bildungsroman and the ettmlticultural Bildungsroman differ.
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