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Abstract

Defining metalinguistic awareness as the abilityréflect on and manipulate the
structural features of a languagdkis study aimed to provide an insight into muiigjuals'
metalinguistic awareness in the use of prepositiorthe third language production and its
relationship with cross-linguistic influence. Larage history questionnaire, a translation task
and interviews were used to collect the data frame iCroatian university students majoring
in English and Italian at University of Zagreb. Thtudy showed that students possess
metalinguistic awareness in the use of Italian psépns which was manifested in their
ability to correct their errors made in an oraktadowever, cross-linguistic awareness in the
use of function words was rarely identified. Frdme tendencies found in this study it can be
concluded that metalinguistic awareness plays eiarwle in error detection and correction

and that higher proficiency may be related to expfetalinguistic awareness.

Keywords: multilingual learning, metalinguistic asaess, cross-linguistic influence,

cross-linguistic awareness, prepositions
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1. Introduction

Humans are remarkable beings because they areleagfaiicquiring and mastering
several languages through their lives. How the naioguires, stores and organizes linguistic
information when two or more languages are involveas been a topic of great interest to
the researchers. However, most studies focusech@radtquisition of the first or second
language, while studies on languages beyond sdaogdage (L2) gained interest only from
1990s onwards; still, nowadays, our knowledge about non-native languages are acquired

is still incomplete (De Angelis, 2007).

Acquiring a third language has become more and roonemon today, mainly as a
result of increased globalization. Some scholamsg{s& Carroll, 1979, Mitchell & Myles,
1998, as cited in De Angelis, 2007) have suppaditteddea that there is no difference in the
acquisition of a second language (L2) or third leage (L3) or Ln and that all the languages
that come after the native language are secondidayes. The assumption of “no difference”
relies on the fact that most of third language &sition (TLA) research was primarily based
on SLA studies. However, nowadays TLA has becorfieléin its own right demonstrating

notable differences from second language acquis{&®.A) (Jessner, 1999).

One of the principal goals of reasearch on mugjiialism is to account for the role of
prior language knowledge in TLA. According to Jemsr{1999), the development of
proficiency in two or more foreign languages caadl@éo higher levels of metalinguistic
awareness (MA). She defined metalinguistic awareassa “set of skills or abilities that the
multlingual user develops owing to his/her priargliistic and metalinguistc knowledge”
(Jessner, 2008, p. 275). De Angelis (2007) claihzd the development of metalinguistic
awareness in multilinguals must, thus, imply a degf interaction among the learner’s prior
languages. Research shows that non-native linguigiluence is particularly visible in the
area of lexis (De Angelis, 2007) — that is probathlg reason why not many studies have
analyzed function words, such as prepositions. &tbez, we decided to look into

metalinguistic awareness in the use of prepositioiise third language production.

Prepositions are generally regarded as difficulidquire, thus, two questions must be
answered: how do we acquire prepositions in theidor language? What makes Italian

prepositions so difficult to acquire to Croatiaareers?



Italian prepositions are often defined as wordsdute complement an adjective,
adverb, noun or pronoun. Unlike ltalian, these gretical relations in Croatian are
expressed through cases, or declension of nountiBo@gh Croatian also has several
prepositions). However, Italian prepositions oftemmbine with articles, which do not exist
in Croatian. Authors like Skevin and Maro&y2014), Zupano¥i Filipin and Marde&i
(2013) agree that Croatian cases and the nonegéstainarticles in Croatian are the main
source of negative transfer of prepositions indtal 3. Italian prepositions are, thus, always
taught as a part of a phrase and not separatelyy Malian textbooks have lists of rules and
schematic charts of most common collocations, winiate to be memorized. Still, simply
memorizing the rules is not enough because therenany exceptions. Therefore, the way
through which Italian prepositions are acquirethieugh drill exercises, and years and years
of practice until they become declarative knowledge

Here are several reasons why Italian prepositiaes difficult to acquire. First,
prepositions generally are polysemous, which medey have a variety of meanings
depending on context. For exampkeforta di GiannalEng. Gianna’s cake] v&ianna e’ di

Roma.[Eng. Gianna is from Rome], clearly shows the petyious use of the prepositidn

Second, language learners often assume they casiatie the prepositions used in
their own language into its equivalent in targeglaage. As the use of prepositions in context
varies greatly from one language to another, tfisnoresults in negative syntactic transfer.
As Lam (2009, as cited in Lorinz & Gordon, 2012)imge out, if learners do make
assumptions of prepositional knowledge from L1 &2d it often results in prepositional

errors. Therefore, language learners cannot depeticeir prepositional knowledge from L1.

Finally, there are two types of Italian preposifor simple prepositions and
prepositions combined with an article. It is nog¢ thumber of prepositions, but the lack of
rules that can be applied that make Italian prejpos so difficult to acquire not only for

beginner learners but also for advanced ones.

This study aimed to answer two questions: Do mindjial learners possess
metalinguistic awareness in the use of prepositiohs production (are they conscious of
their form and use) and do they possess any cirggsidtic awareness of prepositions.
Before presenting the study, a theoretical backgpomill be given covering all concepts

necessary for understanding this study.



2. Multilingualism

Although some scholars regard bilingualism as anfaf multilingualism, recent
research suggests that “the term ‘multilinguali$®’used as a cover term for the acquisition
of more than two languages and the product of lgaaicquired or learned more than two

languagesf{Jessner, 2006, p.15).

The third language is understood as any languagyedd after the second language
(L2). Although TLA shares many characteristics withA, researchers have pointed out that
the third language acquisition is a more complecess mainly because it involves not only

guantitative but also qualitative differences indaage learning and processing.

Multilingual acquisition is defined as a “complexonlinear and dynamic process
which depends on a number of interacting facta¥ss¢ner, 2008, p.270). Its complex nature
can be linked to various routes of acquisition iadthanguage take. Whereas in SLA, the
second language (L2) can be learned after theléirgguage (L1) or both languages can be
learned simultaneously, in TLA Cenoz (2000, asdciteJessner 2006) observed at least four

acquisition orders:

The three languages can be acquired simultaneously
The three languages can be acquired consecutively

Two languages are learnt simultaneously after tig@iaition of the L1

0N

Two languages are acquired simultaneously befamileg the L3

In addition, the acquisition process may be infgied because the language learner
starts learning another language, or it could tarted again, even in each foreign language
respectively. Furthermore, language learning cé&e fdace either in naturalistic or formal
setting or in a combination of both. In TLA the pislity of combinations is thus, even
larger than in SLA. The complexity and dynamicsTofA can also be linked to the interplay
of various individual or psychosocial factors swa$ language aptitude, language anxiety,

motivation etc., which all exert influence on teaining process.

Whereas in research on SLA it is often assumed this the dominant language and

the L2 is the weaker one, the chronological ordethe acquisition in multilingual learner



does not always correspond to order of the dommariaespective languages. Moreover,
language attrition or deterioration is a more commpbenomenon in multilinguals than it is

in bilinguals and monolinguals.

Linguistic and psychological interaction betweengaages in multilingual mind all
add to the complexity of TLA: whereas in SLA we Bawo systems influencing each other,
in TLA we have the interaction between L1 and L8 #rat of L2 and L3.

One of the models through which the developmentnaftilingual proficiency is
described is Herdina and Jessner’s (2002) DynanaddWlof Multilingualism (DMM). The
dynamic systems theory (DST) was used as a basi®N&M, on the premises that the
development of a multilingual system changes owee;tit is non-linear, complex, reversible,
and highly variable, because it depends on squsgf;holinguistic and individual factors, and

contexts of learning (Jessner, 2008c).

The multilingual language system is assumed to isbred various sub-systems
(different languages that the multilingual speaws)ich interact with each other. In the
DMM, multilingual proficiency is defined as “an erplay between a dynamic interaction of
various psycholinguistic systems (LS1, LS2, LS3)etross-linguistic influence and the so-

called M(ultiligualism) factor” (Jessner 2008, p)2as shown in the following formula:
LS1, LS2, LS3, LSn + CLIN + M-factor = MP
LS: language system CLIN: cross-linguistic intei@ectMP: multilingual proficiency

In the DMM, the psycholinguistic systems are segmo@en, because they depend on
various social and psychological factors, as well lzeing interdependent and not
autonomousThey are in constant interaction with each otimer they are highly variable.

Cross-linguistic interaction (CLIN) is seen as al&vi concept than Kellerman and
Sharwood Smith’s (1986) cross-linguistic influeraee includes phenomena such as transfer,
interference, code-switching and borrowing (Jes2@08b). On the other hand, the M-factor
in the DMM refers to those qualities that distirgjluia monolingual learner from the
multilingual, such as heightened level of metalisgjo awareness and metacognitive

strategies.

According to the DMM, multilingual speakers arewssd to develop aanhanced

multilingual monitor(EMM), that is, the monitor which is used by a tiliigual learner to



watch over and correct his or her language. Thetioms of the monitor expand as the
number of the languages increases. The monitos deth the activation and separation of
the languages, error detection and correction Ibrreygair, as well as with linguistic search
(Jessner, 2008a).

Jessner (2006) has noted that this enhanced mbwaisathe following functions:

1. Fulfilling the common monitoring functions (that, iseducing the number of
performance errors, correcting misunderstandingsyeldping and applying
conversational strategies)

2. Drawing on common resources in the use of more dn@language system

3. Keeping the systems apart by checking for possitsleiptive transfer phenomena
and eliminating them, therefore fulfilling a separaand cross-checker function.
The multilingual learner habitually transfers elertse form one language to
another and forms rules according to commonaldies differences in her or his

languages.
(Jessi¥06, p.59)

It is believed that MA can facilitate the acqusitiof other foreign languages. MA
can facilitate the acquisition process by focuseagners' attention on the relevant features of
the language. Due to language exposure and litématypre than one language, bilinguals
and multilinguals have the capacity to focus omf@nd to pay attention to the relevant
features in the language input (Sanz, 2009).

Furthermore, the research shows that MA can sppdkdeulanguage learning process,
which can be expected with growing language expedeHowever, the catalytic effect of
TLA has mainly been detected in experienced langleayners in the case of typologically

related languages (Jessner, 2008b, p.26).

As already mentioned, there are qualitative difiees between first, second and third
language learning, and they can be attributed tbemhtened level of metalinguistic
awareness. Due to their prior linguistic and matlistic experience, bilinguals and
multilingual develop skills and abilities which cat be found in monolingual learners.
Multilinguals have higher strategic competence,cvhineans they can “overcome linguistic,
discursive or pragmatic shortcomings in order tocsasfully perform language learning
tasks” (Bono, 2011, p.31).



3. Metalinguistic awareness

What is it that makes some individuals better lagpu learners than others? Do
bilinguals have an advantage over monolinguals vareteavoring to learn a new language?
What has been suggested as an answer is the &de#mners of more than one language

have higher metalinguistic awareness.

Common sense tells us that an individual who hagegbrough the experience of
learning one or more non-native languages has d&newledge and skills that could be put
in use in later language learning. Such learnexscapable of metalinguistic thinking, or in
other words, “bilingual and multilingual learnersvélop an increased awareness of language
which aids them in the process of acquiring add@ldanguages” (De Angelis, 2007, p.120).
Studies that compared monolinguals and bilingualgehshown that bilinguals develop a
heightened awareness of the forms, meanings aed afllthe language and the research on

multilinguals seems to point at the same directi@a Angelis, 2007).

Metalinguistic awareness enables learners to famusstructural similarities and
differences between their language systems. Itbe®n suggested (Bono, 2011; Jessner,
2006) that metalinguistic awareness is a factot thi@racts with CLI, as the search for
similarities between the languages can be seen aas qf the activities related to
metalinguistic thinking in the learner. Multilingsatend to reflect on their language
knowledge and use by comparing their language msysteeonsequently, they develop
language learning strategies, which cannot be faoridss experienced language learners.
For this reason, the presence of metalinguistic@mess in bilinguals can have catalytic and

beneficial effect on third language acquisition.

Metalinguistic awareness has been variously defimediterature; Jessner (2006)
defines it as “the ability to focus attention omdaage as an object in itself or to think
abstractly about language and, consequently, tg wigh or manipulate language.” In a
similar vein, De Angelis (2007) defines it as “lears ability to separate meanings and
forms, discriminate language components, identifybiguity and understand the use of
grammatical forms and structures.” In other wordstalinguistic awareness is the ability to
reflect on the use of language; it is the awarertbat language is malleable - it has a

structure that can be manipulated. On the othed,hametalinguistic tasks one “which



requires the individual to think about the lingidshature of the message; to attend to and
reflect on the structural features of language aljkoff & Hakuta, 1999, p.147). According
to Gibson and Hufeisen (2006), heightened metaistigu awareness is understood to
specifically include heightened abilities to difetiate, keep track of and manipulate the two
main kinds of systematic input, that is, form versaeaning. Furthermore, Koda & Zehler
(2008) claim that metalinguistic awareness includieslarative knowledge(linguistic
knowledge) with which one can reflect upon and palate the structural and functional

aspects of the language.

By reading the literature on metalinguistic behavjcone is confronted with three

competing terms fanguage awareness, linguistic awareness and nmgfailstic awareness

Rampillon (1997) definedanguage awarenesas a concept being composed of:
linguistic awarenessgor declarative knowledge which refers to linggiskills and abilites),
communicative awareneqsor executive knowledge - knowledge about thecfioms of
language such as communication strategies) kaining awareness(or procedural
knoweldge - knowledge about learning, thinking, gbeon-solving processes) (as cited in
Jessner, 2006)

Jessner (2006) defindishguistic awareness multilinguals as an emergent property
of multilingual proficiency and as consisting of laast two dimensions in the form of
crosslinguistic awarenessand metalinguistic awarenessShe defined crosslinguistic
awarenessas the “awareness of specific links, commonalitesl connections between
different language systems” (Jessner, 2006, pJ2sner describes crosslinguistic awareness
as a (a) tacit awareness shown by the use of tegyfram the background languages and (b)
explicit awareness in the case of switches thatrdreduced by meta-language. She defines
it as “the awareness (tacit and explicit) of théedaction between the languages in a
multilingual’s mind”, whereby metalinguistic awae=s “makes the objectification possible”
(Jessner, 2008, p. 279).

Jessner suggests to u$iaguistic awarenessand metalinguistic awarenes®s
synonyms and to follow Masny's (1997, as cited essder 2008) definition dinguistic
awarenessor metalinguistic awarenesgas an ‘“indicator of what learners know about
language through reflection on and manipulatiotanfjuage” (Jessner, 2006, p. 42). On the
other hand,language awareness a different concept which refers to manipulatiof

language code in teaching (Jessner, 2006).



Due to the increased language contact, multilingearners develop skills and
abilities that cannot be found in monolingual leam These skills, which distinguish a
multilingual learner from a monolingual learnerclude metacognitive and metalinguistic

skills in language learning, language managemeshtanmguage maintenance (Jessner, 2006).

Metalinguistic skills start to develop as earlyas® to two years when children start
to monitor their utterances and are capable of-repliring the language forms or
pronunciation. However, metalinguistic awarenesadnlt monolinguals never develops at
the same degree as in bilinguals or multilinguadscépt in some professions, like
journalism). According to Jessner (2008), bilinguabnd multilinguals who are
metalinguistically aware also develop “divergentd acreative thinking, interactional /
pragmatical competence, communicative sensibilitgd aflexibility and translation
skills“(Jessner, 2008b, p.277).

Jessner (1999, 2006, 2008a) has suggested thatlingeistic awareness and
metacognitive skills should be fostered in the psscof third language learning and teaching.
Particular attention should be given to cognatetasstruction, as well as to teaching
similarities rather than differences between laggsaand in this way to make use of transfer.
It has been proposed that learners can profit fifeenteaching focused on fostering learners'

cross-linguistic awareness both in the processarhing and in the process of production.

Despite the overall enriching research, there seeitve insufficient grounds yet to
fully explain the role of metalinguistic awarenaasmultilinguals. The main interest in
multilingual studies so far has been the impadtloénd L2 on L3 as well as cross-linguistic

influence, which will be explained in the next ctep



4. Cross-linguistic influence

One of the main focuses in multilingual research been cross-linguistic influence
(CLI). CLlI is an often preferred term for what iora commonly known asansfer, which is
a term for different ways in which language systentsract in the learner's mind having
affect either on linguistic performance or theglirstic development (or both) (Sharwood
Smith, 1983).

L1 or L2 may serve to the learner as a source topape the systems and come up
with a rule that may be the case in the L3. Thisgarison in many cases may prove to be
helpful (positive transfer and thus help the learner progress more rapwdhgreas in other
cases it may act as a deterrarggative transfgrand be the cause of errors in the production

of language.

In a multilingual mind, CLI can take place not ofigtween the L1 and the L2, but
also between the L2 and L3, and the L1 and thdtlseems logical that when learners of a
non-native language try to compensate for the tddénowledge in L3, they will tend to rely
on previously acquired languages. Therefore, “tbgs Ithe learner knows about target
language, the more he is forced to draw upon amgroprior language knowledge he
possesses.” (Ringbom, 1987, p. 155) Various stumheBLA have found out that L3 learners
do not rely on their L1 knowledge, as expected,dsutheir L2. L3 learners whose L1 was
typologically unrelated to the L2 and/or L3 tendedtransfer knowledge from their L2.
(Cenoz 2001, as cited in Jessner 2008)

A number of interacting factors have been foundirttbuence the activation of
previously learned languages in L3 production —chseyypology (the perceived language
distance between languages), recency of use, Vieé dé proficiency in the TL, the foreign
language effect (activation of an earlier L2 in fu®duction) and the learner’s perception of

correctness of the target word.

One of the major factors involved in cross-lingaisnfluence is psychotypology.
Odlin (1989, as cited in Jessner (2006) has ndtatthe more semantically and categorically
related the linguistic structures in two languages, the greater the likelihood of transfer.
However, this depends on learner’s subjective peime of the language distance between
the languages. Most studies show that multilingeeisl to rely on linguistic information
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from non-native languages that are typologicalbselto the TL (Clyne 1997; De Angelis &
Salinker, 2001; Williams & Hammarberg, 1998 ets. cited in De Angelis, 2005), but there
are also some reports that multilinguals rely om-native languages typologically more
distant from the TL (Rivers, 1979; Schmidt & Frd@86, as cited in De Angelis, 2005)

It is believed that transfer is most frequent oteaist most apparent, at the level of
lexis. A number of studies explored how bi- andtiimgual learners search for words when
they encounter a gap in knowledge in the targegudage - a multilingual learner who is
metalinguistically aware, analyzes the points ohownality between his or her languages to
obtain the TL item.

The relationship between cross-linguistic influelacel metalinguistic awareness was
the main focus of Jessner (2006). She has fouridetfwaners show cross-linguistic awareness
when making use of other languages while performmghe L3. Multilingual language
learners tend to search for similarities betweeir hnguages transferring elements from one
language to another and forming rules accordingotamonalities and differences in her or
his language.

Poulisse and Bongaerts (1994) who examined Dutcleafners of English, argue
that L1 content words are more likely to be sekécterrectly than L1 function words because
content words carry more semantic weight and learriecus their attention on most
meaningful parts of speech. Since function wordsyckess semantic weight than content
words, learners generally devote less attentighdém in the production process.

Ringbom (1987) found L2 function words to be usedrenfrequently than L1
function words in the written essays of Finnishléarners of English with Swedish as an L2.
Findings from Ringbom (1987), Williams & HammarbgP98), as cited in De Angelis
2005) suggest that multilinguals seem to favouruke of function words from their non-
native languages rather than their native langumgeoduction, provided that the source and
the target language are typologically close to eshlbr. However, Jarvis and Odlin (2000, as
cited in De Angelis, 2005) reported that Finniseaers with L2s as English and Swedish
and Swedish L1 speakers with English and Finnisbh2aswere influenced by their L1 in the
use of prepositions. Most studies show that theofig€ function words in L3 production is
strongly influenced by typological distance. Leasnéend to rely on language that is
typologically closest to the target language. Hosveif both L1 and L2 are close to the TL,

learners seem to favour the L2 over the L1 as eceanf function words. (De Angelis, 2005)
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The study by De Angelis (200%)vestigated the use of nonnative function words in
the written production of learners of Italian aghird or fourth language with English,
Spanish, or French as native or nonnative langua@les rate of subject insertion and
omission was analyzed and the results showed frequee of the French pronotn(he) in
learner's texts. The results also showed that éenptiesence of three typologically related
languages (Spanish L1, French L2, and Italian as [Blarners were relying extensively on

their nonnative languages for function words.

Letica and Mardesic (2007) were interested in farsetween non-native languages
in non-native production. Their aim was to identifpss-linguistic influences in oral
production of Croatian L1 speakers of English ashd Italian as L3. The sample included
20 participants, university students majoring irgksh and Italian. Length of study in case of
English ranged from 12 to 20 years, while for &althe length varied between 4 and 12
years, the average lengths being around 14 yedrg gears respectively. Data was collected
on participants' language learning history, levgroficiency, exposure to both languages
and perceived language distance among L1, L2, &nthLorder to collect language corpus
for analysis, they asked participants to perforpicéure description task in L2 and L3, as
well as, a short oral translation from L1 to L3.id@nce of both lexical and grammatical
transfer was found. The source of grammatical fearvgas L1 exclusively, while lexical
transfer had its source in both L1 and L2. Lexicahsfer from L1 was meaning-based only,
while lexical transfer from L2 was predominantlgrisfer of form. Grammatical transfer
consisted mainly of syntactic calques. The leastigent learners showed instances of both
L1 and L2 transfer in trying to fill the languagepy but L2 transfer was still more frequent
than L1. The most proficient in L3 had no L2 trarsdnd negligible L1 transfer in L3
production. Even though the three languages indudéhe study were typologically
different, the data showed that the language exgttie highest influence on current oral

production was the one that was perceived by ppatits as typologically closer.
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5. Research on metalinguistic awareness

Research into metalinguistic awareness in multilaigm has so far mainly explored
the effects of bilingualism on L3 learning, crossylistic influence and conditions for
artificial language learning. According to Cen@0@3, as cited in Jessner 2008), most
studies indicate a positive effect of bilingualism TLA and that this effect can be related to
learning strategies, metalinguistic awareness aochnwunicative ability, especially if

languages are typologically close.

The relationship between cross-linguistic inte@ttand metalinguistic awareness in
the use of compensatory strategies was the maus focJessner (1999). Her sample were 17
bilingual students (Italian — German) from Southralstudying English. According to her
results, learners expressed their cross-linguiati@reness by making use of supporter
languages. These learners implemented metalinguisinking and reasoning in written
think-aloud tasks. The learners used all threehefrtlanguages to “search for and assess
improved phrasing” and to “compare cross-linguigquivalents” (Jessner, 1999, p. 205).
This means they were looking for similarities betwéheir language systems which is part of
their metalinguistic thinking. German and Italiaadhbeen found to have different roles;
German was found to be a main supporter languagase of lexical problems, while Italian
was used as a confirmer of lexical choice as stisdesed it after the English target lexical

item.

A number of studies were carried out with childianthe Basque Country and in
Catalonia to explore the effects of bilingualism DA (Cenoz 1991; Sanz 1997; Sagasta
2003). In all of these studies, bilingual child@tperformed monolinguals in the acquisition
of English.

Cenoz (2001, as cited in Gibson & Hufeisen, 2086gstigated the influences among
the various foreign languages of Basque and Spaiistguals learning English. She has
found that the degree of cross-linguistic influent¢he three languages on each other is not
only influenced by how closely the languages alated to each other, but also by the age
and degree of metalinguistic sophistication ofldaner.

Bono (2011) focused on the roles played by natine reon-native languages in TLA
and the impact of metalinguistic awareness upomnieg. She examined 42 bilingual
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university students learning Spanish in France lak French for all but two, and L2 for
most was English. Sixteen had also learned Geriftaus, Spanish was their L3, L4, or L5.
Forty-eight small-group conversational sessionsewecorded under the assumption that less
controlled tasks would lead to more code switchang that peer interaction would support

shared and contextualized multilingual strategresjaint construction of meaning.

Bono's analysis of conversational data in Spanihted towards reliance on English
and to a lesser degree, German, to obtain a taeget She concluded that L3 learners could
use their L2 to analyze and monitor L3 productiord aecommended that learners be
encouraged to reflect upon similarities and diffies among languages to draw on shared

resources in their language repertoires.

Gibson and Huffeisen (2011) measured the amoumteatflinguistic awareness that
multilinguals possess in a task that demands a tiegitee of attention to be paid to both
grammatical and semantical correctness. They watdeéind out if more experienced
multilingual leaners of English were able to ignodgstracting erroneous semantic
information and correctly identify grammaticallycorrect sentences than less experienced
multilingual learners. The participants were alln@ans who had acquired different number
of foreign languages, at least two FLs up to fiVBey were assigned a task containing a
made-up mini-mystery story containing eleven prémoserrors, which they had to identify
and correct. Task version two contained the sarapgsition errors but was surrounded with
semantically nonsensical noun and verb phrases. pHinécipants also had to assess the
severity of the grammatical error. The investigati@med to assess how multilinguals’
increased experience with FLs would affect errarexdion and identification, and how they
perceived the effect of such errors on comprehéigibf the text. Their study showed that
the very experienced multilinguals are able to aetand correct preposition errors more
accurately than less experienced learners, which lmeabecause they are employing more
metalinguistic strategies, as well as the tendefiayery experienced multilinguals to be less
harsh in their condemnation of the preposition reria both meaningful and nonsensical

contexts than the less-experienced FL learners.

Kemp (2001) in her doctoral thesis explored thetm@hship between language
experience, grammatical metalinguistic awarenessattainment in another language. She
has found out that multilingual learners were bedtielearning Basque because they knew

more languages and because they had a high lewptitit metalinguistic awareness. The
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results have also showed that the more languagdslimguals knew, the better they
performed on the tests of metalinguistic awaren®hls.concluded that their attainment could
be related to the development of explicit metaliagga awareness as well as other abilities

they gained through their language learning expege

A number of studies has investigated the relatignbktween language aptitude and
metalinguistic awareness, which develops in maofiials due to their previous language
knowledge. In most studies both concepts provedeaoso related that it is difficult to
pinpoint whether language aptitude or metalingaistivareness influence the language
acquisition process, specially the more languagesraolved in the process. According to
McLaughlin (1990, as cited in Jessner 2008), agitis not a static trait, but control over the
rules of linguistic input comes with the experienaéh a number of languages which make

an individual aware of structural similarities ahtferences between languages.

In Croatia, Horvati Cajko (2014) explored metalinguistic awareness inG&man
classrooms. She wanted to find out whether a sytemnput with the purpose of
establishing cross-linguistics relations betweendtudents' L1 Croatian, L2 English and L3
German can make a difference in the level of L3terasy and support the development of
students' metalinguistic awareness. Her resultsveti that focused MA training in the
classroom context can contribute to its developnserd that students who have greater
awareness of language and language learning wik prmbably show higher competence in

the target language.

The data used in our study was collected for thpgmes of the study by Letica
Krevelj (2012)Her study aimed to explore the type and pattercoaipensatory strategies
in the L3 production of multilingual users of thriggologically unrelated languages. The
results showed strong evidence of cross-linguisteraction and awareness. From the data
obtained she concluded that there is an interplaywhole array of learner-, learning- and
word-based factors which attribute to the pattéonsd in the type of strategies used, which
were mostly L1-, L2- and avoidance strategies. lighothe retrospective interview she found
that the use of avoidance strategy among expeuddieaeners was due to cross-linguistic

and metalinguistic awareness, and not the percéaregiage distance.
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6. The Study
6.1. Aim

The aim of this study was to explore the naturemdtalinguistic awareness of
multilingual learners in the use of prepositiongha third language production. Morever, we
were interested in the relationship between crioggsstic interaction and linguistic

awareness.

6.2. Sample

The sample consisted of nine university studentgommg in English and Italian
language and literature at the University of ZagAdbparticipants were speakers of Croatian
as L1, and, in respect to order of acquisition, IEhgwvas their L2 and Italian their L3. The
average lenght of study of English and Italian vil&s and 6 years, respectively. The
participants proficiency in these languages wathegehigh. All of the participants reported
learning Latin in high school, as well as othergiamges such as German, Spanish and
French. The exposure to both languages was witl@ruhiversity curriculum, but the out-of-
university exposure varied; their self-estimategasure to English was 11 hours per week

for English and 2 hours per week for Italian.

6.3. Instruments and procedure

The data used in this research was collected ®ptirposes of the study by Letica
Krevelj (2012), which looked into type and pattexh compensatory strategies in the L3
production of multilingual users of three typolaglig unrelated languages. Our analysis
concentrated on the new aspect; metalinguistic ewesms in the use of prepositions in the
third language production.

As the number of the participants was quite sniaieemed convenient to make an
in-depth description and analysis of participaqdduction by means of a case study
approach. The instruments that were used in thseareh were a language history

guestionnaire, a translation task and a retrospeatterview.
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6.3.1. Language learning biography questionnaire

The language history questionnaire was used teatdhe data on participants'
language history. Two measures of their proficemeye included — the grade obtained at the
practical language course and their independepsasgent of competence in the oral
production of both L2 and L3. The language leagrgnestionnaire also collected the data on
participants' psychotypology, that is, their petaepof distance between the three

typollogically unrelated languages.
6.3.2. Translation task

The participants were asked to perform a shortteaiaklation task from L1
(Croatian) to L3 (Italian) (see Letica Krevelj, 20and Appendix A for an example of correct
translation in Italian). The translation task cetesil of seven sentences which contained 12
prepositions, including the ones which formed péitalian phrasal verbs and idioms. The
translation task was tape-recorded, transcribedtzmlthe prepositions were categorized by

the author in terms of correctness and appropoacyse.
6.3.3. Retrospective task

The construct of metalinguistic awareness was egglby means of a retrospective
interview. The transcribed oral trasnslation wasspnted to the participants in the written
form. As the data was used for the purposes ofsthdy by Letica Krevelj (2012), the
participants were asked to make corrections irr tn@nslation if necessary and to comment
on specific lexical items which were categorizechasnstance of strategic behaviour by the
author of the study. Only the instances where gpgnts spontaneously referred to
prepositions were taken as evidence of metaliniguestareness in the use of prepositions.
The interview revealed learners' ability to detmud correct the errors in their translation, but
also learners' focus on grammatical aspects oftrdneslation, and not lexical, as it was

expected.

The data from the learners' production of the tedims was categorized in a way that
a distinction was made between correct prepositiontfie translation, erroneous ones and

correct ones with wrong article us#&'e then compared similarities and differences betwe
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the participants at the level of the productioh®and the level of language awareness of the

prepositions in L3. Patterns of behaviour were yread and presented in the results section.
6. 4. Results

In order to understand better the following reswdtsoverview of Italian prepositions
must be given. Italian language has two types @pgsitions — 9 simple prepositions ( a, di,
da, in, con, su, per, tra, fra and prepositionsliiaja, su, in) that can be merged with a
definite article; for example a + il = al (Marica@dato al mare. [Eng. Mario went to the
sea]). Most errors were found in cases where pre@as formed part of an idiom or a
prepositional verb, and less in cases of prepositwith an article. There were cases where
some participants offered a different solutionhe translation, but the number of

prepositions in each translation remained the same.
Participant A

Participant A is a second year student of Englisth lgalian, who has been learning
Italian for 4 years, and English for 14 years. padicipant's grade in practical Italian
language course, taken as a measure of her praficizvas C, whereas in English was B. In
the language history questionnaire she reporteéddiaatian and Italian are typollogically

similar languages.

Table 1
Erroneous (not involving Erroneous (involving
Correct ; :
article use) article use)
. . mi sono innamorato di
in Francia non potevo aspettare per
francese
in un hotel di mattina di giovani studenti
cominciare a di pomeriggio nella biblioteca

*avere intenzione di -

per il corso della lingua e
missing

il corso della lingua

viaggiare per nel centro

ero parte del convinzione

As can be seen in the Table 1, out of total ofesirt prepositions that were in the

Italian translation, the participant A had four positions correct, five were erroneous and
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there were six cases where preposition was usedrectly with or without an article. Thus,

most errors were commited in the use of articld\pitepositions.

The original text required the translation of thegsal verliravel to Parisaspartire
per Parigi but this participant used the vevimggiare that does not collocate with the
prepositionper so it was placed in the section of erroneous wi@pas. There were two
cases of idiomatic use of prepositionsvere intenzione d[Eng. have the intention to do
sth]) which this participant avoided translatingdanon vedere 'ora di §ng. cannot wait
for]), which the participant translated literallg aon potevo aspettare péEng. | couldn't
wait for]). In this case it was hard to pinpointetther the transfer of the prepositipar was

from Croatian or English, as the expression islainm both languages.

In the retrospective interview the participant vaa&ed to reflect upon her translation,
and to try to correct it. In two instances, thetipgpant detected the error and mentioned
interference from the English language. She saidrheslation of the preposotional veib
participate inasero parte delcame from the English expressibwas a part of but a few
moments later she recalled the correct phrasal ([#rlpartecipare a). The Italian idiom
non vedere I'ora di(Eng. can't wait for)] she translated literallyramn potevo aspettanger,
and explained her translation as interference fiteerEnglish phrasal veidbcouldn't wait for.
The participant pointed out that she was never ahoeit the use of simple prepositions and
prepositions with or without an article, like inetltase ofdi/dei giovani student{|[Eng. of

young students]).

In the interview, she recalled the appropriate ghlraverb and corrected her
translation oftravel to Parisfrom viaggiare per Parigiinto partire per Parigi She added
she thought her translation okvery morning and every afterno@s di mattina e di

pomeriggiowas correct.

The first thing we can notice from the analysistitd results is that this participant
possessed a degree of crosslinguistic awarenessheasexplicitly reported about the
interference from English in the case of the pHraseb | couldn't wait for. She also showed
that she is aware of linguistic forms and functiomger explicit reference to prepositions as
not being able to distinguish the use of simplegps#&ions and prepositions with or without
an article (which was corroborated in the transigti shows she possessed a degree of

metalinguistic awareness in the use of prepositions
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Participant B is a third year university studenttafian, and second year student of

English. She had been learning Italian for 8 yeams, English for 11 years. Her grade in

practical Italian course, taken as a measure optedicency, was B, and in English was C. In

the language history questionnaire she reportedt@roand Italian to be typologically

similar languages - most likely because she conoes & Croatian region of Dalmatia which

has a lot of words similar to Italian in the didlec

Table 2
Erroneous (not involving Erroneous (involving
Correct ) _
article use) article use)
o , . ho partecipato in un
dei giovani studenti P pa
consiglio
. mi Sono innamorato in

corso di lingua

francese

in un hotel non potevo aspettare di
cominciare a di mattina
in centro a libreria
. , volevo seguire - instead of
in Francia . : . N
avere intenzione di
in pomeriggio
viaggiare a

a seguire un corso di lingu

[

The table 2 shows that participant B's translatiad six prepositions correct, nine

erroneous, while no errors were found in the pritjeos with or without an article.
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By looking at the second column, we can see thlep#rticipant made most errors in
the prepositions that are part of a collocation,eicample; the participant ppartecipare in
instead ofpartecipare a a seguire un corsali lingua instead ofper seguire un corso di

linguaetc.

It could be argued that there is a direct interfeeefrom Croatian in the translation;
there are two instances of grammatical transféoim of syntactic calques partecipato in
(instead ofpartecipato 3, which is the Croatian equivalent afutijelovati u'([Eng. to
participate at) andinnamorato in(instead ofinnamorato dj, which has an equivalent in
Croatian agaljubiti se u([Eng. fall in love with]).

This participant, like the majority of others, hastten correctly the prepositions that
precede a country, a city and a hotel. The trapson of the oral translation showed that the
participant has once made a quick self-correctiba @reposition, such a&...in Francia
([Eng. in France]), which might be an indicativetbé fact that she was reconsidering the
use of prepositions, or in other words, that she matalinguistically aware of prepositions
during the translation.

Like in the case of the participant A, the partipB translated the Italian idionon
vedere l'oradi ([Eng. can't wait for]) literally ason potevo aspettare.di is very likely that
the transfer was from Croatian expresgeniva sanrekao daas the participant considered

Croatian and Italian to be typologically similar.

In the retrospective interview the participant eated the preposition in the phrase 'in
mattina e in pomeriggio' into 'di mattina e in poiggio’' ([Eng. every morning and every
afternoon)]. No instances of crosslinguistic awassnwere found, but there is a degree of
metalinguistic awareness manifested in her quitkcserection during the translation and

reference to prepositions in form of a correctioninny the interview.

Participant C

Participant C is a graduate student of Englishltalén. He has been learning Italian
for 14 years and English for 16 years. His graderactical Italian and English language
course was C. In the language history questionm&ineported English and Italian to be

typologically similar languages.
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Table 3
Erroneous (not involving | Erroneous (involving article
Correct )
article use) use)
cominicare a ho partecipaso nella Francia
mi sono innamorato della o .
: con gli altri studenti nel centro
lingua francese
un corso di lingua di mattina

non vedo l'ora di cominciare viaggiare a

volevo frequentare - instead

in un hotel : . ) )
of '‘avere intenzione di
in libreria dopo dodici
a fare

As it can be seen in Table 3, the participant C $&eken prepositions correct, six
incorrect and two were correct but with wrong aetiase. This participant was the only one
that made a mistake with the preposition that mtesea country, but was quite close to the
correct one (the preposition should have been witha article attached to it). This is quite
strange because the rule that applies with thetdearcould be considered elementary, and
yet this participant was in his last year of MAdigs. An instance of grammatical transfer in
the form of syntactic calque was found in the ps#jpmnal verbpartecipare suas there is a

Croatian equivalergdudjelovati na (Eng. to participate in)

Like participants A and B, this participant transtitravel toasviaggiare ainstead of
partire per, which is incorrect because the vevimggiare doesn't collocate with the

prepositiora.

In the retrospective interview the participant neéed he would change his translation
of every morning and afternoon ds mattina e di pomeriggiowhich shows that most
participants were not conscious that this is areption where a definite article should be
used instead of a preposition. There were no attsances of reference to prepositions in

the retrospective interview.
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Participant D is a second year student of Englighltalian. She has been learnng

Italian for 6 years and English for 15 years. Hexdg in practical language courses, as a

measure of her proficency, was B both in Italiad &nglish. She reported English and

Italian to be typologically similar languages.

Table 4
Erroneous (not involving | Erroneous (involving article
Correct )
article use) use)
, : , mi sono innamorato di
ho partecipato a di mattina
francese

degli studenti giovani

alla biblioteca

a...in Francia

cominciare di parlare

partito per Parigi

di pomeriggio

un corso di lingua

non vedevo l'ora di

mi sono sistemato in un
albergo

in centro

avevo l'intenzione di

a un corso

As the table 4 shows, the participant D had tepgsiions correct, four incorrect and

one correct but with wrong article use. The traipsiom of the translation showed that the
participant made a quick self-correction of a psfan that precedes a country (It. a...in
Francia), which might indicate she was metalingeadiy aware of the use of prepositions.
Unlike other participants, she translated correlotith idiomatic uses of prepositions, such as

non vedere I'ora dandavere l'intenzione diHowever, like other participants she was not

aware that a definite article instead of a prepmsishould be used in front advery morning

and afternoor([lt. la mattina e il pomeriggig}




23

In the retrospective interview she said out |ooel tule for the prepositions before a
country. This participant has also made an interg@semark; she said that she felt as if there
should always be only one word for a verb, and that was the reason why she would
always forget about using phrasal verbs (which irega preposition). In the retrospective
interview, the participant corrected the prepositio the collocatioralla bibliotecainto in
biblioteca She was also one of the most proficient partidigaas confirmed by her grade at

the practical language course at university andxzgllent production of the translation.

Participant E

Participant E is a second year student of Englighltalian. She has been learning
Italian for 3 years, and English for 11 years. Hexde at the practical Italian language course
was C, and in English B. She reported Croatianl&tidn to be typologically similar — most
likely because she comes from a Croatian regiddadinatia which has a lot of words similar

to ltalian in the dialect.

Table 5
Erroneous (not involving Erroneous (involving
Correct . :
article use) article use)
dei giovani studenti ho partecipato sul
: , mi sono innamorato in
in Francia
francese
sono partito per Parigi ho appena aspettato di oabeHa lingua
in un albergo il mattino nel libreria
. *avere intenzione di -
in centro e
missing
cominciare a al pomeriggio
al corso

As can be seen in the table 5, the participant & dva prepositions correct, seven
erroneous and two correct with wrong article usstdnces of grammatical transfer in the
form of syntactic calque were identified in the gdal verbpartecipare sulwhich can be
found in Croatian equivalerdudjelovati na([Eng. to participate in]) anthnamorarsi in
which has a Croatian equivalerdljubiti se u([Eng. to fell in love with]). Another example

of transfer was found in the idionon vedere I'ora df[Eng. can't wait for something]) which
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was translated literally as 'ho appena aspetattoltdis hard to pinpoint whether the
interference was from Croatian or English as thgression can be found in both languages.
A very unusual translation was found in the nourapé ‘il mattino e al pomeriggio' ([Eng.
every morning and afternoon]) — the participargcuan article in front of the first noun and a
preposition in front of the other noun. It is alrhas if the participant knew the rule that an

article should be used, but then the noun was megdim the wrong gender.

In the retrospective interview the participant ected the preposition in the
prepositional phraseel libreria and corrected it intm libreria, which was correct. That was
the only instance of metalinguistic awareness ia tise of prepositions found in this

participant. There were no instances of crosslstguawareness found.

Participant F

Participant F is a second year student of Englighl&alian. She has been learning
Italian for 6 years and English for 16 years. Hexdg at the practical Italian and English
language courses was B. She reported Italian aodti@n to be typologically similar

languages.

Table 6

Erroneous (not involving Erroneous (involving

Correct

article use)

article use)

dei giovani studenti

sono partito a Parigi

un catslba lingua

in Francia

per fare un corso

nel centro

non vedevo l'ora di

ho cominciato di

in un hotel

da mattina

il pomeriggio

alla biblioteca

ho partecipato in....a

Cominciare parlare
(preposition missing)

mi sono innamorato di...dg

francese
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As can be seen in the table 6, the participant d deven prepositions correct, six
incorrect and two correct with wrong article usenlike other participants, this participant
made a mistake in the preposition of the phrasdd partire per([Eng. travel to]; instead of
putting the prepositioper, she put a prepositioa, which usually collocates with a city but
not in this context and not with the veplartire. Although she translateckvery afternoon
correctly asl pomeriggio,and remembered the rule of using a determinaideamstead of a
preposition, it is strange why she did not applpithe next noun phrase mattinainstead of
da mattina [Eng. since morning]). During the translation thartcipant made two self-
corrections of prepositions as can be seen inaible in the case of 'ho partecipato in....a" and
'mi sono innamorato di....del francese’, which rhigticate she was reconsidering the use of

prepositions.

In the retrospective interview the participant sstie would correct the preposition in
the prepositional verlpartecipato ainto partecipato in- quite unnecessary, because the
translation was already correct. What might beregéng to add is that this participant found
Italian and Croatian to be typologically close, @fhimight explain the syntactic calque. She
has noticed in her transcribed translation that lsés&tated when it came to the use of a
preposition in the case ohi sono innamorato del francesso she repeated the correct
version once again, which showed she was quitethatehe preposition in this case should
be merged with an article in front of a noun. Netamces of crosslinguistic awareness were

found.

Participant G

Participant G is a second year student of Englghl&alian. He has been learning
Italian for 4 years and English for 8 years. Hiadg in practical Italian language course was

D and in English C. He reported Italian and Engtshe typologically similar.

Table 7

Erroneous (not involving Erroneous (involving

Correct ) .
article use) article use)

in Francia facevo parte in di giovani studenti
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in un hotel innamorato in francese nel centro
il pomeriggio non potevo aspettare di
per imparare in mattina
un corso della lingua -
missing
al libreria

itenzionavo di - instead of
'‘avere intenzione di'

Cominciare a missing

ho partito a Parigi

As can be seen in the table 7, the participant & fbar prepositions correct, nine
incorrect (although two phrases were not translateall), and two correct with wrong article
use. This participant, like most of the others, pegpositions that precede a country, a city

and a hotel correct.

Like the participant F, this participant made thense mistake of combining the verb
partire with a prepositiora (which usually precedes a city and would be cdrrea different
context ) instead oper. Again, like some other participants, this one resb to direct
translation of the Italian idionmon vedevo l'ora d{[Eng. Can't wait for]) a:on potevo
aspettare diA syntactic calque was detectedimmamorato inandfar parte in which is an
intereference from Croatiazaljubiti se u([Eng. to fall in love with]) andudjelovati U[Eng.
to participate in]).

During the retrospective interview, the participmentioned that his translation of the
Italian idiom | couldn't wait forasnon potevo aspettare diounded too literal. The only
preposition he corrected during the interview washie phrasal verpartire a ([Eng. travel

to]) into partire per, as he recalled the correct collocation.

Participant H

Participant H is a third year student of Italiaml &@cond year student of English. She

has been learning Italian for 6 years andEnglisii $oyears. Her grade at the prsactical



Italian language course was an A, and in EngliBh &he reported she considered English

and Italian to be typologically similar languages.

Table 8
Erroneous (not involving Erroneous (invoving
Correct ) X
article use) article use)
degli studenti giovani per fare ho partecipato aliaione
in Francia al centro un corso della lingua

mi sono innamorato del
francese

sono partito per Parigi

non vedevo l'ora di

in un albergo

la mattina

in libreria

il pomeriggio

avevo l'attenzione di

cominciare a

As can be seen in table 8, the participant H hadesl prepositions correct, two
incorrect and two correct but with wrong articleeu3he results show this was the most
proficient participant. Unlike others, she was timty one that knew the rule that an article,
instead of a preposition is to be used in fronaafoun phrasé mattina e il pomeriggio

([Eng. every morning and every afternoony).

What was interesting in the case of this partidipaas that during the retrospective
interview she looked straight away at the prepms#iin her transcribed translation. Although
she made the best translation compared to othécipants, she reported that prepositions
were her weak spot and that was the reason whyabeso focused on them. Moreover, she
added she was never sure about the use of simef@gtions and prepositions with an
article, as in the example of centro/ al centr[Eng. in the centre]). This participant, who
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was obviously the most proficient one, as confirrbgdher grade at the practical language
course at the university and as showed in the mtamiu of the translation, had the highest

degree of metalinguistic awareness in the useegqgsitions.

Participant |

The participant | is a third year student of Erfglgsd Italian. She has been learning
Italian for 5 years and English for 13 years. Herdg at the practical Italian and English
courses was an A. In the language history questiomishe reported she found English and

Italian to be typologically similar languages.

Table 9
Erroneous (not involving Erroneous (involving
Correct . :
article use) article use)
in Francia non vedevo l'ora per ho partecipatoraliaione
in un albergo al corso di giovani studenti
. . , mi sono innamorato di
il pomeriggio alla mattina
francese
- : volevo frequentare - instead :
in libreria . . : corso della lingua
of avere intenzione di
cominciare a viaggiato a Parigi nel centro

As can be seen in table 9, the participant | heel ffirepositions correct, five incorrect
and five were correct with wrong article use. Like¢her participants, this one had
prepositions that precede a country, a city andtel ltorrect. As in the case of some other
participants, in the noun phrakemattina e il pomeriggid[Eng. every morning and every
afternoon)), the participant used first an artiahel then a preposition (instead of an article).
Although she was one of the few who knew the Itaidiom non vedere I'ora d{[Eng. |

couldn't wait for]), she made a mistake with thepgmsition that collocates with it (instead of
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the prepositiordi she usegber) — most likely this was a grammatical transfethia form of
semantic calque which has an equivalent in Crogéidvasamcekao daput also in English

| couldn't wait for.

In the retrospective interview the participant madeorrection of the prepositiaf
into del in the phrasal verbmi sono innamorato del francesbecause she obviously
remembered the rule that languages in Italian laavarticle which needs to be merged with
a preposition. Like other participants, she rebacher metalinguistic knowledge in the use of

prepositions.

6.5. Discussion

Although the findings of the study have to be sasmather limited, considering the
small number of participants and the data that geter the results showed that all
participants possess metalinguistic awareness én ube of declarative knowledge of
prepositions in the third language production.

In the retrospective interview, almost all partamps referred to prepositions in some
way. Seven out of nine participants managed toecbrsome of the prepositions in the
translation task during the reflection time in ihéerview. Those that managed to correct
their mistakes had explicit knowledge of rules antlocations and have, thus, relied on their
declarative knowledge. This finding corroboratessder's (2006) claim that metalinguistic

awareness is crucial in error detection and camect

The languages involved in this study were all tggatally unrelated (Slavic,
Romance and Germanic). However, typological sintjlasis perceived by the participants
was looked into as a possible source of transfee. dral translation task provided evidence
of both lexical and grammatical transfer. In thedst by Letica & Mardesic (2007) lexical
transfer had its source in both participants' L1l &2, while the source of grammatical
transfer was participants' L1 exclusively. In thiady, there were some dubious cases like in
the idiomnon vedevo I'ora diwhich was translated in most casesi@s potevo aspettare per
where the prepositioper could be transfer either from Croatiggdva samc¢ekao daor
English| couldn't wait for. The grammatical transfer was found mostly in theppsitions
which form part of the prepositional verbs and g The transfer consisted mainly of

syntactic and semantic calques, emgamorato in(instead of innamorato di), which has a
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Croatian equivalerzaljubiti se u(fall in love with) andpartecipare in(instead of partceipare
a) which has a Croatian equival&udjelovati u' Semantic and syntactic calques were found
in the production of participants who found Italiand Croatian to be typologically similar
languages, hence, the L1 negative transfer. Thearels shows that most learners tend to rely
on language which they perceive to be typologicallysest to the TL, the fact which is

corroborated by the results of this study.

Findings from Ringbom (1987), De Angelis (2005), Il&@ms and Hammarberg
(1998) have found that learners seem to favourl_thever the L1 as a source of function
words. Our finding does not confirm this fact, a&s tearners' L1 was the main source of
transfer of function words. However, the reason whyresults are different might be due to
the variables involved, such as typological relatss between languages (in our study there
was a Slavic, Germanic and Romance language) dsawélpological similarity between
languages perceived by the learners.

Our finding is similar to the findings reported Barvis and Odlin (2000, as cited in
De Angelis, 2005) who found that Finish speakerthviinglish and Swedish as L2s and
Swedish L1 speakers with English and Finnish asvi@< influenced by their L1 in the use

of prepositions.

Whereas in the study by Letica Krevelj (2012) crlasguistic awareness was found
to exist in relation to lexis, no cross-linguisdwareness of prepositions was found in this
study. This might be due to the fact that in hadgtthe participants were asked to comment
further on particular lexical items, from which taethor was able to identify cross-linguistic
awareness of content words. However, when askexbriument on difficulties they had in
translating the task and making corrections if seagy, the participants were referring both
to lexis and function words (prepositions). The gjism stays whether cross-lingusitic
awareness of prepositions would have been founthef were asked to comment on

particular function words.

At the level of production, almost all participaktsew the prepositions that precede a
country, a city and a hotel. It is possible to assuhat, although prepositions are an aspect of
grammar that most learners struggle with in Itgliam these three cases the students
performed well due to their explicit knowledge dietprepositional rule. Generally, the

results showed that most mistakes were due to pitegpts which merge with an article and



31

lack of knowledge of collocations. This deficit ¢dube overcome by raising awareness of

prepositions and their collocations in the classroo

Another point that showed to be problematic inghaduction were phrasal verbs and
idioms, which were translated literally, ergpn potevo aspettare pénstead ofnon vedere
l'ora di ([Eng. | couldn't wait for]), which has a Croatiaquivalentjedva samcekao da.
Furthermore, only two out of nine students knewaohhpreposition collocates with the verb

to participate in([It. partecipare a).

From the data provided by retrospective interviewsemerged that all learners
possess high level of MA and that MA is very impottin error detection and correction.
This finding could be indicative of Jessner's EMikle monitor that multilinguals possess
which serves to watch and correct their languageing the reflection upon the translation,
which activated their metalinguistic thinking, mgstrticipants managed to find some of the
errors and remembered some expressions they cowtgmember while translating on the

spot.

The results also showed that the learners withb#s¢ performance in the production
of L3 translation had high proficency in the L3.eTparticipant who had the best production
of the translation has mentioned that her weak sm@oé prepositions. We can only assume
that her excellent achievement on the task may drnected with her metalinguistic
knowledge. Therefore, this study could confirm K&n{2001) assumption that attainment
could be related to the development of explicitaheguistic awareness and other abilities

that come with language experience.

However, it is important to emphasize that the ssme limitations to this study.
First, there was a small number of participants &nd hard to say anything conclusive.
Second, the data for this study was collected toppses of the study by Letica Krevelj
(2012) which focused on the lexical aspect of ta@dlation. In the retrospective interview
direct questions about words that were believedhtriguse L1/L2 interference were asked,
but no such questions were posed in the case pbgiteons. Third, participants were in
different years of study and had different levdlsanguage experience which might explain

why some of them referred to prepositions more titaers.
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6.6. Conclusion

The results showed that multilingual learners psssa substantial degree of
metalinguitic awareness in the use of prepositishgn performing in the L3. This was
manifested in three aspects — learners' referantieet prepositions, their ability to identify
and correct the error, as well as in the intuitainthe correctness of certain collocations.
However, although the study by Letica Krevel] (2DiI@und crosslinguistic awareness to

exist in regard to lexis, no such evidence was danrthe case of prepositions alone.

Although many findings so far have suggested tlearners seem to favour L2
function words over L1 function words in the L3 gduztion, our results showed that the main
source of transfer of function words was learnkis' This was manifested in the form of
syntactic and semantic calques. The calques wewedfan the performance of the
participants who considered Italian and Croatiabéaypologically close languages, which
could corroborate Odlin's (1989, as cited in Jass@608) assumption that the more
typologically close the participants perceive theguages to be, the greater is the possiblity
of transfer. Therefore, our finding could suggésit tearners seem to favour function words

from the language they perceive to be typologicelbgest to the TL.

To conclude, metalinguistic awareness is an imporactor in language learning.
Not only can it help learners in error detectiord arorrection, but it can also facilitate
language learning as it informs learners whataedferable from their native and non-native
languages and what is not. Students should be, thught to compare their language
systems and in that way avoid negative transfertaMguistic awareness of prepositions
could be raised in the classroom by explicitly téag and emphasizing collocations and

their prepositions.
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Sazetak

Metajeztna svjesnost je sposobnost usmjeravanja paznjaruktusu jezika. Cilj
ovog istrazivanja bio je istraziti razinu jéme svjesnosti viSejefra u uporabi prijedloga u
produkciji na tréem jeziku te njenu povezanost sa svjesnosti dufpgicnom utjecaju iz
prvog i drugog jezika. Istrazivanje je provedenodexet ispitanika, studenata engleskog i
talijanskog jezika na Filozofskom fakultetu u Zdmre Podaci su prikupljeni porbo
upitnika, usmenog prijevoda s hrvatskog jezika abjanski jezik, te retrospekcijskog
intervjua. Rezultati su pokazali metajgni svjesnost u uporabi talijanskih prijedloga kod
svih ispitanika, 5to se najvise manifestiralo krgilnovu mogunost da isprave pogrjeske u
prijevodu, no svjesnost o mh@ezicnom utjecaju iz prvog i1 drugog jezika rijetko je
pronaiena. Najvise pogrjeSaka u prijevodu nastale sdufeeicnim utjecajem iz hrvatskog
jezika kod prijedloga u talijanskim fraznim glagoh i idiomima. Iz toga se moze zakiii,
da je metajezna svjesnost vazan faktor gemju stranih jezika te bi se ona trebala poticati u
nastavi stranih jezika na &in da se ukazuje na svjesnu usporedbu jezika kake bprj€io

negativni méujezicni utjecaj.

Kljuc¢ne rijeti: metajezéna svjesnost, ndejezicni utjecaji, tréi jezik, prijedlozi
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Appendix
Appendix A - Translation task

Sudjelovao sam na skupu mladih studenata u Fraocuskmo sam se zaljubio u francuski. Nekoliko
mjeseci kasnije kupio sam kartu u jednom smjeaputovao u Pariz na daj jezika. Jedva sam
¢ekao da p&nem govoriti francuski. Smjestio sam se u hotettentru. Pohdao sam t&gj izjutra, a
poslijepodne sam namjeravao odlaziti u knjizni¢iati francusketasopise. Méutim upoznao sam

Jacqueline, njene roditelje i oZzenio se

Ho partecipato ad un raduno dei giovani studentFriancia. Li mi sono innamorato del francese.
Alcuni mesi dopo ho comprato il biglietto di andataono partito per Parigi a fare un corso didang
Non vedevo l'ora di cominciare a parlare il frareedgli sono sistemato in una pensione in centro. Ho
frequentato il corso la mattina e il pomeriggio\avé€intenzione di andare in biblioteca e leggkre

riviste francesi. Perd ho conosciuto Jacquelineumi genitori € mi sono sposato.

Appendix B - Language history questionnaire

| Op¢i podact:

1. Dob:

2. Spol (zaokruzi): M Z

3. Drzava i mjesto denja:




4. Studijska grupa: Al A2

5. Materinski jezik:

6. Ostali jezici koje stedili (po redoslijedu denja) :

7. Poredajte jezike koje stéili prema tome koliko iz dobro znate (1. najbolje):

(o]

. Poredaijte jezike koje steiliprema tome koliko vam se sldju (1. najvise):
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| Podaci o wenju TALIJANSKOG jezika :

[N

. Godina studija talijanskog jezika:

2. Prosjéna ocjena na studiju talijanskog jezika: jea#&nim vjezbama:

3. Koliko dugo dite talijanski:

4. Koliko ste sati tjedno izloZeni talijanskonziju na studiju:

5. Koliko ste sati tjedno izloZeni talijanskonzijeu izvan studija:

6. Oblik izloZenosti taljanskom jeziku izvan sijadnavedite né&n i/ili mjesto):

Il Podaci o uéenju ENGLESKOG jezika:

1. Godina studija engleskog jezika:
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2. Prosjéna ocjena na studiju engleskog jezika: __; n&mjéxni vieZbama:

3. Koliko dugo dite engleski:

4. Koliko ste sati tjedno izloZeni engleskom jezila studiju:

5. Kaoliko ste sati tjedno izloZeni engleskom jerikvan studija:

6. Oblik izloZenosti engleskom jeziku izvan stadipavedite n&n i/ili mjesto) :

IV Ostali podaci

1. Ako biste morali ocijeniti govornu kompetenciju tadijanskom i engleskom jeziku, na

kojem jeziku se smatrate kompetentnijim? (zaokeugibvo pored odgovora)

A: engleski B: talijanski

2. Ako biste morali procijeniti stinost izméu talijanskog, hrvatskog i engleskog, koja bi

dva jezika po vama bila najsija? (zaokruZite slovo pored odgovora)
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A: engleski i talijanski Bngleski i hrvatski C: talijansKirvatski

3. Ako ste wili ili znate joS neki strani jezik (Zivi ili klagni) osim engleskog i

talijanskog, navedite sljeége

Jezik:

Broj godina /mjesecidenja:

Jezik:

Broj godina/mjesecidenja.

Jezik:

Broj godina/mjesecidenja.
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